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Introauction 



^ The purpose of this report is to fulfill a reqaii^ement of the 

* Ik 
Appalachia .Educational Laboratory /Experience-Bsser? Career Education 

(AEL/EBCE) 'bbntract with'the National Institute of Education (NIE) that 

, • . . . . 

a Final Evaluati<5si Repprt be prepared and stibmitted to - the Career 
Education f>rogram :r;EP) '-staff of NIE, ^ .The report has been prepared by 

' . • ( : 

the evaluation staff of ' 4:he Experiehce-eased Career Education (EBCE) 
Program of the Appalachia Edupational Laboratory, Inc. (AEL) , it is ' 
responsive' in content and form to the Guidelines for "the FY74 Final 
o Evaluation Report for Experience-Ba^ed Career Education prepared by -the 
NIE/Model II evaluator, . • - • ■ . 

The report is principally intended for the NIE Career Education 
Program staff ^nd members of the Extetn^al Site Review^'Team, It is^most 
meafJingfully read ill conjunction witb^other program materials which 
descrifi^e the program, its staff, the community, and .its experience ^ites, 
These can be found i-n the Operational Plan ,* FY74, the first Quarterly 
Progress Report , and the second' Quarterly Progress Report , If the 
reader does not. have these program descriptions or first-hand knowledae ' 
of Model II programs of NIE/CEP, he is urged to obtain them from ttie 
EBCE Program Director, Appalachi-a Educational Laboratory, .P, 0^. pox 1348, 
Charleston, West Virginia 25325. •* 

The foll'owing material is 'organi*^ed into six sections: Section 1 
is an overview of EpCE evalulWbn activities between September l] 1973 
and Jline 30, 1974; . Section 2 describes the^ student populatign in terms 
of baseline data* for 'the experimental and comparison groups; Section 3 



C ■ ■ . ' i . ' . ' ■ 

presents the- activities arid /findings of summative evaluation,— Section 4 
overviews the'AEL/EBCE subsystems and presents findings, recommendations/ 
and prograp. actions as identified hy formative^ evaluation^- Se^ction 5 
pres^rlts^ case histori^of nine students who. were enroJl^^n EBCE during 
the FY74 contract peirio^; Sectfbn 6 summarizes findings and conclusion^/ 
and presents recommendations and"<relevant program actions. 



SECTION 1 



Overview of 
ES^Ijerience-Based Career Education 
: Evaluation Activities 
Between*^ September 1, 1973 
* and June 3av.^974 ' 




1 - 



^^'EQucafeion Program 
' tj^e project was 

^ later by the National In^Vitute of E^'cation. Jas^d on'/i£e -US^^^^^ '/'r^' • 

. ti.ve, AEL developed a proj^c.t^ that wpiild ,be/.a' coniaii^^ ' ' 

,- tive educational curricnaliki^for high School. Seni&rs. -' V'/--V-' ' .^'^^ - 

- \^ The first year of .operation of t'he 'ael/EBCE Pjjogram consisted of.^ 



developing-' anrd'expahding "the Experience-tosed' Career Educatioh concept. 
y,^ea"t^deal effort was spent' in deyeJLopi^g , an .innovative 'curriculum 
Vin- order that the ] ^4 ^ihstr uctiohal, Delivery' System',, as well 'as other 



.^^^/^^V'^''^^^^^ Wcess, "could be ;tes,^^^^^ ^The second 




;ained by writingV^tiBfe) Na'tionai-lTrsiitute bfv . 
\ /^/^^ ^E^ucati'^^or the,,Appaf;achi4vEi^ucatiWl/Labor4toK^ ' \ V/:, ] 

. -' '• A III. 'FormatiVe Ev'alUa.tion/ Ac^lvit'iW*^ ' • V- 

/ 7,,'/ / ^ -., ■ .' ' •/ -x- ■' J, ' / A.V , / ' ''/vT. //4i 

• ■ ■ - ■'//./ ^o'*^ P«as.e^= revision pf the Forma^tive Evaiuation4 lan . -'aeVixopijtent c^f /> • il 




■/ ' . ".. pos^-v^>^ta.;steejig-then th^e-. ievisidpT.^ /Dr. Wardrop. of/bt(e - /' > 

L-i,-- r r<.y Univeisity.-oh^Illii^pis wds j^^lec/ed to assist AEL with fhi-s tevision.^, - :^ A . 

r^^-v'Wch was corapi-e'ted/by/Qctober,3i; 197-3; An, estimated :30- AEL n!,an-day^ y ; ^ 

... "■~'.plus 20' eonst^ltant'^S'iy^te used.^to develop *Wr^viWT^^ai^^^ 'r:/ 



Forinative Ev^lQaVibr^ Plan, / the RrioU'ty assigned to, .ea^h a~nd t;lie type 

'" --' ' '. — r f-^ •// ' ' f '/ , V --j' ' ; ' ' 

' ' / '-' of inkrumfeprp'D ected *oi: U't. . Ihs"tiurae^:r'^deveiopnteii.t proceeded in.. 

^ the fplldwiYig^an^^ • / , v V^'^.., ' , * 

' ' ' * the^ pairt of .the forinative" ' / ' 

.^"Sfr^.e'va-luabidn b'erVonnel- -pf, JffiB/EBCH a 





■ y 



I . . ■ rr;.:.':<r -. . St;ep- 3 being -an' anj^is of ekch question iA'the Plan pJr- 

r ■ y-i/'i- /'.*'■' •'' " ; , . '•. r. ',■;<;, , ■•*'.'«''v, — . T- 

-''/V :" . f°™e<^'"^,y the 'app^oprj^ite^e^^ , _ i 

;.' ' , . . -. -^v^v^V ' ' P. ;> '■ ■• 1 

, v^;.;Z./ /V./A- /^W^ being writt4 first drkft o€ eaehrinstri^t ani . , 
P'// "-//y:st;^^uent critiquing Jx^'. fot contef^t and for We.vaiiaitvv 'v-' V. 

V -^'V.' ' • - . • V . : 

f ■' . 'r^ ;/;^®?:'^ ,^®^"9 .^'^i"istrati6n of the'ins 

* ■ • ■ ■ . ■■/^?mp^s;^^^naly^^^ of risylt^at. datj, ^-a/a- report o/ f ihding#-: ^ ^ / 



•.step 6 being, a revision of eachAdnstrumenI: in light of fee hefe,! 
;.informat^oh collected in Step 5 for, use in FY75. All instrCi- " 
ments - except the empl'oyer questionnaire and the parent ques-* ' 

-A' ^ 

tionnaire can be fdund, as administer-eUJ in Appendix B of tlje" ' 
Interim Evaluation" Report . ' ' ' 



C- Establishing Timelines 



Timelines established' for actual formative'.'e'yaluation.pf Xel's 



I'M ' 

I / # » 



-/ '//{f'P^^J.^^^^-B.^^e'd career Education syst^ jover period.between 
v;..:;'ljQceinl5eVcJ,, 1973, and j6ne 30, 1974. 'since th6 original Plan was 

• developed. 



through Octpber) and instruments ' had to be 
^ .!(. z'f^^^S^er) , implementing evaluation sooner' than this^iould he^y 
!r flmpossi^e . ^ J^'/y/ / 



have been 



D^V ImpleVeq^ation^^<5:f. the Formative Evaluation Plan ' ' 

'-Tjie rflvirged- Fprrtfa'tj.ye, Evaluatdon Plan was implemented- during the L 
months-^f rom' Decpber h;Vt97^ to June 30, 1974. Findings associated- 
yith this' evaluation ^re presented in Section 4 this' report. 



. erJc 



1'? 



IV. Suiranative Evaluation Activities - » . 

Sununative evaluation activities consisted of A) collecting and , _ 
analyzing preliminary data, B) establishing necessary evaluation controls 
C) finalizing a data analysis plan, D) developing or, securing additi-onal 
instruments, E) administering those insjtruments , and F) analyzing, the 
data and reporting the findings. These '^activities occurred during the 

months from September 1, 1973 Xo Augus^ 3l, 1974, and proceeded as 

I 

described' below. • - , 



A'. Collecting and Analyzing Preliminary Data 

During student orientation for fall, ! 1973' each AEL/EBCE sliudent 
participated in a data collection- prograL using standardized. instruments 
"Students completed eight hours of inventories and te^sts. .The Iowa 
"a^fest of Educational^Devedopmfent assessed- student academic achievement 
in heading, language arts', mathematics, social . studies , science, and 
^use of sources, and the Career Maturit/y. Inventory collected information 
l^ut each student's career- development. - _ 

(b; Establish?.ng Necessary Evaluatioh Controls - . 

.'vApcording -to the operating task /statements and the Sununative 
Ev4l'4atior> Plan ; two groups of student^ (Experimental Group and Control; 
ixpupy wexi/to be selected random]! from the pool of all students~~-fcti§t^ 
/^Amteerek/fdr t^e EBCE program./ ^This was not -possible due to , an 
'/insufficient number of such students. A cpVitingency pfan was developed 
"•"'and approved by NlE during the Lll re6ruitment to identify two compari- 
* son groups, the first^a randon/ sample of seniors from all the Kanawha 



County,j.schools and the^econd a randan sample from some "career education^ 
like"' programs in^the ijanawha County Schools. Details , of this sampling ] 
and testing process appear in Section 3 of .this report,. " 

C. Plantiing for Data Analysis 

A data analysis plan was requested by NIE in addition to the 

' , ' *' 

Summatiye Evaluation Plan. W. James Weber,, a. NIE-approved consultant, 

/? . ' ' ■ 

developed the plan whi'ch was completed in October and approved in early 

November. This plan is presented in Section '2. ^ 

D. Instrument Development 

Instrument development is detailed in, Section 2, and t\ie instruments 
themselves may be found eithei^^in Appendix 1 of this report or in * 
^Appendix A of the interim Evaluation Report . - * 

E. , Administration of Instruments 

The administration of instruments for summative ev^aluation included: 
the battery of standardized instruments administered to new students ; 
in January; questionnaires distributed to parents ,- current students, 
and participating EBCE employers ip January and February; and a second 

mailing of questionnaires to 1973 EBCE graduates undertaken in April. 

" ' «■ 

• * 

P. Data Analysis^ and Reporting 

Post-testing of all EBCE students and control/comparison group 
students took place in April. Most recent activities have involved 
the completion of planned data analysis,, test scoring, and documentation' 
comprise* of nine student case studies and this report.. 



Section 2 
Description of Student Populations 
Septanber 1^ 1973 

June 30, 1974 



' Five distinct groups of students^ntributed to ^valuation of 
the ABt/EBCE Program for FY 74. Section 2 describes circumstances 
and individual ^ograms of each' group of studerits and presents data 
illustrating theiT comparative characteristics. 

II. Student Groups ^ 
A. Experience-Based Career Education (EBCE) Students 

There were three different grbups of .students who^actively par- 
ticipated in the EBCE Program during the 1973-74 school year. Each 
participated -in the same program and used the same procedures, re- 
sources, and facilities. Distinguishing characteristics of these 

groups were grade placement o? length of time in the program! The 

t 

thre^ -groups of students. we?:e. identified as follows:' 

^^^"'^ students were class'ified as twelftl^ graders who had' 
participated in the EBCE Program for . the entire year. There 

^ were initially 45 students in this group coming from ten of the ' 
eleven high schools in Kanawha County. > ; ■ * ^ 

EBCE- I I students were classified as, twelfth graders v^owere 
enrolled in and had partici^ed in Kanawha County Schpols • 
during the first semester of their twelfth year 'and ir^ the 
EBCE Program the second semester;.,. There were 45 student ip this 
group at^the start of the second semester, also -coming f rohi ' 
all eleven of the Kamawha County high schools. ^ • 

!i?l?iicILl i^tudonts wore classified as eleventh^'graders who par- 

• ticipated in the EBCE Program the entire academic yeai^J There • 



wer^ only five students ^'in this group from two Kanawha Cc|ii\ty^ 

high schools, comprising an n so small that it^-made no signifi- 

\ . > " . * - • 

' cant difference in analysis.. For this reason, fiBCE-III students 

arte often not included \n subsequent analysis repo^t&.', ■ 

B. Comparison Groups ' ' r ' ^ 

TWo groups of students were randomly selected from' among 
seniors in Kanawha County'^ high schooj-s for purposes of comparison 
with EBCE students. These stwo groups are described as follows: 
- Vocational Cooperative-Work Study (COOP), students were randomly 
selected from the five 'county high schools which offered the 
program. Seventy students were selected to represent the total 
population. The COOP Program is of f ered ^to' both juniors f^dJ^^ 
s^ehiors; however, participating students are largely of senior 
standing. The program is one in which st^udents typically go 
to classes for one-half day at the home school and receive 



on-the-job training at specific employer sites for the rest of 
the. day. 'Students receive a salary for partju^pating at the 
' employer site. 

Kanawha County seniors (Rj\NDOM) were randomly sampled irt all 
eleven of the county high schools. The sample wjis strati fi'^d 
^by student bpdy size And included 120 twelfth graders. ^ 

These eleven high schools offer drastic variance in the types 

of families tHey serve - from inner-city to rural. to upper 
It . 

middle-class suburban.^/^ . . « » 



7 



92. 



TKeir educatiol^al programs are basically traditional; however, 
variatibns of .modular scheduling are usefl-^dn^me. Extensive 
^ ^- use bf continuous progress curriculum has had'^n impact on 

^- • ^ several of* the educational |,rograms.'' Many seniors who require 
^ . only, one or two coiarses for graduation may attend • school for - 
only one-half- day. ^ 



III. ■ Descriptive Comparisons 
. Questionnaires , and tests were administered to al-l ebce; COOP," 
■and. RANDOM students to establish comparability. EBCE-I, EBCE-III. 
«rC00P, and^RANDOM students were adminis.tered all instruments between 
\^September 15, 1973, and October 15,- 1973.' EBCE-li students were 
' administered all instruments between January 21, 1974 and February 8, 

1974. CoEiparisons between groups wei^e made only when data were" 
, collected which were amenable to legitimate comparisbns. That is, 
est^^istical comparisons of the EBCE-III with any other group on 
'Standardized instruments. were not .made. 

student demographic da$a were obtained for all students from the 
Jtudent Information Questionnaire (Appendix B) and from student 
pemanent records. Data from these sources were coded and tabulated. 
Summaries or the tabulations are presented in Table 2-1. 



A. Comp^sons o^ Sex, Race, and Parent Data 
\ ^ The five .groups of students were found to be similar in terms 
..of sex, race, and parent education and occupation. Ma jo^ differences 
^ were fathers' occupations and amount of parents' formal educatiqns" 




Table 2-1 



A Suiianary of the Background Characteris^tlcs 
of the Selected Students 



Variable 



^. Possible 
Respoi^scs 



EBCT 



EBCE I 



EBCE II 
n=40 



EBCE III 



COOP 
n=64 



RANDOM 
SAMPI£ 
n=lio 



Sex 



Race 



Father's 
Occupation * 



Male 
J Female 

White 

Black 

Oriental 

Spanish Descent 

Native American 

Other 

'Clerical 
Craftsman* 
Fanner, Farm 

Manager 
HocoemaOcer 
Laborer 
!4anager, Adm. 
Military 
Operative 
Professional . 
Proprie^tor or 

CX/ner 
Protective* Ser. 
Sales 
Se rvice 
Tedinical 
* Other 

Don't Know 

Clerical 
Craftsman 
Farmer, Farm 

Manager 
•> . Honvemaker Or 

Housewife 
Laborer 
Manager, Adm.< 
Military 
Operative 
Professional 
Proprietor or 

Owner ' 
Protective Ser. 
Sales 
Service 
Technical 
Other 

Don't Know ' 



Father's None 0.0 

Education* Elementeiry Sdiool 9.3 

. Some High School 20.9 

High Sdiool Grad.-^ 2 3.3 

Some Post-Secondary 11.6 

^ College Graduate 16.3 

• Some Grad. V/ork ll.*6 

Advanced Degree 2.3 

Don't Know, or Blank 4.7 



Mother/ s 
Occupation * , 



% 






% 


% 


^3*9.5 , 


46.5 


60.0 


.45.3 


'46.4 


' 60.5 


53.5 


40.0 


54.7 


53.6 


88.4 


93.0 


100.0 , 


90.6 


90.9 


9.3 


4.7 


0.0 


6.3 


5.5 


a.o 


0.0 


0.0 


0.0 


0.0 


2. 3 


0.0 






.0.0 


0.0 


0./) 


i 0.0 




2.7 


0.0 


2.3 ' 


* 0.0 


1.6 


0.9 


4.7 


2.4 0 


0.0 


0.0 


1.9 


11.6 


22.0 


0.0 ' 


19.0 


12.4 


' 0.0 


0.0 


0.0 


■ 0.0 


0.0 


0.0 


0.0 


0.0 


0.0 


^' 1.0 


16.3 


7.3 


0.0 


9.5 


14.3 


18.6 


12.2 


40.0 


12.7 


13.3 


0.0 




u . u 




1.9 


^5.6 


9.8 


20.0 


19.0 


11.4 


18.6 


12.2 


20.0 


'14.3 


21.0 


0^.0 


12.2 


20.0 


9.5 


7.6 


0.0 


0.0 


0.0 


3.2 


. 2.9 


0.0 • 


17.1 


0.0 


• 3.2 


2.9 


0.0 . 


2.4 


0.0 


3.2 


4.8 


0.0 


0.0 


0.0 


4.8 


3.^ 


2;3 


0.0 


0.0 


0.0 


1.0 


2.3 


0.0 - 


O.O 


0.0 


. 0.0 


16.7 


16.3 


40.0 


• 24.2 


13.2 


0.0 , 


0.0 


0.0 


1.6 


0.9 


0.0 


0.0 


0.0 


0.0 


0.0 


45.2 


* 

48.8 


0.0 


43.5 


' 53.8 



0.0 


0.0 ' 


0.0 


o.-g 


2.4 


0.0 


6.3 • 


6.4 


23.8 


0.0 


21.9 


24.6 


28.6 


40.0 


42.2, 


27.3 


16.7 


. 0.0 


20.3 


13. 


21.4 


0.0 


7.8 


14.5 


0,.0 ' 


20.0 


1.6 


5.5 


7.1 


40.0 


1.6 


6.4 


0.0 


0.0 


0.0 


0.9 



Total 
Grade 12 
n=261 



45.1 
54.9 

90.9 
6.1 
0.0 
1.4 
1.5 
1.1 

2.0 
15.2 
0.0 

0.4 

12.1 
14.5 

1.6 
15.6 
,17.2 

7. '8 

2.0' 
4.9 
3.1 
2.7 
0.8 
0.4 

17.5 
0.8 
0.0 

48.2 



2.4 




0.0 


0.0 


- 0.0 


0.0 


0.4 


. 2.4 




0.0 


20.0 


1.6 


1.9 


1.9 


6.0 




•D.O 


0.0 


0.0 


0.9 


0.4 


y.4 




0.0 


0.0 


' 1.6 


2.8 


1.9 


2it).4 




.20.9 


20.0 


11.3 . 


13.2 


15.2 


2.4 




2.3 


20.0 


1.6 " 


1.9 


2.3^ 


0.0 




0.0 


0.0 


0.0 


0.0 


0.0 


2.4 




0.0 ' 


o.o' 


9.7 


3.8 


4.3 


4.8 




11.6 


0.0 


4.8 


4.7 


5.8 


' 0.0 




0.0 


0.0 


0.0 


1.9 


0.8 


0.0 




0.0 


^ 0.0 


,0.0 


0.? 


0.4 


^ 0.0 




0.0 


0.0 


0.0 




0.0 



0.4 
5.7 
23.0 
31.0 
15.3 
14.2 
5.0 
5-0 
0.4 



gERiC 



-9 ^ 



24 



i 



Table '2-1 (ConU^ed) 

A Sunu»ary of the' Background Characteristics 
of the Selected StJiidents 



Variable 



Possible 
Kesponses 



CDCC 



EBCE I 



ESa: II 



EBCE III 



COOP* 
ns64 


SAMJ>I£ 
n=110 


Total' 
u^aae 




s. 


n«26l 


\o.o 


, 0.0 


0.0 


3.1 


2.7 


3.6 


, 25.0 


17.3 


1^.8 


41.9 


48.2 


42.2 * 


18.8 


16.4 


18.3' 


7.8 " 


10. 0 


10.3 


0.0 


0.9 


2.3 


3.1 


3*. 6 


3.8 


0.0 


. 0.9 ' 


0.3 



Mother's None o.O 

Education* Elementary School 4.7 

Some High School * ^16.3 

High School Grad. 41.9 

Some Post-Secondary 18. C 

/ — V College Graduate 7.0 

Some Grad.^WoiV ^ 7.0 

^ Advanced Degree ' 2.3 

Don't Know or Blank 2.3 



0.0 
.2.3 
23.3 
25.6 
23.3 
18.6 
4.7 
2.3 
0.0 



0.0 
0.0 
0.0 

40vO 
0,.0 

20.0 
0.0 

40.0 
0.0 



♦Categories reconmended by the Career Education Program 
of the National Institute of Education. 
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EBCE-II and EBCE-III fathers were more likely to be "owners pr 
proprietors" than any of the other three groups. The EBCE-II group ' 
had more fathers proportionately in sales work than any of .the other 
four groups. Mothers e^nd fathers of COOP s,tudpnts had slightly less 
formal education than those in the other four gfoups (Table. 2-2). 
A slightly larger percent of mothers of EBCE student^ were in pro- 
fessional occj^pations thah were mothers from^ either- of the two 
comparison- g:poups. , • " 1 . 



B. Comparisons of Student Goals, Grade t^oint Average, Attendance, 
^ and AchieveMnt ' - • . 

Data fronj/the questionnaire and from sti^deat permanent record 
files on student goals, grade point average (GPA) , atten<^ance h*:^i^^ry, 
and achievement test results (1972-73 Educational Devleopnent Series 
[EDS]) are displayed in Tables 2-3 through 2-5. Percentages were 
tabulated to facilitate comparative pbservationsv au^l statisl^ical 
tests of multivariate, and univariate analysis of variance w^j^e per- 
formed to identify differences among the four'groups containing 
seniors on GPA, attendance, ratios,- and on the 1972-73 EDS. 

' ■ ■ ' ■ i ■ 

1. Goals . ' ' \ 

The best evidence available of studei^t goals set prior to 
FY 74 (when additional data wef-e coJ/lected) was the type of 
burriculum in which the stujtejj^t was enrolled the previous ]^ar. ^ 
Although student goals set'pri^^to FY 74 were similar across^ 
. groups^ EBCE-I and EBCE-III students were ^re -'likely l^have 



I 



', • ' Table 2-3 

y • ■ • ■ 

A Blfief Summary of the Preliminary Career Choices of Sample Students 



Variable 



Long-i^ange 
Goals 



Expectations 
A Vear Hence 



Major Field 
of Study 



Responses 
i 



Clerical 
Craftsman 

Fajrrner, Farm Manager 
Homeraaker or Housewife 
Laborer • 

Manag e&r'iCaminis t r at or 
Mil>fc«y ^ °^ 
Operative 
Professional 

Proprietor or C^ner^ *» . 
Protective Service 
Sales 
Service 

Technical , 

Other 

Don*t Know 

Working Full Time 

Entering Apprenticeship- 
Type Program 

Military Service . 

Full-Time Homeraaker 

Attending -Tech. , Voc. , 
etc /school 

Junior or Comm. College 
(Academe) 
^Junior or Comm. College 
(Technical) 

Four-Year College or 
University 

Working Part-Time - 
^ Other 

-s^'General Curriculum 

Vocational Ed Curriculum 
College Prep Curticulura 
vOther 



eapaV 



' EBCE 



EBCE-J 
n=43* 



% 

7.0 
4.7 
4.7 
0.0 

7.0 
0.0 
0.0 

37.2 
0.0 
2.3 
2.3 
0.0 
7.0 
^ 7.0 

14.0 

25.0 

a, 

2.3 
4.5 
2.3 

4.5 

0^0 

36.4 

2.3 
15.9 

58.1 
7.0 
27.9 
• 7:0 



EBCE- I I 
n«40 



% 

11.6 

2.3 

2.3 

2.3 

2.3 

2.3 

2.3 

2.3 
44.2 

0.0 

4.7 

2.3 

2.^ ^ 

2.3 

2.3 
'16.3 

^22.0 * 
7.3 

0.0 
2.4 
14.6 

0.0 

0.0 

53.7 

0.0 
0.0 

^.9 
20.9 
58.1 
0.0 



EBCE-III 
n=5 



% 

20.0 
0,0 
0.0 
0.0 • 
-0.0 
0.0 
0.0 
0.0 

20.0 
0.0 
0.0 
010 
0.0 
0.0 
0.0 

60*. 0 

80.0 
0.0 



0.0 
0.0 
0.0 

0.0 

o'.o 

\ 

20.0 

0.0 
0.0 

60.0 
20.0 
20.0 
OtO 



\ 



COOP 
n=64 



12.5 

9 

3 

1 

0 

4 
' 0 

1 



39.1 
0.0 
1.6 
1.6 
0.0 
6..3 
12.5 
'6.3 

20.0 
2.9 

4.3 
9.0 
5.7 

5.7 

5.7 

37.1 

1.4 
17.1 

30.5 
15.3 
49.2, 
5.i 



1.0 



RANDOM 


Total 


SAMPLE 


Grade 12 


• n«110 


n=261 


% 


% 


10.9 t 


1,0 


9.1 


7.2 


0.9 ' / 


2.3 


A 

4.3 




0.0 


1.5 


1.8 


3.4 


1.8 


0.8 


2.7. 


1.9 


43.6 *' 


41.3 , 


0.0 


0.0 


1.8 ' 


J.J 


1.8 




1. 8 ' 


X. 1 


4.5 


4.9 


8. 2 


O.U 


6.4 


9.8 


20.2 


24.5 


1.8 


**i4.1. 






3.5 


3.3 


1.8 


' 2.0' 


4.4 


•6.5 


1.8 


3.3 


2^6,* 


2.9 


49.1 


49.4 


7.0 


, 4.1 • 


'7.9^ 




33.3 


35.5 


17.6 


15.9 


48.0 


45.8 



2.8 



•*The -statistics presented weifc gcne^iled via a raissing data procedure and as .a result the n s vary slightly 
acriss items, ^he values indicated a£c the modal sample sizes - the ranges Tin the -cample sizes were as 
follov^'s: (a) EBCE: 44 to 42, (b) .Codi>: 70 to 59, (c) RANDOM: 31*4 to 102, and (d) Total: 228 to 204. 
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t>^'Vc ■ enrolled in general .e^ric|Ium courses than were ' the • " 

students in the^Bther three groups' "However, fewer EBCE-i 
.and EBCE-Ili students .were, in cofllge preparatory courses than 
. were students from the other three groups during the. previous ' 
ye^r. The long ringe goals of the four groups of seniors 
(EBGE-I, EBCE-II, COOP, and ■ RANDOM) were similar although' 
EBCE-II. students indicated that t!iey were more likely to be 
in school a year hence than any of the other thrle groups of' 
seniors. Less than one-half of , the EBCE-I. stdae;b:£s'i44sS 
joined the EBd^ j^^ 

V'>i'H^?#^^^^ of the EBCE-II students ' 

■-^^ joined the EBCE tb learn aboulr careers. Approximately ine- 



cnird (30%) of the BBCE-I student!, indicated that .their'^primary 
reason for joining the EBCE Program was Jiss^ti-sfaction with 
their home schools, whereas less than oqe-fifth (18.6%) of EBCE^l-l 
students cited dlssatisfactibn' as '>eir primary reason for 



( . • joining the program. (Table 244)'..-. 



2. 9o.mparisop,W Grade Point Averag4, Attendance Ratio, and ■ 
Achieveitient | ' , > . . • 

'W ' - • ' . I . 

A', grade poi|: average . (GPA) was Calculated for each EBCE ^ 
> i ■ ■- -i J ■ : ■ 

studerit and for each of -thfe comparison gxoup students. ' Credits 

far music, physical education," student council, and .^other - , 

extra-curricular activities were omitted- in calculating the GpA, 

•while credits for art, crafts, driver" education, and nin'tl!t ' 

grade music were included. There was.^ne GP^' calculated for? 

each semester of ninth grade, tent^ gradf, . and el^v^nth grade 
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'{ V / V/ ''^ ' . 'The ^Bt^^Students'i- Majoi: Re:a!sons - for. 



1 ' V ; ^ \ ♦.. — - . - r -.4 ' — — ^ , 

Response^ Options. ' r-_ . r ^-.^ .c-. 


' Observed "Percentages,. 


• EBCE I 
n=5 


EBCE II 
n=43 


EBCE •III'" 


Wan^'-iwore infqmaiion. on careeifet ' \i_ 
Dissatisfied, with aasfr,^ea^''s.!$c)iQQl program : 
Want-'^a more personalized 'program. 
HearS ^t;^ ah .easy .progr^ ^ . . - 


18,6 ' 

n.o 

0.0 


18,6 
18v6 
0.0 
2-3 


80/0 
/ 0,0 
- ' 20,0' 
, 0/0 
\ 0,0 











v.. 



V.-. J 



li 

i i.' ■ 
is 

l\ I '. 
1^ 



7Er|c 



yrrr 



I. 



•# ■ 



■ ^ 



V 



'J 



An^^^ndance rat'iJ^.rwis tabulated for each student by ? i 
dividinl.".%,tot^^ nuinbeir-.o^^days he/she was present by the ' 
total possib^^ attendance;^^ for' a stuSsnt in a Kanawha 
County schoofr;^here was o^r^^endance ratio calculated- for-. 

each grade (nintlJ.T"tenth, ari<lVlev6nth) ' 

V • \ * • *■ i 

All students-^in; West Virgi)»la are administered an acKieve- 

ment test Battery, jihe. Educational>,Development* Series (EDS), 
during their el even 4- .grade year .^jkj>-generated by these- 
tests ^972-73 EDS) we4 collected fo'r^each 'of the groups in 
six areas: Reading, Engiish* .Mathematic^,\science, USP^ in the! 
World, and Solving Everyda^ "Problems. * " , \ 

A multivariate analysis of variance was^ applied to all 15 
variables (6-GPA, 3-attendance ratios, and 6-EDS compdnent scores) 
for the fpur groups of seniors. The resulting F va^, (1.83) 
with' 87 and 731 degrees of- iiee^^^^0}ilclnt at;J^ .01 
level, ^indicating apparent' differences inN^4?°"^ gro^'^^:,z 
students- on some combination of the fif teei^I^^^^^jS-^ 
sequently, a univariate analysis of var£ance>&^lied to ' " 
each of t^Y_fifteen variables acrpss the fourVou^^' seniors. 
The^^h^^fg>r each variable is printed , in 'Tabli'N^/^^.^the'' ' 
•^cpompanyi^g ..probability level of .-,\j6 br less .- ' \^"^:'-\'. - - 

Signifiq^rVt differences' were fo^d in each of the six^$^--; V-. 

• 3 " - • \ 

variables.- T^e RANDOM group of students was_^. consistently hi^t.^ 
on .the six.vai:iables than the. other thre^ groupk of seniors , ^^^b^-; 
EBC|i-I group, jdtudent.s were "consistently, lower on the six 
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• variables than the other three, groups' of s'eniors. EBCE-II 
group of students varied more, in GPA than any of th'e other three 
groups of seniors.' 

Significant differences were also found among the ^ four 
groups of students in t'enth-and eleventh grade attendance 
ratios. EBCE-I group students had a consistently lower atten- 
dance ratio than the other groups of students i Although 
EBCE-II students had ^ slightly lower attendance ratio than the 
tvfo comparison groups' students, the two groups were basically 
very similar on this variable. 

Upon examination of the six EDS variables, only two were- 
found to have significant univariate F'sr the Reading score and 
i-ne- Math'lhatic sdore. Comparison of mean scores on the six 
sub-test^vj^r all four groups indicates 'that EBCE-I and COOP 
students .Were very similar on the pretest (and had the lowest 
scores) -and that EBCE-II and RANDOM students likewise were v6ry 
much tKe same . ' ' ^ 

3 . Other ^Comparisons 

EBQE-f^^^tudehts a,nd ail comparison group students 'were 
administered the following instruments near the beginning of ^ 
,the schlol year, fall of ^197^ A) Career Maturity Inventory. 

(CMI|,, B) Student In forma tdonTy stem. Confidential Student , • 
Questionnaire - Level II <SIS - CSQ) ; and C) random sections 
of the Educational Development $eries (EDS) achievement test 
battery. . . ' ■* 



Univariate analysis of variance was Applied to each of 

>- 

'the twenty variables (EDS-6, CMI-6, and SIS-CSQ-8) for the 
three groups Q,f senior students. Signif jtpatnt differences 

were found in the- EDS (English sub-test) > the CMI (attitude 

r 

and Part^ 3, 4, and 5 of the Competenqy Test), and SIS-CSQ 
(learning attitude, niaturity, and personal adjustment factors). 
As a general trend EBCE students scored lower than th^ 
compar'ison group students. Data is displayed in Table 2-6. 

t EBCE-II group students were administered the CMI and the 
SIS-CSQ in January of 1974; " Means and standard deviations of 
the sub-scores are presented in Table 2-7. No comparisons 
were made with other groups of students. ^ . y * 

The Iowa Tests of Educational Development (ITED) were 

also administered to all EBCE students (EBCE-1, EBCE-III in 

y 

September and EBCE-II in January) . Raw scores and percentiles 
based on national norms are presented in Table 2-8. The data 
indicate that EBCp-I and EBCEtIH students on the average ■ 
scored below the 50th percentile on national norms) whereas 
EBCE-II students scored near the 50th percentile oiti^jnost sxib- 
tests. ~ , ' , 
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Table 2-7 

^ Sxammary of Prete^ Data on fiBCE II Students 





X 


SD 


1973-r74 fiDS . • 
Reading 
English 

Mathematics . ' ^ » ' 
Science 

'^ISA in the World 
Solving: Everyday Prdblems 


N.A. 




-cm 

Attitude Scale 
Knowing Yoxirself • 
Knowing About Jobs 
Choosing a Job 
Looking Ahead 
Wh^t Should They Do V 


35.9 
14.7 
17.7 
15.0 
14.7 
12.2 


5.80 

2.39^ 

2.59* 

2.79 

3.46 

2.94 


SIS-CSQ^ 

dognitive Skills 

Leamiiig Attitude 

Social Adjustment. 

Maturity , * - 

Personal Adjustment 

Flexibility ^ ^ 
. Reality 

Vocational Readiness 


23.81 
16.14 
61.33 . 
35.28 
• 34.47 
19.93 
33.21 
49.32 


3.2r 

8.03 
4.58 
5.09 
4.61 
5.21 
4.93 
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Table 2-.8 



Descriptive Characteristics of EBCE Students in Terins of 
^' the -Iowa Tests of Educational Development 



EBCE-I 
■^n=40 



Raw 

Score 

Mean 



EBCE-II 
n=43 



J I Raw 

National Score' National 
Percentile Meaa\. Percenti le 



EBCE-III 
n=5 



Raw 

Score 

Mean 



National 
Percentile 



Readingjfcomprehension 
Vocabulary 

Total Reading^ ' 
Usage ' 
Spell'^g. . • 

Wo 

Totar Language ^its 
.Mathematics 
Social studies 
Science , 



Use of Sources 

> • 

Qonqposite 



26.65 • 

20.53 

47ri8 

24.00 

16.64 

'40.64 

•11.73 

23V13 

24.95 

22.43 



• A 



35 
31 
41 

30 I 

■ i 
26' 

24 

35 f 
33 . 
34 
37 



N.A. cL^O 



31.4 

25.7 

57.1 

28.1 

21.8 

50.0 

14.7 
28.0 ■ 
29 .,0 ' 
27.6 
N.A. • . 



48 
52 
51 
40 
40 

49 
^53 
46 
47 
46 



24.40 
16.00 
40.40 
21.20 

9.60 • 
30.80 ^ 
9.40 
21.80 
20.60 
I8. 60 
N.A. 



^37 
31 
34 
25 
12 
15 
28 

4o 

25 
31 
27 



. ■'! 
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Sunmative Results 
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I. Preface 



The primary purpose" of the suimnative* evaluation activities during 
FY^ 74 was to ppvide valid and 're Jiable eOid^nce of the -effectiveness • " 
of the AEL/EBCE^ Program. ^ i>rogram objectives' were id^tifled and^hypoth- 
eses were formed from which a research design was' developed, m this 
section fel^e analysis ^and evaluation ^of outcomes are presented. ' 

in this section., th'e program's impact aS effect on- students, par- 
ents, employers, graduates, and others i^ reported. Table 3-1 coft^ains 
a list of abbreviations used. ■ ' 

Data -were gathered on the five groups of students described in 
Section .2. A detailed description of the questionnaire and 'standard- , 
ized instruments and how they were administered to provide data on program 
effects are in the appendices/ Figure 3-A is a sunm,ary of these instru- 
ments and their administration schedule. 

Multivariate analysis of variance was used to compare groups of 
students and to determine student behavioral changes. A univariate . 
analysis of variance was subsequently used with each appropriate vari- 
able to deten^ine whether differences occurred within each variable. " 
If a significant F was found with the univariate analysis of variance,, 
.the Scheffe- test was used to identify where the differences occurred. 
An alpha value of .10 ;or less was determined to b^f satisfactory size ^ 
to warrant significant difference. , . ' 

♦ ^ * 

II. Program Impact and Program Effect 
• The impac^d effect of AEL/EBo: was measured by testing a num- . 
ber of hypotheses.- The format of this lection is to state each 



Table 3-1 
Abbrisviatidns 



Senior students who were enrolled in the Experience<|Pased » 
Career Education Program for the entire school year 

Senior students who were enrolled in ^he Experience-Based 
Career Education Progremv for the second semester of the ' 
school year 

Junior students who were enrolled in the Experience-Based 
Career Education Prograiru for* the entire school year 

A random sainpl** Jf Kanawha Coxmty seniors enrolled in a 
Cooperative Vj^5cl5.ividy Pr.ograih Used as a conqparison 
group • ^< ' " ^ . * 

A random s^pl^ K^awha County seniors used as a ■ 
con^jarison gro\jp.|;^ 

Career Maturity Inventory 

Iowa Tests-of Educi^onal Development%''^^ 

Educational- Develppment .S^rieS' ^ 

student Infection' ^yst^mv Coi^i^ential^ Student Questionnaire 

Mvel II ^ 1 . • ^ /^y- 



i 



f 



1 • 



24 . ,A0 ■ X 



Instrxjments - v, 
& Subject Santples 



.1973 



Sep 



Oct 



Nov 



1974 



Dec 



Jan 



Feb 



Mar 



Apr 



June 



'S.I.S.-C.S.Q. ^ 



EBCE-1 & III 



RANDOM 



EBCE-II 



S.O.Q. 



EBCE-I & III 



CXDOP . 



7^ 




RANDOM 



-EBCE-II 



SENIOR >feUESTIONN AIRE 



****^EBtE-I 



COOP 



RANDOM 



EBCaEf-II 



Parent Opinion 
Questionnaire 



Employer Opinion 
Questionnaire 



Graduate Questionnaire 



Figure 3-A (Continued) 

V 

Instrument Administration Schedule (Continued) 



••. ••'-1 , ' • . • • •.'*;; V ■.. ■ 

hypothesis, give ,tl^e data collected to test each hypothesis „ along .'-with - V.'. 

^ / . • \ : 

a descript!j.on -of the findings, and. * svujmary. , . ■ 'y^^-' ' 

' i ■ ' ' V ■ \ \vv . 

A. Hypothesis #1. ■ , • * ' ' ' ^ \ 0 ' s 

The first hyp<5thesis to be tested was that EBCE students will ^ecbme* 

more knowlecigeable of the World of Work than students from 'either .com- V 

pari son group : . r< ' ' . ' 

• . ^' • 

1. Data Source / . ' / ' 

This hypothesis w^s interpreted to mean that' EBCE studen^s*^' 

would shov/more growth in knowledge of the World of Work than* . 

comparison group students. The data," used to test thisjy h^pothr 

esis wer^^fcained froift Part 2 o^the Caree r Maturity Inventory 's 

Competency Scale, Knowing About Jobs (Appendix^B) • This instru- 

L ' * - 

ment was administered to all EBCE students and to all comparison . 

group students as a pretest and post-test. EBCE-II students 

were administered the pretest in January of 1974 upon entry iyito/ / 

' ^' ^ . ^ /A 

the EBCE Program.- /All oth^ student^- were administered the pre- 
•test in September or October of 1973. ^ Data were also collected }/^/'^' 
from EBCE -parents and students by interview to obtain their" ' ' <t'i f7 
perception?' about the usefulness of thl^, program in ac^i'evlng. ^ /r" V ^ 



knowledge of the World of Work. * " 

' ' ; ' ' t . ' ' ' . ' 

2./ Findings ^ ' ■ : 

' /a. a*i ' / ^ ' ^ ' 

Mean' scores'pn' Part 2 of the CMT for the four groups- 
of ser^iors^ Y^^®/ co^^P^^®^ determine if there were dif^- 
/ferences/ampn6 qroups on the pretest, to dete 



• ,1 : 



:< t 



V. 

./there was overall growth on. the scale, and to determine 
*; if' there were differences- among groups in their gi;owth 
*^;pWtem (Tables 3-2 and 3-3, and Figure 3-B) , 31iere 
'ilierelno significant differences on any of the three • - 

\] *}:Pf^ 2 of the CMI'jscale has a maximum of twenty (20)^ 
v^l;'^ p^iirtSs-. The jange of the means on th6 pretest was^€r,'^'f 
7 * - •^^tto^'L'^ . 2 r :,'Be^5n3^eiJiiJ:ia^ scores j?e'r^hj-gh^* there , was" . 

^'-•7" rriie-Jhree arouos^'WhlcSi ^/e're.^ prp- 



"^dj^j^ve -positi^^e^;'^^ on this -scale, and»*the RANDOM 
grof^^'sfibwed a sli^^ decline. \ ^\ ^ -j^c"/ > / 
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COCP^ 



RANDOM 



• : , ' Figilre 3-B . ' | ' 

;pirt 2:| Knowing Ab^out Jobs (Occupational rriform'ation)\ 



. Table, 3-2 
Caifeer Mattdrrts^'lnventory Means 



and Standard Deviations 





Kpowing-aii^ 
Yourself 
•/^>art 1 

\ 'yi ' SD 


Knowing 
About Jobs 

.Part 2 
• X SD 


Choosing 
A Jcto 
Part 3 
x SD 


Looking 
' Ahead 
Part 4 
X SD 


What Should 
They Do 
Part 5 
X ' SD 


Attitude 
, 'Part 6 


• :'''EBCE-I 
, / (n=44) 
Pretest 
;Posttest 
< 


" W.7 -3.70 
14.1 4.08 


f 

1^.4 3.58 
16. 3.42 


13.0 3.07 
14.5 3.61 


12.8^ 3.81 
14.3 3.90 


11.1 3.<02 
11.8 3.28 


34^5 5.23 
3^<i* 5.15 


EBcfe-Il' 
(n=43) 
Pretest 
Posttes t 


f 

14 • 7 2.39 
15.4 2.52 


\ 11.1 2.59 
^ 18.5 1.53 


15.0 2.77 
16.0 2.24 


14.7 3.49 
15.6 2.79 


121'2 1 3.93 
12.'? > 3.04 

' ^ V 


35i^^ 5.84 
39.6 -^5.13 


EBCE7III 
. (n-5) " J'l 

/Pretest • .r. 
/ Posttes t 


Mj6.,0 2.24 
:13.0 2.35 


V17.8 1.48 
/17.0 1.00 


12:8 1.64 
14.4 2.97 


11.2' 1.10 
13". 4 3,05 


11.8 2.59 
11.4 2.19 


* * 

.32.6 2.88 
39.4 1.52 


. >?re^test . \ 
/Pps^ttest \' 

- ' 


?J<4.3 3.23 
\14,7 3.06 


1 * 
• 

17,0 2.85 
i7.4 2.32 


14.3 3.35 
14.5 2.33 


14.^7 2.99 
14.*3 3.44 


12.6 2.94 
12-2 2.35 


37.8 4.36 
38.8 5.35 


^"RSNDOM 

;%%ia4), : 

^B^^est ^ 
^^sjttes t 

5T^V S 1 v_-. 


jbi:^ ?.54 
•15V4 i»39 


17:2 3.11 

17.2 3:70 


14.5 3.27 
14.5 3.70 


14.1 ■'3.71 
14.6 3.49 


12.5 3.29- 
12.7 3.50 


36.5 , 5.67 
37.5 5.97 



'VV .'■ 
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Table 3-3 



Career\aturity' Inventory" Univariate Analysis 



Attitud^ 



Knowing' 
■ Yoursirf 



KnowiniT 
About! Jt>bs 



Choo^ng 
A Job) 



Looking 
Ahead* 



What Should 
They ^ Do 



•ii ; Pretest 

• V* * F a Value 



If 

6t' >. 



.3. 10 



.79 



1.30 



^3jOO 



2; 98 



2C04 



df=(3,,267) 



.05 



.05 



.05 



Overall Growth 
F a Value 



26.63 



3.60 



2.05 



4.90 



5.24 



1.18 



,df=: (1,267) 



.01 



.05 



.05 



17 



Group Growth 
F ot Value 



3.63 



35 



1.18 



^ 2.Q9 



2.55 



1.07 



df= (3,267) 



.05 



.10 
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b. Student Questipnnaire * 

, At the end ot th(| yeai all students were requested to 
identify from a given list of adjectives three which best 
described how well their educational program prepared them ' 
for a career (Appendix B) . A student's score was calculated 
by asoigning the value 3 to each of the positive adjectives 
selected (good, relevant, valuable, exciting, and meaning- , 
ful) and the value 1 to the negative adjectives selected 
(bad, worthless, meaningless, irrelevant, and boring) . The 
score was then obtained by summing the three assigned values. 
The student<tscores could be 9 (,very positive), 7 (somewhat 
£jOsip.ve), 5 (somewhat negative) ;^ or 3 (very negative) . A 
riean score of 6 was considered neutral. 

/ A significant difference was found in the mean scores 
of the f^^ur groups of students on the variable designed to 
assess how well their educational program had iJtepared the, 
students for their chosen career (Table 3-4) , EBCE students 
were-mofe positive than the coit|parison group students. The 
most positive group was EBCE-II; the least positive group 
was COOP. 

c. Parent Interview * 

A random sample of 20 parents was interviewed ,at the . 
end of t;he school year on the value of the EBCE Program ' 
in providing learning experiences ahou^ occupations. 
All twenty parents stated that the EBGE Program . provided 
more opportunity thar> regular school to learn about careers. 



Table '3-4 

A Ccxriparison Among 'the Four Samples in Terms of, the* 
Posttest Only Criteria 



Variable 


EBCE'-I 


Group Means 
EBCE-II COOP 


RANDOM 


F 


a Value 


Credit Received in 
Academic Stibjects 


2.35 


1.95 


i:i9 


•1.52 


9.16 


.01 


Long Range Goal 
Certainty Estimate 


1.55 


1.98 


1.53 


1.61 


2.01 




Feelings Regarding 
Educational Program 


8.10 


8.77 


7.21 


7.40 


10.26 


.01 


Progress in Relation 
to Career Preparations 


7.67^ 


8^.33 


7.00 


7.32 


4.89 


.01 


Progress in Relation 

to Post-Secondary" Training 


7.55 


8.40 


7.47 


7. 57 


3.23 


.05 



i 
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Parents- were also asked to identify what ef-fect the ,EBCE 
program had on helping students to form career plans.' 'Of 
twenty parents interviewed, fifteen responded that the 
EBC^ Program was directly responsible for their child's 
career plans. Two parents responded that the EBCE Program 
. had no effect on career choice, two parents did not know, > 
and one parent stated that his child hadv not been^ in the 
program long enough. A more detailed description of the • 
interview and results can ^^be found in Section 4 of this 
report. 

I 

3. Summary ^• 
^ Hypothesis #1 was partially accepted; alJ:hough the scor^es from 
, Fart 2 of the Oil did not indicate significant growth in knowl- 
edge of jobs or significant differences in th| growth of the 
four groups of students, the data gathered from student ques- 
, - tionnaires and parent interviews indicated that EBCE students were 
perceived as having made valuable growth in the% knowledge of 
^he World of 4 Work., Due to the high scores mentioned" previously, 
it is questionable whether Part 2 of the CMI Competency Scale 
was sufficiently sensitive to ^^jjentify growth in this area. 

B. Hypothesis' #2 . ' , " 

The next hypothesis was ' that EBCE students "Will be more capable of 
locating and acquiring wo-rk than comparison group students' • 

1. Data Source 
t . - 

This hypothesis can best be assessed after graduates have 

^. ^ * . . » 

-had a chance. -to apply for and 'secure a Job., No data are available 



for comparisons at* this time pf the four groups of seniors. 
Data will be collected from these students during FY 75. .How-, 
ever, some data were collected from the FY 73 EBCE graduates 
via questionnaire. 

IT 

2. Findings 

I Of a possible 44 -FY 73 graduates, 33 responded to a mailed 

i \ • .... 

questionnaire. Sixteen of the graduates were participating in 

some type of post high school training, nineteen were either 

working full time (thirteen) or working and going to school 

^ (six) . Five of trte respondents were neither working nor going 

to school^ 

None of the graduates going to post-secondary schools had 
difficulty in getting into the school of their choice. Eleven 
of nineteen graduates who were working indicated no difficulty 
in getting a job, whereas eight had some difficulty. . Eight 
of eighteen^ had never been turned down foiT a job for which 
they had applied. A detailed 'description of this questionnaire' 
arid* its results can be found in the Interim Evjj^ation Report of 
^March, 1974. . 

3 . Summary ' / ' ' ^ 

Hypothesis #2 was not tested. No comparajtive data has been 
collected from the FY 74 ^graduates , the data collected from the 
FY 73 EBCE' graduates indicated that nvost ^graduates had no diffi- 
culty getting jobs, r The findings showed that EBCE ^students who 
had graduated' a year prior =had been able to locate and acquire 
work. ■ ■ . ' • / * 
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C. Hypothesis #3 ' • ' 

\ '■ 
The third hypothesis was that -EBCE, students will dq^^ag^Tll as 

comparison groups in scholastic growths 
• !• Data Source 

Data sources used to evaluTte this hypothesis* wdre the.sub- 
scor^^^on the EDS (Appe^r^^ix B) and the , subscores from the ITED 
•(Appendix B)^^ll students were administered the EDS during 
the faiTof their eleventh grade year. EBCE-I; COOP, and 

IDOM group students were ' administered the EDS in September 
or Oct&er of 1973', and again in April of 197^ a matrix sam- 
pling scheme was used .in administering the EDS tests so that 
, no student had more than one hour (one or two subtests) of the 
achievement test 'battery. All EBCE students were administered 
.^the complete battery of the ITfiD upon -entry into the EBCE pro- 
>am and again in April. Comparison groups were not given the 
ifeD. ^ 

2 . Findings 
a. EDS 

A multivariate analysis, of^ 'variance was used to com- 
p^e the EDS pretest mean scprfes on the six subtests qver 
the thre^' groups of students.. A F value of 1.87 (d.f.= 
■ 12,450) was found to be significant atai .05 (Table 3-5). 
A subsequent uijivariate analysis on each subtest over " • 
the three groups indicated significant differences between 
^ the three, groups on the Reading and Mathematics subtests 
: /Table 3-6). The RANDOM group means pretest were largest * 
an^.the EBCE-I group means were the smallest. 
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Table 3-5 



Educational Development Series Raw Score^ Means 





, Reading 
X • SD 


English 
X ^ SD 


Math 
X SD 


Science 
X SD 


U9A In 
The World 
X SD 


Solving 
Problems 
X SD 


EBCE-I 
(n=44) 
Pretest 
Posttest 


< 

39.1 6.2 
^40.2 4.8 


32,. 9 4.8 
32*8 5.8 


26.8 4.2 

26.9 5.6 


39.9 6^.0 
40.0 5.9 


34.Q 5.4 
35.7 4.2 


37.4 3.6 
37.8 3.1 


COOP - 
(n=70) 
Pretest, 
Posttest 


.39.6 5.5 
40.5 4.9 


' 33.1 6.3 
35.2 4.5 


28.1 3.5 
27.7 4.6 


,f8.5 6.3 
'39.2 5.9 


IT 

35.9 6.2 
35*4 5.5 


-38.7 4.8 
38.4 3.6 


RANDOM ^ 
(n=114) 
Pi;etest * 
Posttest 


40.8 6.1 
42.5 7.3 


35.3 6.6 
'36.0 ^.2 


^^^^^^ 

28.5 6*0 
28.7 . 5.7 


'40.1 5.9 
40.6 3.7 


35.8 6.0 
35.8 6.2 


37.8 4*8 
38.4 4.3 



Table 3-6 

Educational Development Series Univariate Analysis' ^ 





Pretest ^ . 
F ' ct Value 


Overall 
F 


Growth ^ 
a Value 


Group G 
F 


rowth 
a Value 


• Reading 


3.62 
*> 


.05 


15.00 


. • • 
.01 


• .48; 




English 


1.55' 




^ ' 12.55 


*05 


4.63 


.01' 


Math' 

* 


4;oi^ 


'.05 


.00 




.45 




Science 


2.07 




2.-71 




.35 




USA in . 
^the World 


1.62 




.01 


S 


1.17 


• 


Solving 


* .58 








1.03 




-1 


df= (2,224) 




"^f=tl,224) 




df=t2,224) 





h multivariate analysis of variance was used to determine 
if there was significant growth on the six subtests over all ,' 
groups of students, (a P value of 4.09 (d. f .=6,225) "was found 
to be significant at oi .001. A subsequent univariate analy- 
j( sis on each subtest found the significant growth of all groups 
combined was in the Reading and English subtests • 

A multivariate anal^ysis of the mean gain scores for each 
of the SIX subteh>t& by group indicated no overall group .dif- 
^ ferences. However, the univariate analysis did indicate * 
differences between groups on the English subtest with the 
COOP students showing the greatest gains, 
b. ITED ^ ^? 

Although not specifically related to the hypothesis *the 
fITED pre and posttest mean scores of the thjree EBCE groups^) 
were examined to determine if 'growth occurred and if so 
where the tfrowth occurred (Table *3-7 and 3-8)^._ Figure 3-C ^ 

! . . ' - ' 

indicates hoW the EBCE students compare|^' wittv^national noims 

\ 



I' 



ed' Witt 
i5^ 



and where change took place.. A uniyariH^nalysis of ' 

' / 

variance on each of the' subtests over all EBCE students 
indicated there was significant growth in ReadingNcompre- 
hension, Language -Arts, Mathematics, and in Sci^ce. pieventh 
grade EBCE students (n=5) demonstrated the gre^atest overall 



growth and EBCE-II students, deitonstrated as much academic ' 
l^rowth as the EBCE-I students (Table 3-7-)V . 
3 . ^Summacy 

Hypothesis #3 was accepted; ^he 'finings showed that the EBCE 

^.^^ " \ 

students did d^s well as the comparispA- '^groups on scholastic growth 



Table 3-7 



Iowa Tests of Educational Development Raw Score Means 





Reading 
X SD 


• 

Language 
Arts y 
X SD 


Math 
X . SD 


ISocial 
^^Udies 
X SD 


. Science 
X SD 


Use of 
Sources 
X SD 


EBCE-I 
(n==4'4)* 
Pretest 
Posttest 

- — I ^ 


> 

46.3 19-9 
51* 5. 19.7 


39.9 15.0 
,40.7 14.2 


' 11.5 6.5 
13.5 6.9 


22.3. 7.9 
24.8 7.4 


23.7 9.1 
27.0 10.1 


21.5 8.4 
23.3 . 9.3 


feBCE'-i;i ^ 
(n-43) 
Pretest 
Posttest 


57 
61 


k 19.1 
:\ 16.2 


' 50.0. 17.9 
•52.'4 17.9 


14.7 7^4' 


^.0 7.7 
Z8.3 8.2 


29.0 10.1 
29.4 9.0 


27-.6 9.4 
•28.3 8.8' 










9.4 2.7 
11.2 ' 4.4 


21.8 4.5 
24.2' 3.3 


20.6 4.3 
24.4 6.4 

> < 


18.6 4.6 ' 
22.2 .4.8 

J ^ 


P rentes t 
Posttest 


4^ 


.2 ^5.2 
• 6 .6.2 


33.0 12,7' 
37.6 11.4 



Table 3-8 

,Iow& Tests of Educational Development Univariate Analysis 





Protest 
F • a Value 




' Overall 

F ^ 


Growth 
a Value 


Group G 
F 


rowth 
' a Value 


Reading \ 


^ 4.78 


s 




' 10.65 


^01 • 






Language 
Art?, ; 


6.57 


.01 


4.20 


.05 


3.37 / 


.10 . 


Math ^ 
♦ 


3.67 


.05 


5.17 


.05 


.27 

— -P- 




Social 
Studies 


7.38 


f 

.01 




' 2 . 40 V 




, 1.50 




Science 
—L — 


* 3.45 


.10 ^ 


3.33v 


.10 


1.0^ 




Use. of 1 
pources 


6.82 


.01 


2.36 




^ .(jo ' 






^df=(2,89) 




(^=(1,89) 




1 , 





.X 
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Beading Total > • ^ 




Languagp Arts Wtal 



67 












,42^ 




V ; 


I 1 






1 1 



EBCE-I EBCE-IX E8CE-IIF 
- MatlSmatics 




EBCE-I. EgCE^^il EBCE-lil 

• ; • > •' 

'Social, stua^s * 




EBCE-I EBCE-II- EBCE-III 
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D. Hypothesis #4 " \| , ' 

The next hypothesis was that EBCE:students will be niAi^e positive , 
in their attitude toward the World b£ Work than the studei>lis^from eit^ 
comparison group. ' ^ 

1. Data Source ^ \ 
This hypothesis was interpreted to mean that EBCE students 

would show more growth in their attitude toward the World of 

Work than the students from the comparison groups. The data 

1 

used to test this hypothesis were ob>iined from the Attitude 

^ ^ ■ I 
^cale of the CMI (Appendix B) . tiit instrument' was administered 

ii 

to all students' as a pretest and posttest. 

I- - ' 

2. Findings - ■ «f 

Mean scores on the Attitude ScSe of the CMl'^^for the four 
groups of seniors were, compared togetermiiie if there were dif- 
ferences among groups on the prete||, to determine if there was 
overall growth, and to "determine ift^^re were differences among 
groups in growth patterns (Taijle^'^V and ^-3 an<3 Figure 3-D). 
4|> The" univariate analysis of pr^^t means indicate^ that 

th4re were significant difference^etween .groups. The Scbeffe' 
test was applied '.to 'the pretest m^s of the EBCE-I, COOP, and 
RANDOM group students. The EBCE-iCf students were excluded since 
they, were administered the pretes^t a, later date. , It was 
found that the COOP group studenpfccored significantly higher 
on the pretest than the EBCE-I qS^DOM students (Table 3-3) . 
.A mean gain score was calculatedMd examined to determine if 



ther« was overall- groWth 6n thisSfkle. The univariate F was 



pig^ilicant. A mean gain score was ca|cduted for each oi tiie 
fou4,groups and examined, to detend.ne if jbhere werfe any differ- ^ ' : ' 



encil among groups. The univariate P Us Uignificdrit^ The\ 
■Sch^fe' test was applied to the four mearis tb. Xoc^ie'W \ 
spe,ci,.fic differences between the four Roup's /■?T|4flB'^'-ri^ stu- 
dents derohstrated a larger gain than (either cdm^afis^n'.g^up!^ . 
Significant differences were not found between e<^parisjon 'groups 



or be'twee^ the two EBCE^oups (Tablej3-9) . 



■ if' 




3,*^ Summary 

inwoliesis #4 was accepted. 'The findings showed '^l^ the^^^^. 
stu2nts|iid have larger gains in theif attitude tc^al^^he Vld 



of Work. 
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Gcdn ineans which are siinilar are growed wiw a lini^. Means" wfere determined 
different if the Scheffei* F was ,sign:j!fi cant at the .05 or less. - . ' 



E. Hypothesis. #5 • , - . 

The fifth hypothesis was that EBCE students will be more 'capable of 

I 

planning for their future thaii tlffe students from either comparison 
group. < . ■ ' 

1. Data Source 

This ;*ypoti.esis was interpreted to mean tiiat EBCE students 
would show more^ growth in their ability to plan for their future 
than students from the comparison groups. ' The data used to test 
'this hypothesis were obtained from Part 4 of the Career Maturity 
Inventory's Competenci^ Scale, Looking Ahead (Appendix B) . This 
instrument was admin^stered.^to all students as a pretest and 
posttest. 

2. Findings / . « 

Mean scores on the pretest of Part ;4 of the CMI were examined 
to determine if there were differences between groups. Although 
the univariate analysis of the pretest means did indicate sig- 
nificaht differences for the EBCE-I students, COOP' ^students , 
and Wtom students, the specific differences were "not identified 
"^^P^® Scheffe' test was applied (Tables i--2 and 3-3 ^d Figure 
3-E) . \ -0 

The analysis of the mean gain scores for aljlj^tudents on 
th43 variable indicated significant overall grofe. A subse-- 
quent analysis of mean gain scores .for each. gr6ug of students 
. indicated significant differences between group gains. The 
Scheffe' test was applied to^the mean scores €q /locate /the 
specific di'fferences. The EBpE-I students dempnstrated a 



/ 



} 



larger gain than either comparison group. No significant differ- 



ences were^ found between comparison groups or between the two 
EBCE groups (Table 3-9) . , 



m|rretest 

:5§:i;^Posttest 





Part 4: 



Figure 3-E 
Looking Ahead (PlannalhgT^ ^ 



3/ , Summary 

> Hypothesis #5 w^s accepted. The findings showed that' the E^CE 
students did >have larger gains in their ability to plan for their 
future than the con^arison group students* 



F, Hypothesis #6 ' . ^ , * 

The sixth hypothesis is that EBCE students will be more capable of 
solving the problems confronting them in reaching their goals than 
the students from either con^)arison group * 
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1.. Data Source 

This hypothesis was interpreted to mean that EBCE students would 
show more growth in their capability of solving the problems con- ^ 
fronting them in reaching their goals than the comparison group 

mis ' 

students. The- data used to test this hypothesis were obtained 
from Part 5 of the Career Maturity Inventory 's Competency Scale, • 
What Should They Do (Appendix B) ahd from the jEDS subtest. Solving 
Problems (Appendix B) . ^ 
2 . Findings 

a. CMI - Part 5 , • 

Mean scores on the- protest of Part 5 of the CMI were 
examined to determine if there were any differences between 
groups. None were j^ntified. Mean gain sdores were analyzed 
to determine if there was any overall growth or any differ- 
ences in the growth among groups (Tables 3-2 and .3-3 and 
Figure 3-F) . No significant growth was indicated and no 
differences in gains ^among groups were identified. 
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Figure 3-F * 
Part 5: JJ^h^lb^Should -Tliey Do (Piroblem Solving) 



EDS - Solving Problems . 
Hean gain scores on the EDS ^nbtest. Solving Problems/ were 
examined to determine if \ there were any differences between 
groups. No significant differences were identified (Table 
3-6), ^ ^ , , 

3. Summary * f » 

Hypothesis #6 was rejected. The findings showed that EBCE stu- 
dents did as well as the comparison students in growth on problem 

solving ability. f \ 

f 

G, Hypothesis #7 [ 

The next hypothesis was that EBCE ^students will be Jmore capable of 
ap^pad!&K; ^ the career relevant capabilities of otl^ers than the stu- 
dents lErom either comparison group. 
1. Data^Source 

The primary^goncerh indirectly expressedfSy -tftis hypothesis 
was students*^ ability^ to. kijow^^ if was jdecided that 

.the best available soured oi data to measure (how well students 
were able to know\^einselvfes; wa^'to, use the scores from Part 1 
. of the Ccireer 'Maturity' -Inventory's Coir^etency^' Scale, Knowing. 
Yourself. This scale' provides 'an Ji^i'rect '.me^asure of the vari- 
V ..able li^^^^kving .the- sjtudents "'ap^ capabilities of 

\ other students th2;ough case studies "(AppendiJc B) . | ^ ^ 

• 2,' Findings ' \ " ^ . - ! 

Analysis of the pretest .means on Part l {6f>the|CMI revealed 
' no apparent differences between groups (Tab}^s 3-^| and 3-3 and 



sr 
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Figure 3-G) . The analysis of the overall mean gaiir score and* 
the. group mean gain score^ likewise revealed no significant 
growth or differenced in growth among groups on this scale. 



Pretest 
Posttest 




RANDOM 



^' Figxire 3 G 
Fart 1: / Knowing Yourself (Self-Appraisal) 



/ 



3. Summary/ 



Hypotfiesis #7 was rejected. The findings showed that EBCE 
^ students did as well as comparison students in their capability 
of appraising the career relevant capabilities of others. 

■ •/ ■ • : ■ 

. H^othesis #8 ' ' . " 

The eighth hypothesis was that EBCE students will be iS:e able, to 
o6se reliastic career goals ^than the students from either comparison 



1. Data Source 

r 

.This hyjk>thesis was interpreted to mean, that the EBCE students 

■ • \ ■ . ^ 

would show more growth in their ability to choose realistic career 
goals than" the\comparison students. The dat^ used to test this 
hypothesis were\ obtained from Part 3 of the Career Maturity 

Inventory •s Coiipetency Scale, Choosing a Job (Appendix B) and 

\ 

from a review of the case studies presented in Sectior^ 5 of 

{ 

this refJort* . • ^ . 

2. Findings 

a. CMI - Part 3 

l^he analysis of the pretest means on Part 3 of the CMI 
revealed significant dffferen^e^^ among groupfe (Tables 3-2 
and 3-3 and Figure 3-H) . '.The RANDOM group students scored 
highest and the EBCE-rl students lowest on the pretest. 

The ansilysis of' the overall growth meem of the students 

"ft 

on this scale revealed that students demonstrated sigrfifi- 
. cant groa;th in their ability to choose realistic jobs. 
Although analysis of thef group, means did not indicate sig- 
nificant differences between groups, apparent gains by the 
EBCE students w4re indicated. 

b. Case Study ^view . ' ^ . ' 
A review of tMS^^CE cas.e studies strongly indicated 

• that tije EBCE^iStu^ents w^fe using various indicators to 
eliminate some pre-EBpE program career* plans andf to pursue . 
new career, plans *^s a result of their academic- studies and 
various career "exposures.' • • ^ 



\ 



48 • , ^ iV 



80 



60 

•H 

o 



.20 



f Pretest 
: Post test 




Figure 3-H , 
Fart 3: Choosing a Job (Goal Selection) 



3^. f- Svumnary » ' . ,p - . 

J Hypothesis* #8 was partially accepted: The findings showed 
that the EBCE students and 'coinparison ^roup students, were similar 
in iJieir ability to chopse realistic care e^^ goals. 

r 

I. Hypothesis #9 . ' ' ' \^ ,\ 

^The next hypothesis was. that there will be a lower relative fre- 
quency of school dropouts from the EBCE project -^han from the xkawha 
J^ounty schools. , ' . .-^^ 



•!l..,^^Data Source 

' One intent of the AEL/EBCE Program is to prevent students from 
r' droppirig out of. school. ^ The stress 'in this hypothesis is on gchftol 
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d'ropbut as • contrasted to program dropout s Th-e data source used ' 
to compare school dropouts was the actual number of students 
who drdpped out of school without graduating from ,the.EBGE 
groups and from the comparison groups schools • 

2, Poindings 

A total of 95 'Students enrolled in the EBCE Program during 

« 

FY 74. Eleven of the 95 students left the EBCE Program during 
the year, some after being in the program one to ten days and 
others after being in the program one semester. Ten of the 
Eleven EBCE wfthoFaw^ls reentered the Kanawha County schools and 
graduated. One student left the EBC^ Procfram (after one week) 
and the Kanawha County schools and was considered a school drop- 
out (a relative frequency of ,011). A total of 177. students 
from\the Kanawha County schools were selected for the two com- 
parison groups emd took the pretests • From^this ^roup, 134 
students were' administerefij the posttests. School officials exam- 
ined the records of the remaining' 43 students and found that one 
student hted dropped out of schoo;L (a relative frequency of .*006) . 
Although it was assum'ed by program staff that the EfeCE Program-^- 
had a ^large number-^of students with a high potential foj:^|ing 
school dropouts, objective data confirmed this notion was not 

available. ' 

J ■ - f ' 

3. Summary . ' ■ « ^ 

Hypothesis #9,.wa^ rejecte^i. The findings showed that the 
EBCE students and comparison group "students had seldom dropped 
out of ^school,. ' . 



ERLC 



J. Hypothesis #10 



The tenth hypothesis was that EBCE parents ^11 have a positive 
attitude toward the EBCE program. * 
I'.^'^ata Source ^ , 

. The data used to test this .hypotl.6sis\ were frd(^e Parent, 
'opinion Survey adminisift^ed at midyear and a Parent Interview " 

j adm-Lnistered at the close of the school year 

I ' 

2. Findings ' ~ Ji 

/' 

s a. Parent Opinion Survey \ - ' 

Parents w^re very positive toward all aspects of the EBQE 
Program, particularly in their feelings about their child's 
• interest in the EBCE Program. . 23- of 2*8 respondents gave the 
top rating to an item soliciting information 'about the inter- 
est of their child in the EBCE Program. 26 of 28 respondents 
indicated they would want their child to participate in the 
EBCE Prograin, again if they again had the choice to make. A 
complete description of the instrument and responses can\e 
found in the Interim Evaluation Report of March, 1974. 
b. Parent Intei;view 

Twenty parents y^ere randomly selected in June of 1974 
and ijiterviewed to provide an end-of-year evaluation, of th,e 
EBCE Program. Most of the i>arents said they would enSourage 
their child to enroll^ in^ the program again if they had it 
to do over (eighteen of .twenty responded in the affirmative). ' 
Sixteen of the twenty parents felt that the EBCE Program was 
superior to the past school experiences of their child, two 

5* 
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felt that the EBCE Program was , similar, and two felt they could 
\ not make a judgment. All parents were able to identify some" 
positive effects of the EBCE Program on their child, whereas 
only one parent could identify a j^gitive effett, A com- 
plete description * of the interview and results can be found 
in Section 4 of this report. ^ . • 

3 . Summary 

Hypothesis #10 was accepted. The finding^ showed that the EBCE 

.parents did have a- posititfe attitude toward the EBCE Program. 
C , ^ ' 

K. Hypothesis #11 ^ » 

The next hypothesis was that various levels of employers (i.e. , 
resource persons, contact persons, and managers) will hav.e a positive 
attitude toward the EBCE- Program. 

Data Source ^ • 

The data used to test this hypothesis were from an Employer 
Questionnaire admi^iist^red in January, of 1974, and an Employer . 
'interview administered ^in JuneJ, 1974, 
2. Findings 

*a. Emploi^er Qufestioipsiire 

Questionnaires were mailed to Resource Persons at 52 dif-^ 
ferent e;cperience sit^s in January of 1974. Thirty-three 
^ ^ resource persons from 16 different experience sites returned^ 
the completed questionnaire. The responses were* generally 
positive to the EBCE Program* Of 31 respond^ts, 30 indicated 
tlioy would rccomiacnd to anotlior person that ho/she also become 



involved with EBCE. - Twenty of 33^ r^spondei^s plano^d'to c<^^l 

^tinue participating in ths- progranf, whereas the i^'aining-.' 

thirteen respondents' in'aicated that they did not J^bw?^^ lU 

is probable that thfese thirteen were^U'mployees*who did not 

feel that they w^re iq^a position to make 'this (fecision; <4a, 

^ complete description of the instrument and-jresponges ca'n 'be ' 

found in the Interim Evalu a tion Report of March/ 1974, " ' 

b. Employer, Interview ' 

Sixteen experience s-ites were randomly selefcted from ^ 

. ' . ^ ., f .. 

the 100 which had coof^rated with the EBCE Program during . 

FY 74. Although there was hesitancy- on the part of some 

Q' - • , 

employers to spend time writing evaluations of iiidividual ' " 

' ' ' '\ , 

students or filling out m^led' questionnaires , the\e^pond- . 
ents were generally positive tpwarti tl^e EgCEo Program'. All 
^sixteen respondents indicated'. the'y intended to p^ticipate 
in the program the following year..' An overwhe^jmifig iif3|^©ri«y> 
(twelve' of sixteen) re^rted that both management ana emJ^eS 
•. reacted favorably t.o. the •rodents. The' respondents were 
most critical df the lack -JBfeedback received after" the J,- ° ^ ' JJ 
student leaves the site. A complete jJescription, of the 
interview and re'^onses can be found in Section' 4 of this ' ^ 

report , ' - ^ \ ^ ^ ' ^ - 

♦ / , ' - • 

Summary ' ^ ^ . • ' * " * * ' . 

^ Hypothe'ais #11 was accepted. The finding sftoyed. that the*/, 
mployers were positive towajj^ tjie EBCE Program. ' ' • 



L. Hypothesis #12 *' ^ - - , ^ i 



r 



The next hypothesis was that EBCE "students )^ill have a positive 



attitude toward the EBCE Program. , ^ 

1. Data Source 

The data used to test this « hypothesis were from the SjCuAn€ 
Opinion' Survey and the EBCE Graduate Questionnaire, , bo tti^'ajiriin- 

istered in January, 1974, and^fronrthe Senior ,Questit)?i^aire 

/ ' . ;•' /* 

administered in April, ^ 1974. \ ^ ^- > ' ' / 

2. Findings ' ' ■ ' 

• * " . ' 

a. Student. Opinion Survey ^ - / /. 

' Students had very positive feeli^ngs /toward » attending 



EBCE and toward further partic^-pation;. }Th.e meari .xating on;;;' 

a scale which ranged from 1' (very negative) t;6'-5;(very 

: • ! rr- ; .V 

positive) .was 4.55 on two items designed to ^3ce^tain • , tj • 
*■ ^ • J * 

student. attitudes toward the EBCE Progr.am. gtft^dents cc^-^f;J 
sistently rated the EBCE Program higher ' thanjJbheir home*^ .. \ 



• .'.I 



schools on opportunities to learn about occu^tibns, moti-.^ 



vation to learn, 'and opportunities, for genera'A d^arning.'^ \ 

' \^ ; *. • V 

ite description of the instrument and\tH^ findings; v,' 
found in the Interim Evaluation Report 'c^^ jl^rch, 19V4^:^\ 



A complete 
Ccin be found 



b. EBCE, Graduate Questionnaire 



The#Y 73 graduates of the EBCE Program we're^'mpdred a ^'^^xA 
questioj^aire in December, 1973, and 'in January., 1974.. ,^\v^ 
Generally, the graduates were positive \ab6ut. their; EB'CE ^ . . \ 
experiences. The students going to post-secondary scMals^ ,^ 
and whofere working (n=6) agreed very strongly that ^^t3ieVv 

, • w> ^ . •Vs. *\ V 
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i EBCE Program had a positive ejfect on *thVnv&hbse kua^nts 
not gdabg to school or working (n=6) were; sbme what negative 
. on the extent which EBCE prepared theiji for >coli^e^ ^The/ ^ 

. remaining 23 students were either in school or working. ^ * 
c.^ Senior Questionnaire ' ' > 

? . All EBCE students and comparison group students were* admin 

% istered a Senior Questionnaire Jd April, 1974. The students 
were requested to rate their educational programs by selecting 
certain descriptive adjectives (Appendix B) . The EBCE stu- 
d|nts were more positive toward their educational program 
than .the comparison group students were toward their programs 
(Table 3-4) . 
3. Summary 

Hypothesis #12 was accepted.'^ The findings showed that EB^E 
students did have a positive attitude , toward the ^EBCE Program. 

M.' Hypothesis #13 ~ , 

^The next hypothesis was that labor union officials will*hll^e a 
positive attitude toward the EBCE Program. 

1. Data Source * . . ^ 

i 

The data used to' test this hypothesis was the number of par- 
ticipating labor unions and the extent 'of participation in the - 
.EBCE .Program by labor unions. 

2. Findings * ' . ^ 
Officials of thirty-six labor unions volunteered to work 

directly with the EBCE Prografn students. Two labor union offi- 
cidly liavc been active in the EBO'l Community Advisory Council. - 

' 55 • 7i \ 
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3." Summary v'. .\*\\ ^ .\ \ ' ^ . 

findings indicated that \ , » 
. • • » Ik ^ , ^ * . ^ 

/labor iinion officials d£!a'*haVe a positive attitXide toward the 

••• :/ ' .\ ' ' ■ \-, '"A - - * , ■ ^" •■ 

; 'ebCE .Program, i . \^ » \\ " ■ 

i : : 'i< -/ • ■ ViH - . • . K 

N. Hypotihesis .#14 -"A 'T V';.. 



The next l?xpothesis was that the Kanawha County schools will ^ / 
• .ehdorse the EBCE Program for the 1974-75 school year. • '; 

rj 1. Data ^ource ^ • ' 

' • The.d^ta used to test this hypothesis were participation; of 

'J Kanawha County school officials in FY 74 meetings and the extent , 

1 • ; ' 

{ of coopeijation proiriised for. FY 75. - 

- ' - . ; . . V ' ^« . 

; : f ' • . • • - J " 

1 1 2 . j Findings , * ^ , . * C ' | 

• • ' . -i! • • • i 

/ . The ^anawh^ County schools* are at .this time planning and pre- • , / 

toaring ;tb start in September^ -1974,] .an EBCE Program modeled after 

'/ the mi/TBCE Program, endorsed- by thi :school bpard and supported 

. ••. ' ^ - : . S • • 1 • • i-' 

byi the superintendent of sqlaools. Kanawha Coiinty School Board ' • : 

\ J . t ' ■ , ■; . /' 

meiriber^s. ara active members of the AEL/EBCE Advisory CommitteeT^ » 

^' i^' '• • •/ ' J ■ . •■ 

' : .'.School toard members, officer^, high school principals, counselor^, 

0^ > • -^i ; • . A ' h , 

• j^rid teachers haVe ^cooperated with the EBC^ staff at many levels; 

) ' ' *^ ^ 1^ ' ^ ! » 

of pr:ogram operation, planning, af\d policy^determination during* ^ 



FY 74f<; 



1 



U -"^ 3-Csmninary t , ^ [ ( " . \' ' \, , • . . . 



^^Hypb€hesis #14 was acceptedJ '^The findings showed that Kanawha 

Coi^ir/ "schools did endorse thp EBCT Progr^l for 'the 1974r75 school 
•. . • ' ■ I IM ' . ' { 



• ? year', •< i ' !.i ^ • 

- ; '.7 1 



erIc ■ • ? ; ■■■■ W.. • I'^-k ■' 



0. Hypothesis flS^ ' - , ' . < . - . ' 

^ The, last hyp^|hesis ,was that West Virginia Department ofrEducation 
officials win W|?rse the EBCe' Program. :' v 



1.': Data SourcW; 



. The data,u^^;to te.st Jdfls" hypothesis were letters iof. ^endprse- 
meri^t-^ partic^ation ,on committees by West Virginia "Apartment 
Of Education officials. ' ' . \ 



2.' ^^j^dings 

• fl su^e^ntendent of the West Virginia Department of 

Educ^at^on publx^ |ndorsed the e6ce Progfam at a banquet honoring 
EBCE- g^a^uates, par^ts, and' participating employers. Officials 
of the ^-te Depar^^t have been cooperative and actively s^rve 
on th^ B^kjCommuni^^dvisory Committee. A written statement of 
endorSem4y-:has beeri- ^ceived from the West Virginia" State Depart- 
ment ok E^dcition ana is located in ,the KBCE project files. ; ' 
3. Sununar/'^ ' • ' ' 

• "If ; ' ' 

Hy^fhes^s #15 ha^^en acceptJd- The findings showed th^t 

west yiMyf Departm^t|b^ Education officials have endorsed the 
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III. ^kijscellaneous Outcomes * 



Througl^' |:he conf^e of -^^'iyear many student outcomes (behaviors) were 



measured 'an 



aj;analiz^^d.whicHiv|r^v;,ot directly related' to- the stated 
\) °^:i«-^^ves.t^ t%!:f^ram.:i^^s.-section'contains a sumnary report of 
■1 some |f ..thesp oiitcoWes. . , . , 
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A. Attendance 

A summary of the attendanpe data for the year indicated that the 
EBCE students- were present 93 percent of the time -compared to the 
previous non-EBCE* year 'when they were present 91 percent of the time 
(Table 2--3) . This change indicated a positive trend in attendance for 
thfe EBCE- students. Attendance data for the comparison group students 
for Bar;74 were not available for this report. A more extensive report 
of EBCEjstudent attendance can be found in Section 4 of this report. 
* 

B. Interpersonal Skills 

Perhaps' the area in which' the EBCE students demonstrated the great- 
est behavior change can be labeled interpersonal skills"/ This^ 
category includes such behaviors as ability to talk with others (par- 
ticularly adults), and indications of , selfrconfidence in approaching 
experience sites and employers. Students, parents,, and learning coar- 
din^ors^^^iave indicated positive changes in these EBCE student skills^ 
As ri^ported in the Interim Evaluation Report , pareijts indicated at, mid- 
yea?j;that one of the greatest strengths of the EBCE Program was in. 
interpersonal development. ^ ' J 

C; Graduation Status ^ ^ , 

^ A total of 95 students were enrolled in the EBgE Program at some 
time during the* FY 74 school year. Five of the students were classir 
fied as eleventh grade at the start of the school year and eleven 
students left the EBCE Program during the school year. All 79 twelfth 
^ grade students \fho finished the prpgram year graduated from their 
home high, schools ^^nd ten of the eleven who ^eft the EBCE Program 
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^1^ graduate^ from their home high schools. Two of the five eleventh 
grade students were able' to successfully complete the credits' needed 
for graduation and did graduate from their home' high school . 



\ 



- D. Other Outcomes 

The Student Information System, Confidential student Questionnaire 
(SIS-CSQ) -was administered to all students to provide behavior change 
data (Appendix B) . The data" from the SIS-CSQ were analyzed for Sight 
behavior traits which were purported by ^the author to be highly reliable 
and validated (Tables 3-10 and 3-11) . significant differences. in gain 
scores across the four groups of seniors were observed in cognitive * 
skills, maturity,^reality, and vocational readiness trait scores. The 
cognitive skili^ait score can be interpreted as a self-concept score 
of cognitive skills. The maturity and vocational readi..ess 't^faits 
appear to be representative of what might be considered ideal class- 
room behavior traits and therefore it is questionable that the trait 
is correctly labeled. ' . . . 

The SIS-CSQ does appear to have 'potential as an 'unobtrusive. mea-" 
sure of affective traits, however the triits need' fu;:^ther validating,' 
particularly in individukiized and personalized programs. 

> ^ \_ [' 

■ ^ IV. Summary > * , 

The primary purpo^ of the summative evaluation activities during 
FY 74 was tofgather valid and reliable data to test the is EBCE' hypoth- 
eses. Hypotheses were generated around student achievement, student . 

* 

attitude, i)arent attitude,' arid employer attitude 

. y ■ • \ ■ ■ ■ ■ - 
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Table 3^11 



SIS-CSQ Univariate Analysis ' 



V ' ' I 



Pretest 



a Value 



OveraLl Growtlf^ 

- — — J ^--1 

^ Value 



Group GrowtftJ 



F 



a Valti^ 



Part I 
Part 2; 
Part "3 
Part 4 
Part 5 
Part 6 
Part 7 
Part 8 



Vs. 92 



.01' 



1 ' 



df= 



4.21 ^,./V<^i 

'^1.64'^. 
2 ' 
12 
vl.49 
(3,267) 



1 



4. 84^ ' 



4.41 ' 



.01 



62.39-^-' 



.05. 
.0 



V 



';2'!^il 

-'A 



.65 

1.35 . 
'■df= (1,267)'. 



•..74=; . 

.4^10' / '* \ .05 
.T33T * 
.74 

^ 2.§i 4- .05 
^3 5.60 * %;01 

df='*(3,267) ' 




Fiv6 groups of students contributed to tjie evaluation efforts; 

' three distinct EBCE groups and. two comparison groups. Students were- 

• adminis>J:ered^chievement tests and Career Maturity ^laventories on a 

''pfetest-posttest basis. Attitude data were gathered from students 

at midyear and again at the end of the year: 

^ Eleven of .fiftr^en hypotheses were either completely accepted or ^ 

^par^iajfiy accepted, threp hypQtheses wer^ ^rejected and one W^,s not 

tested. EBCE students performed as well as the comparison students 

on cognitive skills-^and displayed a greater gain in self-concept ' pf 

' *•* ' * ' • 

cagnitive skills 'than did the comparison group students, 

T jv ' ' ' 

portant gains, were made* by EBQE .students on: certain aspects of 




^Career Matui^ty as measured by , the Career Maturit;^ Inventory, In 
those components of. the' Career Maturity Inventory in: v^ich the EBCE 
sti^denta-=did not show significant gains, * they did"* do as well as the 
c6i%)cy:is9;i group students on the attitude 'scale of the Career Maturity 
/ Inverftory 'and*^'in tfibir capability to an^ for their future. - EBCE 
•* stude.nts,' and comparison group students were similar in problem-solving 
;ability,^,^ility to, choose. realistiSr&^afeer gpals, and in their ability 



to know themselves as measured by the Career, Maturi-ty Inventpry* 
MthQiigl>.theje Vad^ evidence;^ that. FY p.--*graduates had Very -Xiitle dif- 
" fl'culty in finding a job 'or 'school, the4re \J^re no data avail^JDjfe to' • ' 

-'■ • - • ■ '■' . . ■ ■ ' ■ • 

make ^coitipd'risons . ' • . • ^* 

. EBCE students and .graduates, JS^C^ pareritg. and cooperating eita>loyers r^l-r^'i 

. ■■. ■ ■ ■ ■ ■ '.V/ -'-'-'•■T ^ 



were very positive in, their expressed attitude toward the EBCE^fogr^. 
Kahawha County xschopl officials and officials from the* West Virginia 
Department of E.duqation have publicly endo^rs^d evndj^are supporting th^^^-v 
e6,CE PxograAV. , ' • , /'-''•^'lE.- , . v,, 

( t ' or'''- ' I '■ ■ ■ ■ '.!•"■- , 



■ / •■ 

"EvaUaatic 



I. Preface ^ 

Ik 

aation is_tiie_E)rocess- of 'delineating, ^obtaining, and providing 
information for judging decision alternatives."* -A major component of 
evaluation is now commonly called formative evaluation , which is the 
assessment pf program components 'to-'i-nsure that every component Works - 
as well as possible, both in isolation and as it meshes with other com^ 
ponents. it is a process which seeks information to answer the question, 
"Is this the best way we know to do this?/' 

In considering the various components of a program, the essential 
formative evaluation questions are these- Is it necessary? How good - 
is it? How can it be improved? 

The process of formative evaluatiBn qan begin with an analysis of 
program systems in order to identify critical compooents for which 
•formative evaluation is essential or at least 'desirable. Since it is 
impossible to specify in advance all of the problems which may arise 
in implementing a program, flexibility is essential for carrying out ' 
the trouble-shooting efforts of formative evaluation. 



When focusing oh the AEL/EBCE Prpg^^.^^ a :™eaii's - to. deliver services 
to students, the prfoqram can be(; analvzefl'^i^ Vov^^fc^^p = . _4. 



nterre- 



ents, the program can be\ anaiyzed'in %ei|fe:^^^^^^^ i 
;ated subsystBtf^ecessary to 'sTK^i^^^^^exviges.'"^^^^ knalysis 
■ highlights • the critical aspects of^^^^^M^M^. th^~ e^et^ ■ 
lishment of priori^es for formative ev^tiaSS^v From ^sit^d^^Ls 
arises a set of information needs. Specificati'6|f;|f^ these needs, in turn, 



* Daniel L. -Stuff lebeam, et' al, Educational Evaluation and Decisi on \- 
Making. Ithaca, Illinois: F. E. Peacock Publisher, ^^p..^ 197l". \ • 

' • . ■ V\'.. , • ' 
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suggests' the kinds of infomation-gathering activities which must be 
ested^lished. , ' ^ 

Results of .foraative evaluation of the AEL/EBCE Program' have been 
designed to have ah impact on the a diences served (project director, 
program 'developers, and operational managers), timelines of informa- 
tion, and program decision-making. In order to serve, these' idiences 
effectively, the information ^as provided early enough to affect pro- . 
grap operations before revision and recycling occurred. ^ 

Formative evaluation of the AEL/EBCE Program was designed to facil- 
itate program decision-making. Most of the formative evaluation reports 
were first presented to the Project Director and the Director of 
Stabilization. Each report was then forwarded to the appropriate per- 
sons. If the report had major impact for the project as judged by the 
Project Director, a meeting of the decision-makers was called, some 
sort of solution was reached, and a means for implementing the solution 
discussed. If the report was of littl^^^ impact, the Project Director 
made appropriate decisions or delegated the authority to someone else. 

Ihis section of the <rep6rt is organized to provide a logical 
development of reporting of AEL/EBCE formative evaluation. Part. I 
deals with the 'design of the Formative Evaluation Plan . Part II 
discusses instrmentatibn and testing procedures. Part III covers the 
student population us'ed in formative evaluation. F'art IV identifies 
and overviews each component of the AEL/EBCE Program, The internal 
process and the interdependence of each subsystem are described after 
the overviews. Included also in Part IV is a summary of the interim 



64 : 



evaluation findings. Task forces were organized to respond' "adequately 
to these findings. Recommendations contained in the Interim Evaluation 
Re£ort are given special attention, and -actions taken since 'that report 
are included*. , .- • , 

« 

Part V presents a summary of the mini studies^that were conducted 
during the current contract year. Some of thdse studies attempted to 
answer questions generated by the formative plan while others responded 
to the critical heeds of eit^er the Project Director or staff. 

( 

II. Design of Formative Evaluation 
The design for formative evaluation of the AEL/EBCE Program between 
^ December 1 and June 30, 1974 can be found in the Formative Evaluation 
Plan, which was submitted* to NIE on November 1, 1973/ Questions relating 
to formative evaluation design can be answered by referring to this 
document** * ^ • ? • 

' instrumentation and Testing i>roce.dureg 

Each inst.rument used in AEL/ebce's formative evaluation has a ' " 
cover sheet containing the following informations instrument number, 
ti\.le, format, subje.cts and sampling ^, administration schedule', .reli- ' 
ability and validity tests needed, and the key. to questions contained 
in the Formative'' Evaluation . Plan. All instruments except^ the Employer 
•Q^aes'tionnaire*^and the Parent ^Questior^nai/4 are Jbi^ained in Appendix 's 
ot the Interim Evaluation Repbirt . " Tljt Employe£-^tiestionnaire and' 



* The FprmatiVe Evaluation Plan may be obtained from either the ' ' 
National Institute of Education or the Appalachia^Educational Laboratory. 



. Parent" Questionnaire' are .contained in Appendix C of this document. 
" Questions about instrumentation and testing p^ocedures^can be answej^d- 
by the appropriate .r6por£ and cover sheets of these Instruments . 



IV. Student Populations c 

The student sample f or! the^ AEL/EBCE Program was drawn mostly from • 

<* • ^ ^ ^u' ■ 

seniors in the -Kanawha County School System who \iolunteered .for the • 

prog'ram. . Five juniors were allowed to participate and were qlassif *d ^ 

as special students/ This group is ^e same as the, eXperi^nt'al . group ;^ 

described i^n Section 2 of 'jJiis report.' All questions about &t;udent 

populations for formative evaluation should/ refer, to that section. • 



V. she AEL/EBCE Progtam. ' '% 

^ . . ^ ' • \ ■ 

AEL/EBCE- is an alternative educational progr'am i^ whicfi^volunteer 

students engage in, learning experiences at peaces pf "emijloyment and., 

other community sites instead of in traditional classrooms. 

Students Were recruit,ed in September and in ^January' 'from high schools 

in the Kanawha County. School System. Most were high schdol senibrs withijn- ^ ^ 

five credits of graduation. Interested students a'nd their parents . 

afetendecT .a group interview to acquaint them with th« program and to ' ■ ^ 

obtain inf^rmatioil about student^interests and n4eds. ^Program staff 

^alvJatfea these inteVests and needs*, including, high school . transcripts ; 

'thoge students who met the selection criteria" were notified of their 

^acceptance. • - • • ' ' 

In September the> students I year began with a ten-day ' otientation. 



in January students had a five-day orientation. . Orieotation inClude'd 
. • . *^ ^ .\" 

• ' ♦ - ' " " ' - » -IS 



an overview, of the'|ontent areas, administration of standardized tests. 



•••1- 



and fainiliarizatio|with the various resources ' and procedures of the 
EBCE Program. Orie'htation concluded with individual- conferences 
between students an^ learning coordinators. Learning c^'oordinators 
provided direction and resoLces. for e'ich student to develop .,a person- 
alisied set of learning experiences based on the student's interej^, 
needs, and academic requirements. Using. the Program Profile (a summary • 
of the student's needs knd interests) , the student and learning coordi- 
nator, prepared a Progr^ Area Descriptor (a plan for several weeJu^of ' 
work) for each major program area the sfcudent would fjursue. in this " 
way, activities were outlined which wei^ intended^to lead to the achieve- 
ment ofl.the student's goals. ' ' 

' Activities -cquW- be completed iVhouse^ using the Instructional 
materials and other resouites of the AEL/EBCE Ifeaming center, or they 
- <?ould ^be experience-..site-based activities. Students were placed at ' 
sites to<^o real ox simulated work or" to observe, remaihing;,a^#ie sites 
until the planned activities were accomplished. ' '"-'T'' 
.i . the Program Area Descriptor , as previously explained, constitutes " a . 
plan for seyeral . w^eks ' work, to be modified a^Sv students broaden or 

rpfme their .interests. Each of the planned activities- was- d'etkled 

' ■ * • " " ■ ^^v. 

on an A^tivi^ s^ieet recording specific behavibral objec^^ires, a 

desertion' of the activities -to be performed, .and assessment^Sw .stu^ 

dents and learning coordinators of A)r the assignment, B) '4e student>k 

performance, and C) goal "kchievemept. . These planned activities, and. 

associated- evaluations 6^t/m^ined and justified the awarding, of academic" 

credit required for high' schobl gifaduationv 
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VI. Overview of Subsyatems 



The preceding material briefly described the EBCE system in terms of 
♦ > V !,*V the delivery -of services t:o students. Implementing the ptogxaBS'. 



I'll 



the delivery -of services M:o students. Implementing the progrro^required 
the' 9mooth^ and timely^^unctioning of four subsystems. Figure 4- A portrays 



*' k these" subsystems aind w(eir interdependence. The description of the 

\operation of ^those subsystems in this section is based on their func- f 
tioning from September,- 1973, through Jhne 30, 1974. ^ ^' ^ ' 



. * following preliminary activities had to be completed for the , 

program to functibit-ef^ctiyely experience sites h^d to be d:eveloped; 
tfiese sites- had to be analyzed dn;tems of reqirlrements , expectations, 
\andj opportunities for student learning actiSj£fcies>/student recruitment 
anS selection procedures had .to be estab3M^^> and thTe ^instructional v 
de:?.i'very siob^ystem had to be operationa-L^.}3i>adl^pri§:tJ^ support - 

subsy^^ems* were developed including tran^j;^i^tlor£>^.i^ 
- "rir^t^i^ls , and various resovirce^ docviments *f^**i&e use^d-^. ie^urning coordi- 
natdrs:c4S3tSe:^^*^rked with students. Thesfe 'support subsystems are not 




r 



defined-'i.n tfrs^idQCum^it^^v^ ^ ^ * > //^ 

The remainder of "-^is sanction? ^f'^^aaes the four major sniKs«6tf«ns A . ./ • 



and presents evaluati^^ta. associ^i^edjijiith each orie. ^-in ad<5ifcL6n^ /l ///.// 
.conSlusions from the Interim E valuation Report arejpresented.-; ^p,i^'l;{y -\ # 

c a ixpmber of mini studies arfe ir^uded oivsel^cted topics..- ^y^ '^y^- yy^y^^y^' - ^ 

A. Experience Sit6 Identification apd T^ecruitment .Bubsystem^^ *y'\y^ //y 

-^y^ . • '- ' - y^y^ ' y^ " .'X.'"- '"v .-.'.^ 

^ ^ . 1. Description of -^the Svib^ystem * ' ■ y^*^'^. ' y<^y .^^^ > 

,9 ■ . ' y^ ' 

^ ' . . y ' ' f . . ^'<'<'^^' / 

Because a significantlpdrfcion .of^ the instrjii6tional activl.tles ^^/P/ '^mt. 

' , ' ' . .'/^/i V V;^' ' ' - 

- within EBGE, occurs at. >ixi>0^ience Sites, it •is\esj?Bntial that^a ' - . / 



Idei^tfficatlon 
and Recruitment 
of 'Employers* 



i 



I 
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Support Subsystems 

a. Instructional Material 

b. Learnlhq Cfenjer 

c. Trahsport^^on 
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Figure 

Exporiencr; Site A»»alysi$.Sut)^*t< 



Jm:-:- : 11:' 



number pf sites be iayailable which parallel the interests of students 
and the .parameters established by ^^EL. Furthermore ^ such sites must 
provide meaningful leaurning experiences for stuc^nts. The proce- 
dure for obtaining ^experience site^ is portra^^d in Figure 

When the AEL/EBCE Program was initiated, well-known people who 

were knowledgeable about the Charleston community identified poten- 

» ' * X 

tial experience sites to insure that all Office of Educationv Career 

- 1» 

Clusters were inclxjded. Since then^ other sites have been and con- 



tinue to be incorporated in order to;;meet stude^ needs. 

Once a potential experience site is identified, the chief 
executive at that site is contacted, EBCE is briefly described, and" 
am appointment is requested if the employer indicates an interest^ 
xn^articipatingi A meeting is arranged at -^ich mal^ltial describing 
thfe program is presented, ^questions are answered, and the ei!^)loyer 



is^ asked to participate. ^ If agreement: to participate is obtained, 



the experience site analysis i asunder taken. 

^;At this time, developing a new experience si-te xs the joint 
responsibility of lf0ax;ning coordinators and an Experience , Site 
^RecrWbment and Educational. Utilizatibn Specialist in the Design/ 
Develojmient Uni|:. " 



2. Evaluation Results * ✓ 

The following is a siimm^ry of the conclusions^jgrfe^ented in thd 
Interim Evaluation Report ; ' jWhen that report was^ wfittTen, recommen- 
dations^were generated from th^evaluation results. Corresponding ^ 
aotionl^'^for eaph recommendation Iwere proposed by task fbrd&s. These 
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solutions for each recoiranenlfetion are reported here along with the 
results of the action that was taken 4 . ' ' 

^^a^ Summary of the Interim Evaluation Repbrt on the Experience 
^^^^csite Identification and Recruitment Subsystem 

' Thg ^terim Evaluation Reporfr for this^ subsystem^ covered ^ 
the following areas; ^jpblic Rel^ions ^Packet; Employer Par- 
ticipationr anployer Perception of What Happens;, and Student* 
Perceptions of Site Placements* 

ID Public Relations Packet ~ T^e relative effectiveness 
of the Public Relations Packiet could not: be evaluated since 
at that time It did not , exist. Some public relations 
materials for the AEL/EBCE Program do exist and are dis- 
tributed on the basis of the user'^s need for the informa- 
tion, Tliie develo^ent pf /the Packet is responsibility 

V , v' 

\ 

of the Replication Unit. When the-Packet is finished,' 
evaluation will examirte both^tlie accuracy of the informa-' 



. tion ill it and the effectiveness, of the Packet fpr'^all 

•":/■:■■*■•, - ■'" ■'' -■ 

potential recipients, . ' , 

(2) Employer Participa4:idn - Formative evaluation of 
the question, ;"Why..do employers agree/refuse to partic^-palbe? 
was done, in conjuhcti^on with the sian^ativ.e -evaluation w ^ 
. "fliere are %wo reasons wliy this was necessary: A) eir^lbyers 

donate their ^^wne; therefore, it would be unwise to request 

' - - /• 

^ information twice whiph^could be gathered in one step; and, 
y -two similcu: questionnaires .could cISmage the public tela- 



t* tions bet»/een,the project and emprdyers. 



The 13 resource people whp indicated thc^.t - they did not '« 
know the status of their -participation .'for tWe follb^^^ig year' 
stated that that decision was "up. to the. expefience site., 
The rfesource plople indicated that pri|narily the EBCE st^ff 
recruits . them although other company personnel and students. ' - 
also conduct recruiting. The ^site dialysis te^ indidatfed 
that only one ,o'f the 40 'sites vis'ited did not wi§h'to c6n4 , 
tinue participating* in the EBCE Program.* Ohat^ experience) 
^ site representative stated that he' was unhappy about the^ 
*ype of students he had worked with. The site analysis* ' 
tefam indicated the other 39 expedience sites were very ' X'^' 
receptive to EBCE. ^ „ i'> '/ 

(3) Employer Perceptions - Apparently experience- sitet\ X 
•personnel feel the program^is functioning as it^^,4fli^ia^^ 
_ Employers were asked a set of questions relafe^g' geneydlly 
tof 9duc^ti6n and 'ebcE- They were . to respond by lndica"^q,^' \ 
what "shoiild happen'l versus vhat -"actual]^ happeL." Whe^/' ^' 

lOS^puted to determine if thl means^of the twJ 
ratings were statistically different, no difference was 
.found at the ^05 level" of significance 
(4) |Student„ Perceptio 



■ >r 




4 




Mostistudents fe\t that tj^ 



.^%^fi®nce sites th^y ^^®*;S^^ced Un tre^^ their 
-i^tqr.§s;t areasi^^ The 2'6 percent whlMnSicit^^^^ . ' 

sites did not represfent th^eir.intS^fest^S^ > 

. tro^ie on l^he fflechanisiiVfpr s^.te pl^daneiifc % : n^^-.-^ ' 



h. Recoirmendations, Plans , Program Action * . 

This part includes the "recoiranendations presented in thef 
Interim Evaluation Report plus a description of _any action taken 
•to ^address these recommendations by the staff; l!he Valuation ^ 
recommendations highlighted areas* of (JS)acern and importance t\ 

the- Project Director and 'the staffs 

* ^ '\ ^ 

< In*^ Table 4-1 'the recommend^itionk for the Bmployer Identifi- 

cation and Recrui-^ent Subsystem are presented in the first jr*' 

column. The plan or proposed solution is provided in the second 

- colxinn, and ahy results or actions relating to the »recommenda- 
*' - • » * ♦ 

tion are. reported i;n column three. 
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^ r/* • B. -Jbcperien<je.Sit€i i^^alysis ^Sbbfiystem • ^ 

J^-'i*' . l^. Desbriptio^ o£ the^;s\absyst^ ^ ^ * ' ' • 

T'^^ tS' l^^.' ' Bie .Experif^ce Site ^alys id- Sub^syss tern iFiquxfi 4-Q) is directly 



^7 



linI^ed*to the Experience Site Recruitment and Selection Subsystem. 
The primary^ outputs of the Experience Site Recrui^ent and S'elec- 
tion Subsystem are expressions of a. Willingness unwiTl^ngneiss 
by emplo^ers^^ to ^participate in. the AEL/BBCE Progj^i ' 

The ExperiWce Site Analysis^SubsyjStem has be^ii'; devjeloped to 



» ^ , . n^-J^^ ^...^U "^^.A.w rrfU^ Mv^^it^'A* >xi 4* Via A««-»-t aw -t An' 



analyze each site. The products af the experience ;jsite analyses. 



. . are Experience Site X^rning Guides for ' every experience site.. 

- — — T" r ' ^ J . ' 

.These Guides provide' information. which help student^ lear'ning ^ 

■ ' * '■ . . ' .-^ / '7 • 

coordinator^, and ^ployerjs. to meiximize beinefits^, particularly 



in. planning . , . * 

^to' obt^n^'^ncj'^tyain a site -analysis team; Thei^^peoplVscan be 



-* ' /.V J^i^ks outlined in Figure 4-4, the first step/in the subsystem, is 



*p^agi*ain''staf;f''m€|ibers- or consultants. The t^aining/ofj^e. site 
analysis team revolves around Step 2, "usin^ .the forms fbr obtaining 
and ^t^ording site analysis data." Be;fote Hsiting'the experience 
site/ the analysis team iDecomes *f cutiiliar V^ith all material pre- 
\ "viotisly collected on that experience site so that questibns can be 



^ticipat'ed* and answers 'prepared.. The firsf^time th^ site analysis, 
team visits the' experience site is at Step* 4; The -purpose of this 



► - visit isrto interview both the contact person (s) >nd the refeourc€^« 
'4>erson(s). ^.The interviews ai^ designed to obtain the following 



. tvpe&: of 'information about the experience? sit«s. . ^ 



1^ r.. . 
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Figure 4-C 

Experience Site Analysis Subsystem 




• Logistical information - Is* there adequate parking? Is 
there a cafeteria oi^ the premises? Whei) does the working 
day begin and end? etc, . , * * . ^ 

• ^Description of exgisrienc^-^Tte - Tliis description includes 

both' general and specific ijfformation about the jiurpope 

of the experience Site, ^ ' ^ ' . > 

• Task statem'^hts - These are tasks identif i'eS" by mutual^ 
agreem||j^ that either the students might observe or in which 
'4;hey might actually become involved afs part o.f th^ir learning 

' experiences • ^ , w 

• Information on possible learning activities - This includes^ 
activities and projects a student may do at a specific =^site , •* 
and gives the prerequisites a student needs to'pcirticipate 

in. an activity. " * 

Based on the ^information obtained in Step 4, the task stateni'ents 

y 

are an'alyzed -and learning^ activities for studentie are gehera-ted for 
that, site. ^Coit^ining the other information collected in^tep\)4 ^- : 
plus task statements and the learning 'activities' wh^ich have\^een 
generated. Learning Guides are developed for 6a6h sit^/ Since the 
learning activities in the Learning Guide areJnot "written at^the 

- & ' ' ' " . . ' ' ^' 1 

'experience site, an additional visit ttf the sit^ is made to validate 
all inforidiation .contained in the Learning Guide After tlfe Learhin^ 
Guide is validated-, it is distributed to. learning coordinators for * 
use witjti students, A9 mentioned earMer,? - the Learning Guide is^ 
the product of the Experience' Site 'Analysis- This product then 
becomes a tool Yor the delivery of instruction*. 



2. EvaXuatiotr, Results ' ' ' * 

» * 

-' ■ . ' ' ^ 

The following is a summary of the conclusions presented in the 

Interim. Evaluation Report. When that rd^ort.was written, recomfnen- 

dations were generated from the evaluation' results^ • Corresponaing 

actions for each- recommendati6n were" proposed by task forces. These 

solutions for each recommendation are repor^ted" here along wi^'h the 

results of the action th'a'l-^was taken. * " 

a. Summai^r of >. Interim Evaluation Report on the Experience 
Site Analysis Subsystem " ' 

The Interim Evaluation Report. , for this sAJbsystem dealt 

, with th^ following: Effectiveness of training of site analysis 
» ' * ' ■ ^ •• . ' .„ 

team;' Timp requited fpr site. 'analysis ; 'Translating .site 'analysis 

information into Learning Guides ; and Usefulness of Learning ' 
:-V. Guige to learning* coordinators and- students. ^ - * , 
(I) Effectiveness of- gaining, of Site Analysis Team - 

' ^ v^ ; ' . ' ' ' . { 

,^ . fiased on the congruence of information received fr^om'the 

Design staff and^th^ sit^ analysis team, the trainirtg' heeded 

- / ^ ^- ^ 

, by the analysis team is clearly understood by both groups.. ' 
' *.- ' • r " ■ ■' . ■ P^' 

■ .'J Effectj.veness of the traiffing is isiibstantiate^ by th| " 

. ; number of experience sites that were analyzed.' Of th^40 ■ 

. • . ' ■ • , " • T ^ - ■ 

- experiencg sites, 39 indicated a continuing interest in 
, tbe project. One indicated ^an unwilMrgness to continue - 
participating because ."of the students tihat were sent. " 
(2). Time Required fjbr Site Analys/s - A discrepancy was 
found in the estimates for average time/sAte' analysis. . 
The.Desigji staff indicated 12 hours were needed. " The site 
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analysis team Tstimatgd three to three and one-half hours , 
• with one to one and one-half hours^"neede?l for , interviewing 

the experience .site personnel* - / . ' f • 

^(3) Translating Site Analysis inti ga^arning Guides \ ' \ 
\no discrepancies were found ^hen the ^sign^ staff and the 

six^e analysis team were itttefViewed about the^ translation 

4 

of site analysis information into Learning Guides , the 

average time required per Guide, and difficultly encoun-- 

^ -- 

tered. ^ o . " » ^ 

(4) Usefulness of» Learning Guides - Learning coordinators 

were mixed in their « statements about use of ttie^ Learni'ng 

• * * . ' 

Guides. Hiree indicated they were loSed and i^ree indicated 

they were nc/t used. Leara^gg^ coordinators whd ^ave \^ 

negative responses indica^athat ,ali' Learn^g^ Guides^ - 

were not available; therefore; thfeir usefulness wis . 

"questioned. It should be noted tHat 54 Learning Guides 

^^^have ieen developed but only nine have ^een deliver e'd 

r . . r . . . 

from the printers. Learning coordinators « indicated 'that tfhe- 

' ' usefulness of the Learning Guidga, would be^ increased if 

, ex§mpl^ of activities were locateTT in ^abh- Guide. "Th&r ^ ^ 
* . . * ^ « >^ . ^ y ^ . /^^ 

students answering the question^ of Leirnfrig Guide useful- 

^ness responded pos^'^feively* in' mp^t cases. * 

b. > Recommendations, Plans ajSd Program Action . , - . 

This part "includes the recommendations presented ih the 

Interim Evaluation 'Report plus a des'criptioh of,..:^e action t^en 

by «ie. staff since the. Report. The 'fq^ative, ev^alujtion > ■ , 

80 . - ; ' r'- - . ' 



■ ^^ '^ ■ *\ -.V . recoimendati.ons of the Interim- Evaluation Repdy£ hiihli^t^a/r/^ '•t^.-'^^X-'v 
/• ' ■ Concern f^^^^ 




> > * ' * 
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/ St^efet^^^^cr^^ Subsystem ' . ' 

. The AEL/EB^C5':PrQgfcam^^ew. i^^^ from a population of high 

school senior^ represeatlj^g one or inpre of the following categories: 

a wide range t>f academic ability levels; diverse socioeconomic back- 

J' 

grounds; diverse racial and cultural/ backgrounds; a wide range of 
academifc achievement; and diverse "career aspirations. * 

From this j/opulation, students were sought who .A) wejre eligible 
fo^ enrollment in the Kanawha Coipty School System; B) were within 
one year (fall semester applicants) or one semester (spring semester ^ 
applicants) of completing high school; C) had specif ic^course 
requirements that could be fulfilled by the end of the academic 
year in which they entered the program; D) had volunteered to partici 
pate with parental consent; E) had expressed career interest;, com- 
patible with program capalaility ; F) did not. participate in work , 

. . - ■ ^ ■ , ' \ 

activities which would conflict with th^^ EBCE Program; G) did not 

present unresolvable transportation problems; H) revealed no major 

'* ' ■* 

health or Adjustment problems; I) had been enrol^led in regular' 

classes in the preceding scl^ool term; -j) were not under suspension 
or thajeat of suspension by any school system; and K) did «ot have 
commitm^ts (e.g., band, athletics) which would interfere -with 
involvement in the.EBCS Program. ^ s * 

"For the 197^^74 academic yea!r, procedures used to rec^ruit stu- 
dents are outlined in th^^udent Recruitment and Selectioh Subsystem 
(Figure 4-d) . The process began by^ obtaining permission and coop- 
eration from the Kanawha County Schools to recruit. Dissemination 



83 



1^0 



\ 



o1. Obtain 
Pe/mis$ion 
from Schools 
to Recruit 



4. Conduct 
Student/Parent 
Group 
Interview 



7. Noiify 
Students 
of Decision 









2. Disseminate 






Information j 






About \ 






^ AEL/EBCE 











5. Obtam 
• Student 
Transcripts 
from Schools 



V instructiO|rial 
^ ' Delivery _ 
^ Subsystem 

(See F.jgure 



3. Develop List 
of Student 
Prospects 



6. Select 
Students 



' ^ Figure 4-D 

^Studenr,ftecriiitment and Solectior^Subsystem 
January, 1974 



\ 

of information to students about AEL/EBCE occurred next. During ' 
this year, school gui^anceVcounselors distributed a brochure- 
describing EBCE to^ eligible students. Because this procedure proved 
inadequate, -AEL conducted two\ass mailings (to a total of approxi- 

\ 

mately 3,500 students).^ Additionally, students ^ere recruited 
through -spot annouhcem|hts and a, talk show appearance on radio and 
by newspaper advertisements. '' ' 

A list was then compiled of .the names of students responding, 
to any of the recruiting efforts.' Arrangements were made for thos,e., 
students and their parents to. attend, a griup interview with AEL/EBCE 
personne^. During the' interview, studfevts and parents were given ^ 
'a more d^ailed description of the Program, and expressions of .' 
their interests and needs were obtained. - ^ ■ ^ 

For those students who continued, to e^^r^ss an interest in the 
Program and whose parents consented ^o their participation, high 
school transcripts were obtained. On, the basis of information ' 
from the group interviews and pn the high school transcripts, EBCE 
staff decided which sj^udents were to pe admitted. Students 
were notified of the decision both by telephone and by ' 
^letter.* * • * • . 

HI 

\ 2. Evaluation Results ' •: , « . f , 

, The following is a summary of thfe conclusions presented in the 

> . ' ' I 

'. Interim Evaluation Regort. When thalt report wks wijit'ten, recommen- 

. dations were generated fr6m the evaliiatiop fresuUs.^ Correrponding-' " 
. ' i ' " . f/ * '*■ *, 

actions fqr each recommendation^were j)roJpsed by task forces. The&e 



* A detailed report is being prepared docuiueni- ing th^ recruitment 
strat^ies us^^d by AEL/EBCE Program.' ' • . ^^^t^^®"^ 



solutions for each recomm^dlrtion are reportedi^here along with the 
results of the action that, was taken. 

a. Sumn^ry of Interim Evaluation Report on the Student ^ 
. Jjjjcruitinent and Selection Subsystem 

The Interim Evaluation Report for .this subsystem dealt witK 

• th6 following: SucceW of ^ three enrol'lihent periods; Ccroiriunica- 

tion of AEL/£SCE to students ; .Learning coordinators' opinions 

of AEL/EBCE materials; Student selection criteria; Students' 

.^opipion|\of AEL/EBCE; and Target audience. ^ 

' (1) Success of Three' ^Enrollment Periods - The first anci 

second recruitment? were not successful.r The r'equired ^ * 



number of students was not recruited ^ and a poor response 
rate was observed. ^o%the fiifst i^ecrultment , a pamphlet 
with a return requested Wa^ sent^ to high^ school studenta. ^ 
Ihe response rate was very low, due in part to an error in ' * 
postage and the return form. ^ If tlie student returned the^ ^ . 
pamphlet, it was addressed in such a way that it was returned 
to'th^ student, not to EBCE. Potential student loss due 
to these errors cannot be determined The third recruitment 

was apparently successful based on the. number .of responses 

if 

and number of school visits. AH recruitment efforts were 

* ^'^ . 

seriously hankered because of late funding by N.I*E.;- — ^ 

The agreement with the Kanawha County School System was^ 

that AEL/EBCE would not recruit until the contract was . . ^ 




fihaliz^. , ^ ..^ ' ^ ' ' ; * ' 

(2)^ Communication of AJlL/EBCE to Students - Based on stu- 
dent responses to a questionnaire given during orientation, 



students heard about the AEL/EBCE Program by a number of 
methods. Students cited several way^ wl\ich they felt would 
be most effective in communicating the AEL/EBCE Program- t^o the 
students. Additional modifications of the recruitment sub- 



system included a polished presentation, and a follow-up * 
of all students expressing intftest in the program. All 
the 'Liprovements suggested by students were addressed 
by' the third recruitment subsystem, * . 
(3) Learning Coordinators' Opinions of AEL/EBCE Materials - 
' All ' l^earning coordinators 'vSewed the publicity materials 
'as "being very reflective*"'" to "somewhat reflective" of the 
nature and purpose of AEL/EBCE- The learning ^coordinators 
stated several ways the publicity materials could be improved, 
'v(4)' Student Selection Criteria - The selection criteria. 



as -viewed by selected members of the Design Unit> apfi^eared . 
to be useful. .Criteria. G, I, "and J Were reported y 
not useful^ J) ' ' * ' 

(5) Students' Opinions of AEL/EBCE - The students who. ^ 
respoiid^d to the orientation questionnaire indicated 14- 

. A ■: ' ' • ' V 

reasons why they liked the M)L/EBCE Program, these reasons 

p 

fall into the following five major. tcategories : friendly 
people (staff and students) , independence, site experiehce, 
one-to-one interaction, and '.scheduling. 

* o 

(6) Target Audience - ^Whether or not the * AEL/EBCE recruit- 
ijent effort reached tiie appropriate target aifdience is 
questionable. The difficulty is in defining "target" 



audience. Is 'the target group all senicj^s in the Kanawha • 

County School System or all seniors who yblvmteered in , 

Kan^ha County? ' 

b. Recommendations, Plans, and Program Action 

This part includes the recommendations presented in the 

Interim Evaluation Report , The formative evaluation recommen- 
» ' ». 

dations of the Interim Report highlighted areas of concern for 
both the Project Director and the staff- 

Table* 4-3 depicts the recommendations that relate to the 
Student Recruitment and Selection Subsystem in column one, the 
plan or proposed solution in column two, and thfe results *^n 
column three* 
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Instructional Delivery Subsystem *^ ^ 

1. Description of Subsystem . ' , 

•Hie Instructional Delivery Subsystem (Figiire 4-E) is one of - the 
four basic subsystems inherent to the AEL/EBCE Program. This sub- 
system employs the outputs of the other subsystems in order to deliver 
to the student an alternative; form of education. 

For the purpose of this report, the Instiructional Delivery Sub- 
sysjtem is divided into two component subsystems^ Orientation and^ 
instruction. Orientation is designed to give the students an over- 
view of EBCE. During the orientation process staff obtains 
data on students' needs and interests. This information 
is used to complete the students' Program Profileg and Program - 
Descriptors , which are the first two steps in,,the Instruction Sub- 

* " • • ' ; 

system. 

The instruction Subsystem is composed of eight major steps. 
Each step can be divided into set;s of procedures, tasks, forms, and 
interactions. , ' . ^ ^ 

Based on the^'lnformation obtaiiied on each student from both 
orientation and student recruitment and selection, the learni^ig 
coordinator and the student complete the individual Program Profile 
and Program Descriptor . Tliis information enables the learning 
coordinator to identify appropriate learning experiences for the 
student. These learning experiences jnay draw from either community 
and in-house resources or Learning Guides (repre3enting experience 

sites) or both. , / < ' ^ 

t 

Aft^ apprc^^ate learni^jg experiences and the means of delivering 
these experiences have been identified. Activity Sheets are developed 



by'^'^e learning coordinator and the studenlfc-.^n^ a one-to-one ^con- 
ferlnce\ Ihe ppr^K^se of Activity Sheetj is to t^k^ a student through ' 
a series of subactivities iiVorder to^js^tisfy his learning objective.; 

In s'tep 14 the learning coordinator assesses ,the degree to which the « 

• ' ' ^ ' * . • • ^ 

student accomplished his objeotiye. j^t.^this poiiit the learning 
coordinator must decide -if thp student has' completed 'enough work to' 
pursue anothery.area. > If he has, recycling retur^os 'to the Program. „ 
Descriptor . If the ^tudent needs hiore work an a particular area.. 



then recycling returns to Activity Sheets , 
•2. Evaluation Results • \,/ 



'The following is a suinmary ;of tl*e conplusicms presented .in, the . 

interim Evaluation Report . .When that .^re^port was written, recommen- ^ 

'* ^ " * ' ' ' • ' *' ^ • ' ^ \ ^- ' 

-dations were generated from the evaluation results. • (p*rrespon<iing • • 

action^ for each recommendatio/i' were' proposed by task forces.. .These 

solutions for 'each recommeiiaation .are reported here along -with the. . 



results pf the action that was* taken. 

\ a. * Summary of Interim Evaluation Report, on the In^rjactipiial 

. V -Delivery Sxibsys^tem ^ . - , * . 

%- • ^ ' ' \ * 

X The Interim Evaluation Report for this subsystem dealt^^^ith 

yi' * f ^ '.^ ^ ' . ' ' . 

the lollowing: ^ Program Prdfil^ completion/ Program Descriptor 

. * ♦ • 
• . • * ' • ' ' ' . . . • 

completion. Attrition, Information needs. Orientation activities. 

Resource availability, ciarity^ of directionsV Assigning crodit • 

•'value. Updating' stude3jt ptograms, OrientatJ.on attrition,, fraaning 

and tole of learning coordinators. Materials, and Experience si te^ 

. . , . '■ . ' • 

placements * . * ' ' ^ j ^ > 

(1) Program Profile Completion'- Learning coordinators do 
not f eei they ar^ given enough information to* a<Jequately 
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complete the Program\>Profile . The types of information 
typically .packing wei/e transcripts, diagnostic test results 
interaction with students, and the student^' aptitudes ajjd 
abilities* In .addition, the learning coordinators indi-. 
cated more information about courses and course descriptions 
would be helpful. 

(2) Program Descriptor Completion - Learning coordinators 
find the Program Profile helpful in filling out the Program 
Descriptor > If the appropriate materials were given to the 
learning coordinators When Chey fill' out the Program Profile 
no additional materials would be needed for the Program 
bescriptot > All respondents indicated that no. change is 
neecied in the format of the' PrQgram Descriptor . A majority 
of the learning coordinators indicated they had problems 
in developing learning experiences based on the Program 
. Descriptors > . .The problems centered around slSQdents* inter- 
ests and credits needed for graduation, lack of sufficient 
in-house resources, and lack of learni^ig coordinators' exper- 
tise in specific areas. Learning coordinators indicated 
'that * considerations other than the Program Descriptor are. 
involved in developing a learning experrence for the student. 
Other considerations. were studenjb products, availability of 
in-liouse resources, students" interests, anS th^ use of 
experience sites. All learning coordin^ors indicated| 
problems existed since instructional materials yere not 
readily available: The learning coordinators suggested a 
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* ' ment:t(Bst scores were not needed b\i'j?'.^^at general abllityS". .^/ 
' , inf ormatipn was. Students we?:e undefined i^^ reg-afd to the/ 

• • p^eafor tramscripts. \ In addition, students indica,t6d unforw ' 

' V.-' ' ' '\ t >' '"'v'-' - \ . . ^ \ ' ' 

V ; mation concerjiing their interests;, needs ,^,and activrties^ 

should be included op the Program Descriptor . Students whcxy /. ; 

responded to a qjie^t£o^paire indicated not , enough informa-. ^. '^ 

tion was '4f^?^ during' ori Station ^concerning /exper fence -feite 

'/- ■• • ■ . ■ j-'iiJ ■ 

' placeme'nfcs and reques.tedT^rffoijhation 'abotat whafc/happens 

■ J ^'f-?-'- J' i.y'O.'' '•7' '■ ■ 

at' th'ervarious isi,tesV A majority of the stuclen-^s indicated they- 

■•^./'/^f' //./-A^ ... ■ , / r / ■ . * 

site again.- HoVey}^r> air reasons 




\ f.//^*^' ^- / (5,]l/ Oiri^ntatiori, Activities ^ Stpdents W^re .positive con- ; '^^^^ , ^ / 

' .-'^ejtnifig the Cgre^ Educatio> Workshop .he Id dvjtmg the.orien-/ , .-V-^, 

•1' .V"' ,/ "v' ■/ ' r' /.'/'•"./ ,' ■/■■'/■ 

• v>/;- V,--/:, , - ; ^ / ■ ' •/ /■ ,:• ; ■ . . ■ 





^- 3.0' a.m; to 3 :30;;p.ii^<;;;'^^ch' ^ siteS ,r4lating to the. - - ; 

f^t -v/' j^^-k'ty ^ -'f^ • 

' (/f: Clarity pf : Di^|c&^^V ;^t&fents .usually undfetoc^- • ''■ ' ' 
• ' the purpose^ 

coOTdiha'torfcand 'tH/ dxreofions frtr rr^^m»^•^i4-,•',^X 4.u„' . -' " 




'Hi'?. 



'/ X*'' c ' ''^ ^(^^dinatbrs; agre ' . r,:' 

'•(gl)"'J ijpdatfng SJkudent Progtains\-; jiearrti^0g/c^cK>rdltia1:ors vary '^"^ 
in .fi!ie frequehcv gf' updating' tKe: 'progi?gigy. fer<^^ ' ' *y 

"^'V-^-^/ .X. -if- 'J >a--'^6m^st|jr''t^''bnte every month. Even tbaugh- there -was • . < 
' ; ' ' ./^y ^''y /ag^-^ementy^ '/^earning coordinators ''concerning*, the ^ v"'^ 

3.;;. . ' every ninelweeKsCto ©nce-'^a year in updating the Program. /, / 

• ' Area<Descr'iptors'/ vCoilcWnijag-' the information heeded-^ the • . 

' ^ ^ "^7 /V ' < '/'^^'^ ^^^ ^ " ' - "x'^- - . ' * ^ 

^-^//^^ ^ ' learning cdoifdinatof S; indicated additional, informk^on is ^ ^. 

'/ ^' y i>/ / /' . ' needed", such as' a 'Valid /and- comprehensive set of concepts 

' y. ' . A . V 
•A ' ' ^ . . , ? • , . : ' 

L' //, arid ob'jd'ctives for students to* pick from, transcript?^ 

a^d a catalogue of 'courses from traditional schools. \y . 

(JdOT// Orientation Attrition r Students who Veturned' to ; 

i-^iqh schools indicafed that the ma3or reasons, . 



• ^ were: hot"^^ the program but to extraneous reasons ' ' \ - 



teaming Coordinators Learning/ - . 



V,'/' ' ^<y>y,' "/;^'<^-V/ beyond -the the program. 

-V, / . . i , . ' . ^ c^:^^^ 1'. H * L'^' i 111) Trairiing and^-Ro3/e . of Iiearnin< 
V'*' -V- ; 'Sr'jY: < coordina.tor»d^V^r9 in^V^ative agreement abo^t the qualifi- ' <\ 

T cations '^otVfle^n'&Q coofdii/i^tors . • They were in cOTiple.te - \ / 

•.;v-> ^"' agreeirfenti ©r> tr'aint^ needed /^v^e learning coordinators 
'V. ''Vindicated the amoun&.^if ti|ne.sp/^nt in training ranged 
■ /*#om no hours to Sa'^hqUfT^S, vitftf^a^j. average of. 33.2 hours. 

■^fi^. Design staff^ind^Qat^d^quali•fi^^ia^ of learning 
coordinators could dncludei" college degree, not necessarily 

■ ' • ■ . \/ ( - ■ ■ ■ ■ ^ 

in education; general qpmpetency In all are^s;. and strong 



y ' 



. '""^ '1*' '-'^ 



■ o ■ ■ 
ERIC 



social science backgrpund with min6rs in English 
and basic counseling. The Design. staff indicated two 
types of previous experience were important; some 
secondary teaching (innovative or experimental 
school) and coitrounity experience."^" The* Design Waff 

partial agreement concerning the jgersonal* 
characteristic^ of learnirj^ ^^coordinators. The learning 
coordinators' role is classified into ten task statemehts 




'^®^S>.^*^t®°^ents have been verified by 'the learning obordi- 
nators . 

-(12) Matei^als - Learning coordinators were in p^tial 
- s agrB^ent that Program Area Descriptors . In-House Guide to ^ . 
r ' . Laboratory Materials and till Cross Reference Cataibyue were 

very important pources of information. Learning /codrdinators 
did. not reach a. consensus on wlie^er procedures ind' duties 
V- -are adequately documented in the Opeifational Guidelines . 
. . (13) Experience Site Placements - Students indiicated a ~ 
1. positive attitude, toward, their exper^ience site Placements. 
: y A majority; ojE the students indicated that the resource per- 

.>son spenti..kve' percent' to 100 lercent of his time with them 
■ .ff", f^Jf' ^yjjTv percent oJ: the students responded to 

■-/■f ; thH'qile6fionnaire'/;.they indicated that they liJed the resourcl 



/..persbDVyery much. ' The students 



emplq^^es, indicating they had some hands-on experiences at 
'.th^' sitel B^if ty-one percent of the students rkte'd the . 



IT 



perceived themselves as 
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lid 



experience sites as excellent* . Fifty-five percent^ rated 

\ o 

the Resource persons as excellent. Einployers rated stu- 
dents who were placed at: their sites above average :in both 
personal qualities, ayid work and performance qualities, 
b. Recommendations , Plans , ' and "Program Action ^ ^ 

This part includes the redt>nnnendations presented in the 
Interim Evaluation Report plus a description of the action taken 
by the staff since the Interim Report. The formative evaluation 

n — ' * 

recommendations of the Interim Report highlighted areas of con- 
cern for both the Project Director and the staff. 



" ya0ble^4-4 depicts the recommendations that relate to the 
Instruc€i<^al Delivery Subsystem in column one, the plcin Qr 



proposecj' solution in column two, and the results in column 

' . - ' ) . ■ 

three. 
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VII • Mlrni Studies v " 

The purpose of Part VII is to report on the mini studies' undertakeli 

during the, FY74 contract year. These- studies were done tc> 

' ' ' .' ■ 

answer, questions outlined in the Formative Evaluation Plan, to meet " 

the Program-Director's need fot specific information, or to respond to 
•an U^ue proposed by project staff nepbers. There are seven studies 
covlring various ^spects' of EBCE^. Credit Translation, Student Evalu- 
ation of Experience Sites, Employer Evaluation of Students, Employer 
Interview, Parent Interview, Cred.its and Grades, 'and Attendance. • 

' ■ . , - ' 

A; Mini Sti|dy'#l:. Credit Translation ]^ ' . 

-The Credit Translation study analyzed Student Activity Shefets 

in terms of estimated points and actjial -joints given by the 

learning coordinator for student products! This study also looked 

. at the Act£vity Sheets in relation to the riumber of academic ' » 

. ^ areas covered, by each.' The st^dy was initisC^ed during ' ' 

.j:,' February, Ipjlt and resumed during Apri-1, dpVlt. During the initial 

investigation period, preliminary dataVwere Vesented to Dr. Harold 

Henderson, Mr,- Bill Anderson, Dr. John Cowan, Mr.-Hal Nichols, and ' 

Dr. Jack Sanders. . - ' 

k • • . 

^CLl* Prdcedxires 

^ Data vere obtained by -learning coordinatoi^s from aHr-exami- 
tiation of all>first semester students' rec^ds. The data were 



record,ed'by Subject area for each student^ for each learning 
coordinator. The data 
following ^formation: 



coordinator. The data were then analyzed to obtain the 
infon 



7 



.a. The estimated point" range for each subject area across 

(► ■ 

all students for each 'learning' coordinator ^ 
b. ^ The actual points, given' for each subject area across r 
all studeht^ 'for each learninig coordinator 
'c. Ag^egate data for all stu&ents and all learning 
coordinators . ' ' 

*d. ^^he percentage of integrated 'Activity Sheets (those 
whicli ^^^over , ^more than one academic area) foi* each learning 



" ;coordi^t(A' < • 
In order 'to address the a]b6ve, each student's 
folder had to' be carefully examined. Of particular interest 
were the Activity Sheets completed by thfi students during' the 
first s^esterl J Estimated points and actual points earned were 
recorded alohg with th,e number of .academic areas covered by 
the 'activity sheet" Jbmpleted by each student, {leans and 
standard deviations were computed' io describe items a, b, and c 
above. ^"A "feally was kept on. the number of integrated Activity 

r - 

sheets for each* learning coordinator. 

' ^2.^ Jindings 

" ^ '■> . - > ' 

♦ \ Table 4^1^displays the data related to point ranges, 

.subject areas, actual, poihts given, and percent of inte-* 

-''^^ ' > • ' ' 
^ • ^grated (^Activity Sheets . All data are described by learning 

'coordinator. .-The colu;^^ represent academic areas: NS= . 

, Natural IcJiencQ,; MS= Mathematics; SS= S6cial Studies;. CE= 

Career Education; and' B/C= English Communications. H 

is the- estimated high point total on an Activity Sheet in 
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an academic area. The) L is the estimated low point VEtlue 



for an activity in an academic area. The A 4| the actual 



/ 



point value .awarded to a student in a particular academic 
area. The values of H, L, and A represent averages of all 
.students for one learning coordinator in an academic area. 
The rows represent learning coordinators (l, II, III, IV, 
V)v Means and ^tSndard deviations are given. The number 
in the jAst column indicates the percent of integrated 
Activity Sheets written by a learning coordinator. 

• Table 4-2 describes the N value associated with each 
analysis' by learning coordinator, Column one represents 
learning coordinators, column two indicates the number of 
stujients for each learning coordinator, and coltimn three 
is the average' number' of Activity Sheets per student. 

Table 4-2 
N Value* By Learning Coordinator 



learning cc?brdinator no. of students 



average number of < 
Activity Sheets/student 
9/73 -^74 



I 

II 
III 

IV 
V 



7 
. 7 
10 

7 

8 



.16 

ir 

16 

.20 
•21 



The relationship of academic areas to actual points 
(average) by learning coordinators is illustrated in 
Figure 4-A, ' ' . * 
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MS SS CE ■ E/C 

Academic .Subjects V ' 

Figure, 4-A 

^Actual point CMeans) by Academic - Subj ect Area' 

Learning coordinator II,. on an average gave his/fier 
^students more points -in the aeadkiic areas ttian the other 

^rdinetors/ Learning coordinator I gave We le^t number 
of Vnts. 'Learning coordinators ■ I, II,"jli'and" IV folloy . 
essentially the same parallel pattern, learning /oordinator 
y deviated the most. 

3.' Conclusion . ' " \/ ' * 

Learning coordinators varied on Assigning points to 
academic areas, even though the patterns for distributing , 
points were about the same . 
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B*^ Mini Study #2: student Evaluation of Qcperience Sit^s 

This. study e5t)ainined^the student viewd of expei^ience 34-tes^ . »^ 
in relation to the following questions: Wa&'^the site 'where va stu^d^nt ' 
was^ placed i\is/her^ first cficd'ce? What wera the . students ' .percep'tionsy 
tcJUards the experielice site resource person? \Vha£ >fere'-the ^ " ^ 
sifudents' perceptions toward the expeHence' site? ' • • • . . • ' 



I; 



1. Procediires. 



> 



A questionnaire was developed and ,a:dministe?ed \o the 

V * * * . * - ** 

students after completibn of each placement at^each site. 
The questionnaire covered the student's .vieys of the resource 
person he/she worked with and of the experience site itaelf.^/ 

2. 'Findings i ' ' \ , ' ♦ . > ' 

The following data were gathered from 113 questionnaire 
returned:. - si/' * - 

Question 1 . Was this one o3^H^e experiencfe sites yon l^cL^ * 
selected on the experience site selection form (this was.^ 
filled ^out during c^pientation)? • . , . - • -^n \ 



•\o. 



' Yes > 63 N o • No answer V 



♦Question 2 / ' Estimate the percentage of^ time the experience** ^ ^ ^ 

« . ' - ' ** . ^ 

site resource person spent with you while you were at the* site. 

0 ^ 9 lf.r25 ^' 23 ' '^'^6%'5o if 13 ' 31^-75! ^ 29 76^^00 ^. 37_ ' 
Question 3. . Miy overall impression of. the person I worked with] . \ 

) • • . ' . • . . : 

\ "s^stly at the above experience site is^ (check the most • ^ 



' ' ' ' • 

.appropriate space) ' ' ' ) > 



Liked "very ' Liked some • No feeMng • Disliked ' Disliked " 

some ~ very much 

i ' . Question k. I would describe" the experience .site resource 

/ ; ] 

person as (plac^ one check in the appropri«at'e .box): 
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5k IS 


.» 


k 






^Very • Much ' -v^ Little 
helpful • helpful • helpftCT* helpful 


Not 
; helpful 






k8 


1 

t 

' ' 29 ^ 28 ' ^ 


5 


3 ' ^ '■ 


b. 


Always ^ 
Avai'lab^e 


Frequently ^ Seldom * Never' 
Availablfe Available Available Available 
I 


c. 


3k • 


' i f 

38' ' i^5 ' . ^ ■ ' ' 


1 






Very warm ' 


warm J ? ' Cold ' Very cold 




^? 


k6 ■. r 


* \ 

20 ^ 26 ' 


• 16 


5 


Very ' ). 
interested 
in me 


Much Interest^ed" 
interested' • in me, • 
in me 


Slightly 
interested 
in me 


■Not 
interested 
in me 


e. 


51 • 


35', . ' 21 


»3 





' Very^ excited ' Somewhat ' ? ' < Somewhat" " Did not. 
> about . excited aJ&out uninterested ' like his 

. r his work his work*^ in his^work vork • 

Question ^. While at the experience s;Lte I was treated mostly 
like (.choose one) * " ^ ^ 

» . * "V 

(a) a student 23 . ' (b)* an employe e 68 (c) a guest 21 ' 
Question 6. 'I found that while I was at the\ experience site, I ' 

(a) observed mostly ' . - 25 
n ^ 

(b) participated^a great deal . 61 



I 



ERIC - . , \ . . ^-'^ 



(e) observed and participated 
about eqxially 

Question 7 , If you^re asked to ^rade the experience site, 

what letter grade would- you assign? (circle the appropriate 
response ) , 

' A = excellent 5^ - B = poor \ ' 

■ B = above average 3^ . F = very poor JL 



C = average 19 ^ 

Question 8 . If you were asked to>,grad.e^^'e^ei>^^ site'V' 
resours,^ pwso^i ^^J^:ile^^^ assign^' ( cTiecK 

::trie'^apprcJpri&te response) ... ^ / 

4' A H excellent 51 ' D - Voor ' i 11 ' 



^-^ ' B =laSbve-average 32. F = very t>oor 



\ ^ 

\\ C = ^average ' 17 

Question 9 * t Comments ; 

''I ' Positkve- 5h .Negative \ 12 ' Heutral.. > - 8 

'^The study Wvealed that; students, perceived that- they were placed 
at the exp.eriende Tsite of ^tiheir' rfioice , (1st choice) 56^ercent of the 

' ' • ' \ ^ K - ' ''r . ' " ' ^ ' 

time as perceived by the student, , There were no data ; collected . 
to partial out second or third choice from -the remaining hk percent- 
Therefore amy conclusion pertaining, to the adequacy of placing students; 
in their first, second, or tMrd' choice can*t be made at this time. 

. T^he student *s perceived the experience site resource person ^ ; 
very ^posit.ively on the' following variables :> , ^-^y ■ r 

a. Overall impression - 91 percent of the students liked , 
the -experience site reso\irce person. . • ' , , - 



' ■" VHelpfulWi's y-i ■ 82 , parcfegt. '9^ the liptuaentV "'perceived the 

••' '.:;c. Avallabilit^'-y^:'^ ^fercent 'ftf ,the s.tuAfet-'s/ indicated the 



'., '.;re^qurc.e perd^d^f^vas.-.^y^able 'ifec^ alifsiya. avai-Xi 
^ neecjed. thejii?;^, r- .VT.. ; /,\y jfj- - !; / 



available , when they 



A. 



-resbui^e p^son^ wa;s \\f^iTn Very wfiLrm towards them. 30 ' 
.if -/;»pe^c^^^^-of:atudent -'did not expr:es^ airi ..opinion either vay.- 
I ' " Interest- ^ Bl Jperhent :of the VtiideW^view the resource 

_ person as intere&te^d in .them to verV interested in 'than. 

'^orlc 'A percent tof : the stildeiie 

V,^ ^v.^- ^ ^'-b-'V.^vcAv ^:' 



IpercQived. tlie;^soiirce person from abmevhat .ekoited to ^/ 
; very excited ''^bDut his/ work. I9 percent of-:th.e.^stTiden^ '^/v.' 



f. Excited aiout his 



did not resW)nd^ either way.: 



g. Grade '^^^^8 8 'Percent of. the students, l^ated -the ekperieQce 



«^ site resource pfersoii asSAVerdge to Excellent with the " 

; -Vv > ; ' ' * . ' \' 

•* 1^ majority ipf the ratings' as tScellent. . v . ,\ 

The stu^^^s; -perceived the ex^eri^n^ being very 



; positive 



20, 
b. 



on the /following vari^'les : / ^ \ 
;a. Treatment \s^udent^; ^'^go percent?*, of the students 
perceiv|d:theyfTirere; treated a,s,,^n W)loyq|>' 20 percent 
. said thV; ^e^?' -tr^^^^^^ as^V;i^^^SeJ^ 
"",pej;€^5b ^^*^a 'gue^t.?' ' 1\ ' , v •\ . 

Degrie' py /participation - 70' percent of the "students 
indica'j^ejlfthey either ^participated a- great' deail ofe\ / 
observ^d^aig^Z-participated aboutT equally.. /V" . > 
^ 1- fii"v.'-lK. Grade 95 percent of the students rated'the experfence 

-•V 'C -n/i! !:• '^^^^ ^'sit^e b^'e^h ave'r.age .tp^ excel leixt with ^^/p^cent_rating it 

" -MS^' .:':??:i03'^' 
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3/ Conclusion - , -y<^^^^'' .V,"^ ^^'^^i'tl 

The questioii relating to 'fi"6J^>%ween site ptscement -and 



placed 



• students' choic? can not be answere^cCompletely. "-^It^ be 

J ^ - - :\;.:i*;VJsS^ted3^ha^ than half of the-time students^ w;ere plac 

-r-z. ..''''^~v.r7:^r:-*::iii^in an experience site that was also tli^if ,'first cho'|ip9^- ^ 

^ ' ^^^^ -O- ' 

^ Based on the- data there is little 'idplbtbt that the' ^^uderlts 

r- ' ' , ^ • \\\\ '\V 

view both the experience site and the resource person 



positively. -x ^ 




•v 



■ / 




o' -rV '•.'•'•".V r,'. '- .i ■' • ■ i 110 • 



i , = • . • - 

i. i >' ^ ' ■ - I 



C. Mini^/^dyf|3^^E^p6aenc4R of Studkts 

This .^txi^^c^Xfianj.^^^ the experience site perceptions of EBCE 



Students. 5|^^ela:^i two variables:' Personal Qualities and 

Work and P^femancey^ . \ 



1. Prbciedur^s 

An instiiiiment was identified that addressed both* variables. 

■ ' ^ ' ^ " I , 

This in&trumejit was revised and reformat ed in order; to be 

consistent with the other forms used in 'the Projecti. The 
instrument w^s-.^Sen given* to the resource person at the 
beginning of a stildihf s placement. The resource person 
was asked tb -rate each student on a f^ve point scale, excellent 
was a five (5) ai^ poor was a one ^(1). 

2. Findings/- V ' • ^, 

The data displayed in Table 4-3,wer>e gathered from 1?| student 
evaluation fQrms:^_ OnTthe average. the resource person EBCE 
students between^^erage and above avera3.e^-3r496 to 3.944) in all 
sub areas on]^ PersonVl-^Qu^l^l^^^ Work and Performance. ' The 
N value for each calculation (sub area mean) is indicated in 
Table 1+-3. / . ^ ^ i A 

3. Conclusion / • * * 
This study ^veals' that 'the resource person rated EPCE students 

average or above average, sksed on this data students were 

s 

performing quite ^adequately and the resource person was 
satisfied. . ^ ' * * 

p Combining this data 'with the infomfation received"dn Mini 
Study #2 it woiild appear that the relationship between students 
and experience sites is very 'strong and positive. 



\ 



• IX 


> 

o 
m 

ro 


3.750 


3.581 \ 


3.490 


3.656 


3.818 


3.856 J 


3.944 


! 3.862 1 


S 
in 
in 

ro 


1 3.714 \ 


. 3.886 


3.904 


3.538. 


3.785 


3.693 


3.848 


1 3.651 1 


1 3.800 1 


o 

«^ 

ro 


'3.761 


3.770 


1 3.798 1 


3.667 


1 3.851 1 


3.729 


rH 

ro 


1 3,700 1 


Poor 


V 

o 


o 


rH 


in 


o 


rH 


o 


o 


r4 


O 


rH 


o 


rH 


ro 


o 


<f 

, 1* 

fO 


o 


o 


o 


O 


CN 


rH 


o 


o 


o 


rH 


o 


CN 


Below 
Average 


CN 


00 




\D 


ro 


rH 


ro 


o 


CN 


ro 


in 


CN 


CN 


rH 
rH 


CN 


rH 


cs 


CN 


o 


v.* 

in 


ro 


CN 




CN 


CN 


CO 




ro 


Average 


ID 


CN 


in 


ro 


00 

in 




O 


a\ 
ro 


CN 


00 

in 




a\ 
ro 


\D 
CO 




o 
in 


\ 

in 


o 






o 


CN 


O 


CO 


rH 

in 




in 


vO 


in 


Above 
Average 


ro 

CN 


CN 


00 
ro 


ro 
ro 


a\ 
ro 


00 


f 

in 


in 




00 
CN 


o 


ro 
in 




CN 


XT 


ro 


in 
ro 


ro 
ro 


o 


ro 


ro 


ro 
ro 


CN 


CN 


CO 


CN 

ro 


CN 

ro 


CO 
CN 


Excellent v 


o 
ro 


00 
CN 


<^ 

r-l 


rH 


CN 
CN 


CN 


00 
CN 


CN 

ro 


CN 

ro 


rH 


CN 


a\ 

CN 


CN 

no 


CN 


00 
CN 


CN 


bo 

CN 


ro 

CN 


CN 


CM 


CO 
CN 


CN 


in 

CN 


CN 
CN 


rH 
CO 


CN 

ro 


ro 

CO 





CN rH' in in CO lO 

CN CN CN CN CN O 
r^.r^ 

II li II, II 11 J) 

2: 2: 2: 2: 




<Ti rr» in rH 

rH CN rH rH CN CN 
r-i 

11 II II J! I II 

25 2 25 Z 









U) 










C 










0 










•H 










4J 










U) 










0) 










D> 










cn 










S3 










U) 






0) 










u 




4J 






0) 




O4 






u 




0) 


>1 




c 




U 


rH 








U 


•9 




tn 




(0 








tn 










S3 


0 






C 


0 


4J 


0) 




(0 


•H 




U 


H 




U 








4J 


C 


(0 


C 


tn 


Mi 


•H 






0) 


S3 


rH 


(n 








0) 


U 


0 


C 


•H 


0) 






•H 




(n 


W 










0) 


0) 


0) 


u 


H 


H 


H 


H 


0 



in 

ocj^oincj^o ^cocoo 

rHOrHrHOO<TkO^-rHrHrHO 

25 II B Jl Jl JL Ji 

• Z.25 :z :z z 

4J 



^ ^ ^ 




\ 



112 



D» Mini St^dy ' Expeittence Site' Interviews 

In essence the concept -of EB^CE is to make the cdimnunity the. 
classroom. To accomplish this goal, eBCE staft: must be constanti\r 
aware of problems within the community affecting students- a;^d^* 
must i)e ready to reevaluate the processes used in' helping student 
reach their goals. I \ , ^ ^ , . - 

EBCE must ensure a good experience >Vi thin this segment of the 
'Program where the majority of the students' efforts are expanded, 
students and personnel at experience sites have at times been placed in 
awkwar^d positions because EBCE has not made rjecessary preparations 
for each placement. • * 

The purposes of this study were as fallows: to permit an end- 
of-year evalua:^ioA, to permit FY?? program revisions, and to provide 

the project sljaff vith necvessary information. 
i , < . ' -• 

4- ^Procedures , « . ' 

An instnament was developed (Appendix C ) in order' that 
data could be col^le<?t^ ^fo, answer the purposes of this study. 
Sixteer|, (l6) exp^rier^ sites were Randomly - selected from 100 
cooperating experience sites of the FY74 school year. The 
contact person for each site was called and an appointment was ^ 
requested for instrument administration. A standard procedure ' 
was followed during each interview to ensure similar exposure 

. to the instrt^ment and to gather the essential information for 

" it 

statistical purposes. At the beginning of, each interview, the 



researcher reviewed the reason^ for the study. An informal 
atmosphere was maintained with the contact person to allow him 
-to talk freely.** Information relating to the standard questions 
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and any ^additional comments the interviewee felt were important 
were recorded. , . • • 

Most interviewees were receptlve'^d offered suggestions , . 
for -improving EBCE weaknesses. 'They also complimented EBCE 
strengths. • Their participation derived from a^ desire to help 
the stiudents in EBilE. They evaluated the worth of the -EBCE 
Program-^trnd wanted their organization(s) to cooperate; They 
also seemed to realize the importance of students having 
practical expierience in helping them to make valid career 
decisions. 
^. Findings 

Some experience sites requested that specific changes be made 

for their sites in FY75- One experiehce site felt *there were 

some "built-in problems because of limitations on the numbj|^ of 

students that could be taken at" one time due to the confidenti- 

ality of the work.. This interviewee refused to write "eval\iations • • 

"of ^individuals students and would not fill out questionnaires 

Tnaile^-^im from other divisions of EBCE. 

The contact person from another site questioned using that 

site for some students with an obvious lack of inter^t. This person 

said that some lab coats issued were'not returned. Alas, checking 

attendance was a problem dufe to the complex size of the organization . 

K 

and the consequent difficulty in locating- students. A sign-in/sign-6ut 
sheet will be used in FY75 to alleviate ^his problem. This site 
requested that a week's notice be given wheri' placing s|^dents ^ 
as it takes that amount, of time to|secure the necessary name ' 
pins and lab coats . 
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/ A third experience- site repres^jitative was upset for having to 
spend an entire week-completing a questionnaire sent to him at tew 
mdnths ago from the evaluation unit. 'Ha^s intervieWlee felt very 
strongly that students should not come to their sites without 
vinderstanding fully- what is ahead, i.e. students' misconceptions of 
photography /camera work. The interviewee was also concerned that 
one learning coordinator called to arrange a placement end 

' ' ' " - r 

.another learning coordinator delivered the student. 

A fourth participant was concerned that the learning 
coordinator^Vho called to ipake the placement did not know 
specific information about the student.' 

Another employer was concerned about a possible program 
breakdown, the last eight weeks or more. Stiidents were not 
bringing in acploration Guides . Three students arrived at the 
same time, and they did not kn$w what to do with them. In 
their small office there was not enough vork for these students 
to do, which caused much wasted time. He commented that things 
appe.ared to be extremely disorganized during the latter weeks. 

One other experience site was concerned that since the work 
at his site was so highly technical, no EBCE staff member could 
fully understand the operation. He suggested that after one or 
two weeks, the student ^ould determine a project 'instead of 
.being assigned a general activity. The interviewee also requested . 
a short inter,^5?ev wifh each student before he/she is placed 
there for career experience. • • ' ' 
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3. Conclusions 

' • • • 

1?he following, recommendations are .made for improving > EBCE , 
in FY 75:* 

. a. Students should complete a specific class in the World 
ojT'Work before going ^o any experience site. In addition, 
*they should be trained on how to interact at each specific 
* experience site. Even tliough 'this , has been a policy during 
»the iBst year, revision or improvement is needed as it 
has evidently not been effective. » 

b. Students should wear name tags all'' year to each of ' ' 
their expedience sites. ^ 

c. All' placements should be arranged one week in advance to 
give employers time to prepare and to give students time to find 
out more about the site.' - If this is -done, tlH^gi will be* more likely 
to arrive interested aM prepared^ experience a new career. 

d. When a placement is arranged,, the contact pelrsons. 
^/ * , - ' ' ' 

V . .'^ ^ . - . 

should be given specific information about the student , e.g. 

< "^k . ' * . • ' 

what t'he student wants to learn, what he/she is interested 
in (for a career)^ etc ,A form with this information" 

: 'f^ ■ 

could be mailed in' advance or deli^vered to the experience 

• ' ' * * * 

site on the 'firs,t day of the placement. ' ' ■ ^ 

• *>"- ^ " . . i - 

- *e. , Written or verbal fo-llow-up' should be given to the 
; employers! after* the. Student leaves, as they want to know 
if they benefitted the student, or whether they need to 
change the experiences tp meet the students' needs. 



f . Coordination of the different units of EBCE « 
impacting an experience site should b^carefully examined 
and handled. 'j^ - ^ A . " 
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E. Mini Study #5: Parent Interviews 

The purposes of the parent interviews were to permit a^n end-of- 
year eyaluation, to p^it FY 75 program revision, and to provicfe 
the project staff with necessary:, information! * * -^^^ 

1« Procedures 

Twenty parents, randomly selected, were interviewed from 
88 parents associated with the Program, Sjlhe interviews >were 
conducted June 17 through June 21, by phone whenever 
possible. 

A standard procedure was followed during each interview /to^ 
ensure similar exposure to. the instrument and to gather the 
essential information., i^n i^nformal atmosphere' was maintained 
iith the parent to allow him to tallt freely. Information 
relating to the standard questions was recorded along with any 
additional comments the interviewee felt were important. 

. Most interviewees were receptive and offered suggestions for 
improving EBCE w^nesses. They also complimented jEBCE strength 
Their participation Vas derived from a sincere desire to help 
the students in EBCE. 
2. Findings' 

' Most of the parents were positive and spoke favorahly 
* ahout EBCE. /lLI the pai*ents felt they- understood what EBCE ^ 
was all ahout. 'JJhey felt that the quality of instruction at 
EBCE was 'good to ejccelient. They.iihought that the program > 
..was important because it provided their children an opportunity 
■'to explore 'different careers. All felt EBCE had positive 
effects on their children- Most of the parents said they would 
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encourage their children to enroll in the program again. Th^ 
' found the program to be^ better than past school experiences, " 
. ^ Parents commented favorably about the program iir * • 

several areas: opportunity to explore careers and Jobs, the 
^ individualized, instruction, and the chance for their childr€^ to 

learn about the outside world while becoming more responsible \ 
. and self-reliant. ^ A few paren"^s disliked the transportation 
problems and the lack of supervision of .basic ^subject matter. 
Most of the parents, however, disliked nothing about EBCE, 
The overall impression of the prograjji included 'such descriptions, ' 
as "fantastic, " /Veiy worthwhile," "wonderful," ' "helpful, " "best - 
thing that ever happened to my son,'*' and "excellent,''^ 

Eleven of the parents had no suggestion for changes in EBOE. 
The remaining jiine parents suggested such 'things as closer 
supervision of academic work, closer touch with home high 

f 

J school, and^^re feedback to parents • The majority of parents 
felt they had t^ceived enough information about -their children's 
progress • . ' , ' - 

All the parents felt that EBCE had provided their children * 
much more opportunity than regular scliool to learn about 
careers. Most felt thali EBCE was responsible for their' 
children's, present career plans'* because they had been given 
much ciore opportunity to clarify career goals. As a .result of ' 
participation in the Program, they had become more confident, 
responsible, and mat^e. They were more interested "and ^ 
curious about things. Almost all the parents felt there 
had been no negative Changes in tfieil: children • ^ ' 
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Parents said that EBCE had provided better oppot^tunitfes V' 
for general learning and were, for the 'most" part sa'tisfied • 
with**:he occupational plans of their children, ^ 

The interviews revealed that students spoke » frequently ; : ^ 

about EBCE at home, ^nd their comments were mostjLjr positive. 

The Program had been what, parents expected it, to .be, Th^ 

felt' that they had been prodded with**enough infdrmation . ^ ^ 

when they-^were jLnitially contacted^ aboilt the P^o^am. 

The interviews revesded that parents had hot had much, coa- V • 

tact with the slfaff . When asked to rate their relationship witV 

- . J 

the learning coordinators, some said they could not ^udge^tfhem. 
because' they had no relationship, 'Most of the para^^s had had . 
no individual meetings with EBCE staff, ' / i 

3. ConclusioBs ^ 

In conclusion, the parents had a very positive vi-ew of 
the 'Program. TJiey had no regrets about their childijen*s 
participatipn in EBCE. According ^to parents, its s^ong points 
far outweighed the weak ones. * \ 




F. ^ini-study #6: Credits .and .Gr'ajes * ' ' ' ' " ' 

The purp^l^.of this study was to examine the. distribution of 
.grades ,aw,arded to 'Students during FY T^** ' 
*• !• Procedures • , .* 

The data gathered were based on a^ memorandum detailing 
the graces and credits each student earned. The data were 

then analyzed in terms of first and second semesters for, both 

t J . 

> grades and credits. ' ' 

2. Findings • , ■ " 

The first semester distribt^tion of grades is shown in 
Table 4-4. 

^ . ^ Table 4-4 ^ 

Distribution of- Grades First Semester 



Grades 


Freq. 


Grades 




Grades 




Grades 


Freq. 


A+ , : 


i * 




IT 

12 




10 • 

k6 


D+ , 
D 


0 

18 ■ 


• A- 


8 




-. c- 


15 




h 


Total 


62 




77 




71 




22 


PejTcent 

i . 


27 . 




33 




31 




" «l 
9 



Freq.= Frequency . w " 

As indicated by the -percentage figures, the distribution of 

- - ' k 

scores tends to be rectangular in nature.^ Since' the computation 
of standard deviation would be meaningless, only the average 
grade is given^. The average grade for first semester ranged 
between B and B-. <^ • 
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The total num'ber of credits awarded by learm:n^i :i 
cod'rdlriatprs during the first semester was llU,2^^. . The m^m, 
per student was 2.539 credits. Credits awarded i^anged ^ ■ 



r 

from 1.5 to U.5. ^ The 


distribution of credits 


is shown 


in 


^ Table 4-5. 


Table 4-5 






Distribution of Credits ^ 






^ Credits 


Frequency Percent 


/ 






1 2 








' 2 ' U 


V 








r /; 


» -< 


3.0 




t 




3^ '29 








• 10 22 ■ 






/ . 1.5 








Totals 


li5 -'100 








In Table 4-6 the second* semeste^'^distribu^ion of graides is 

shown 

^ Table 4-r6'' ' 

/ \ 

Disirribution of Grades 'Second Semester \ \ . ^ 



Bi^ades Freq« 



Gradee 

^ 



Grades Freq. 



GradlSs - Freq. 



Grades Freij, 



B- 



10 
12l» 
111 



c 

c- ■ 



10 

/ 
^6 



D ' 

■ i •• 



0 

21-, 
1 



Percent" 



1U8 
35 



/ • / 18'; 



22 

3~ 



1 
2 



•J? 



"Mm- • 



■ // 




//A 



V 



The grades ayarded by learning cdoi^^inators were jhigher the^'' 
^secoHd* s-eme.stet'thd^ first^ semester!' One reason for a shift • ] 



in letter, grades; W first' to- second semester could be the 
influxvof nev sti^ints vho possessed ,a higher grade point average • - 
. hig^:%ools than did tlj,e first semester students. • 

The' avei^e' grade f<?r ^ sedolid semester banged betveen B and B+ ' . 
, .which agaa&;\is- higher. than nrst 's^ ^. ^ ■ ' ^- 

C>. ^ ^^^^ '*°*5i:ni^erJ^^^ ;'• : 

coordinators--:auriflg::th?^second s.^^^^^ meai'.'!-:-:-''*" 
per student*^™"' j.-L" ^ 




/ DigtrxbutU^^of -XJr edits ' " ^'^ ' I' > ' 



Credits 
5.0 



Frequency. "Percent. '. 



rV 



1 



'2."o^ 



■1- 

11 ^- 



;8 
19 

20 
30 



i 




v. v- ; w 



0' • 
Jlial 



100 



\ I 



■ V 
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A compa^^'Son of credits earned by sjiudents is shown 



Figiare 4-B.. The dotted l^e' "represents ^he first semester 
students and the solid-line represents- €he second semester 



atudents. In^oth semesters' the average number of credits fell 



between 2,0^nd"3,0 




':\*i^edits 
iigufe?c4r.B ' ^ 



\ Credit Comparison 



'7 - . 



,'7 



A comparison of first arid '^a^ecoild semesjbfe'r grades is ^ shown 

in Figure Ihe 'dotted ifn^ represents the first atf&ster 

Students and the solid* line represents .^ihe second- semester 

students. ^ ' ^ 

It 
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vGrades 

Figure 4-C 
Grade Comparison 

As you will note in Figure 4-q the grades for the first 

semester flatten out around 30 percent whereas the second 
. semester grades ^continue to rise, 
3. Conclusions 

According" to theories of indiv^dualized^in^truction, the 

grades earned by and credits awarded^^*^ EBCi^-^t.udents were 

not [Unusual. A student, if given theipoper *^s^ruction and 

' ' ''^7* *^**^"» ' 

motivation, should emulate the pattern displayed |by..present*' 

i '\ * 

EBCE students. The theoiy behind criterion !referen(5ed tests ^ 

. ^ - . J^ . ■ 

wotiid apply to this type of situation --i a\hundred percent of 



the students should get 100 percent of th^ questions correct. 
The IBCE Program did^not award 100 perceht of the students A' 
but the ' traditional normal curve was not applied either ♦ 



a,- 
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G. Mini Study #7: Attendance 

• The purpose of this study was to examine the attendance ratio o€ 
EBCE students versus traditional high school students. lri„ addition, * 
this study examined the '.attendance between EBCE students at experience 
sites versus EBCE students placed in-house. 
1. Procedures 

The design of this study required the following: 
t 

a. The study would last 6 days. ^ 
" ; ' h. Students (25^) would be randomly selected each day. 

c. Those students chosen would be checked as either in-house 
or at experience sites, 

u 'J 

d. Two schools would be chosen each day for comparison, 
'"Each day students were selected and their placements noted. If 

, .the .placemetits involved an experience site, then the experience ^ 
site was called to see if the student was present. If the place- 
ment was in-house, then the student's learning coordinator was 
called. Each day two schools were contacted and asked what percent 
'of their seniors were absent that day.. The data is' displayed in 
* Table k^8. ^ E3cperience Site is, divided into total number of students 
assigned to that as a placement and the number of students 
abs^t (Ab) , EBCE is divided into 'tot^l number df students ^ssigne^ 
. to the EBCE site and the number of students absent. The column 
labeled total is divided into the ratio of absent to total N and 
. .present. The colunrn marked KCSS stands for the Kanawha County 
School System. 
\ 

v 

a-' 
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Table 4-8 ' ' ^ 
Attendance 





Experience Site 


EBCE 


Total 


KCSS 


Days 


N, 




' / N AID 


Ab/N 




% 


April 30, 197I* 

* * 


10 


2 


ll* 3 


5/21* 


21 


13 


May 1, 197 1| 


'lis 




11 0 


0/2|t 
J 

6/22 


0 


10 


May 2, 19Tl| 


13 


5 


9 1 


27 


, '9 


May 3, 19T> 
May- 5, 197^4--? 


lit 


1 


iO 1 

> 


2/21* 


'8 


ll* 


- 6 


1 


18 2 


3/21+ 


13~ 


17 


May 6, 1971* 


/ 12 


0 


12 0 


. 0/2l* 


0 


10 


May 7, 1971* 




1 


12 ,0 


1/21* 


'k 


■ ;l2 


Total 


,60 


10 • 


• 86 7 


' 17/166 






Percent ' 




12 1/2 


8 




10 


' 12 



Note : EBCE 12th grade studenta were absent f roia their traditional high 
schools 11% of the time when they were in the- 11th grade. 

d ' , 

2. Findings * . 

As can he seen from Tahle U-8 .EBCE students placed in-house 
a better attendance rate than those placed at experience sites. EBCE 
students placed at experience sites had about the same percent of 
students absent as did the traditional schools • Overall EBCE sti^dents 
had better attendance than traditional high school students, EBCE 
student S|Jiad a better attendance record than they did pr^eviously ^in 
the eleventh grade. 
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Further examination of data revealed the following: 

, a. EBCE absenteeism fluctuated much(more than traditional 
high schoQls, but on an average was lower than traditional 
high schools. j 

b. EBCE students spend approximately the same amount of time 
] at e;q>erience site^as they do in-hoUse^^ 

c. There < is a need to revi.s^ present record keeping forms 
used to |ce^p track of where students are placed (in-house or at 
experi^^e (sites): The evaluation staff had a difficult time 
using existing procedures. ' 

3.^. Conclusions ' ^ ' * 

The results of this study revealed that EBCE i^tudents do "have a 
lower absence rate than traditional high school students during " 
the same time period even though greater fluctuation occurn^ in 

^ased on data from both the experience" site ratln^^ students 
and students rating of experience sites, the abs6nt^e question is 
not of concern. Experience sitjes did not criticize stijd^nts because 
o;f attendance. '■ 'f 



. •5-. 
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' - ' I. .Preface;- ' | 

The purpose of the case histories which follow i^ to describe the 
acadendc and career exploration experiences of a number of students wHo 
participated in the EBCE Program 'during FY 74. Nine cases were sleeted 
on a post hoc basis*; representing approximately ' eleven percent of the 
student body as of May, 1974. All names used' in this document are ficticious, 

^' II. Methodology 

To' assure that students with a diversity of experiences would be ' 
included; the following selection factors were considered: sex and 
ability level of student; date of entry into the EBCE Program; ^^id 
learning coordinator., The researchers realize that there are other 
equally important variables which could be considered (e.^^^career 
interests 6f student) . These three cri^teria were chosen ^ause there 
was not time to isolate ail the important variables' and select a group 
of students which would be truly^ representative of the total student ' 
body;' an extremely heterogeneous group which underwent a variety' of 

.academic and career exploration experiences. FY 75 ^plans are to 

* ' ' - * ? 

Select randomly a group of students at the beginning of the year. $his 

method should^control the extraneous factors and provide a representative 

group of EBCE students. The group will be followed closely throughout . 

the year; enabling the development of case histories that are more 

detailed and accurate for the final report. - < 

. < ' • III. Case Histories . 

A. Case History #1 - Diana Merrill 

Diana Merrill was one of 44 students who entered the Charles 
Program in the fall of 1973; the second year epilation'. Her parerrts 
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are well-educated and own their own home. Her father is employed as 

* ♦ ' ' . ' ' 

a maintenance planner for a major chemical company in the area. 

< 

1. Background 

During her sophomore year,. Diana became pregnant, left her high 
school, an^ Enrolled in a hpme-bound school for unwed mothers. Fol- 
. lowing hex pregnancy, Diana desired to attend a school that would 
help her meet relevant personal needs. Since she didjnot feel that 
her home high achool could-do this, she enrolled in a scliool located 
in another state. '^Before leaving, she discussed her experiences 
(^with ao,girlfriend, describing, the frustrations she felt concerning 
both the experience she had recently u^ergone and the inadequacy 
of her high school training. During ^the discussion, Diana's friend- 
described EBCE, which she was entering ^n the fall, and suggested 
that Diana might want to consider it when she became a senior. This 

y 

* was Diana's first information about EBCE. \ 

When Diana returned from out-of-state, having successfully com 

pleted her junior year, she enrolled in summer school at a local 
'/If ' ' 

high, school. She believed that this was necessary to help her. catch 
. up with her classmates and to reorient her to h^gh school. During 
the summer she became discontented with her courses, the classroom 
atmosphere, and the' teaching methods useA. She had experienced 
^ more academic freedom during her two previous , years of schooling. 
Diana discussed her dissatisfaction with a classmate, who described 
a career education program she, was planning to enter in the- fall, 
, the S/ame prog^ram described to her previously. Diana began to make 
plans tp enter EBCE. "' ^ 
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Wher> Diana entered the EBCE Prdgram, she was quiet and soft- 
spoken but capable of conversing with'adults* During oirientation/- 
Diana stated that her principal hobbies were arts and crafts and 
wQrking with animals and people. Her three major goals were to go 
tb woi^^ to get married^ and to continue her education at a college 
or university* She hoped that participation* in EBtE would help 
her ^ain "knowledge of my true interests eind capabilities and hew ^ 
to go about reaching them". . . . » • , 

* Diana exj>ressed interest in exploring some or all of the fol- 
lowing careers: art or art education, drafting, interior decoration 
veterinarian, farmer, zoologist, midwife,, social worker* 

Diana transcript revealed that she was a student with above 

average intelligence (Otis I.Q. of 120) whose school achievement 

had been mediocre exce^ during the tenth grade. 'Her ITED scores 

^reflected her , low level of achiev^jjptfit. Her composite score was 

w at the 14th percentile when compared with a national 'horm group 

of twelfth graders. Diana-'s highest score on a^y of * the subtests 

was in Social Studies, on which she scored at. the 27tti percentile. 

Her lowest score was in Language -Arts which' was at the IQth percenr 

tile. These 'scores seemed to' indicate that Diarfa..jpossessea lit,tle 

^~ . ♦ 

ability and/or inteifcst in written communications skills.-. 

The Kudef Occupational Interest Survey, which was administered 

* to Di^ria during orientation, showed her interests to be. mpst^ similar 
f to persons working in the health professidns, architecture, or 

photography. ^ » ' ' , • 

Analysis of the- Career Maturity Irl<;^entory jadministered during 
orientation provided helpful information, plana s'attil 

i ^ , , 



feelings toward making a career choice and • entering *the wqrld 

% i 

of work were far below average when compared to national norms 

. - ;r. 

of other high school seniors.. On the Competence T§st oi the 
Career;^ Maturity Inventory,, \d:jich is more conpefned about kno^vaedge 
of occupations \nd the decisions involved in choosing a careeX 
Diana's score were somewhat above those -of . other high school 
seniors, exception Knowing Yourself. ^ ' ^ . 

2. Participation in-EBCE 

' During her first two weeks in EBCE '^d again at mid-year, 
Diana^^with^^e rest of the student body, completed the following 

• .... ^ ■ ^ • / • 

activities : * - 

• Attended a*brie'f overview of the EBCE -program ^ 

, - • Visited several l^^erience sijtes ^ ^ . ' ^ 

• Attended small group rap sessions with EBCE staff- . ^ 
members to have questions answered about the Program 

• Together wth a small ^roup of other students, 
attended overviews on EBCE siibject matter of)[erings 

) ■ 

/presented by learning coordinators 

• Took standardized tests for diagnostic and evaluation 
purposes ' t ^ 

• Made subject area ar^^ experience site selections based 

on expressed and measured needs and interests; and "^-^ ' • 

' . \ . ' 

with the help of learning coordinat^^, fi-lled'ouj: the 

^ ^ I • ^ * 

necessary^>rms associated with her selections' 

X ^ -a. ■ •'. ■ 





a. Academic Experience ' ^ , ^ 

On entering ebce!, Diana's academic requirements for 
graduatior/from.her.iiome high school^were a ctfeditjn^glish 

a^dij; 4n world cultures. 'To meet thesr^uiifements 
and the requirements for^ graduation fron^^he EBCE, Diana ' 

rolled in English/Ce^itounications l^Car^er Awareness, 
Career Decisioiy<aking, .an'd .So^i^ Studies. ^^^^ 

While in EBCE, Diana's ^ade average impro^d. ^er letter, 





grade ave^^^e, for the year was a B, compared to the C average 

. she rec^^d ^ing ,the previous year. Both D^4^^a\and her 

lefeydng codrdLnator felt that;she h^d gained academically 

While in the Program-, Diana's ITED- tes^: results from Septem^ 

ber, 1973, to April 1974, indicated gains in Mathematics 

anjl Use of Sources. Diana is very enthusiastic .about 

^ t she di d at EBCE. She, stated, "Before 
/ " / * 

(coming to EBCE) I just did problems and stuff to get it done 

and I didn't think it was^ useful. Now I see a purpose to my 
work ^d see giat I -can. apply what I' ve. learped. " 
b. ' Site Placi^nents . • ' ( 

Diai>'a's first site placement was "in the pediatric ward of 
a local hospital where ghe exper'ienced mixed emotions. The 
sight of seriously ill children depressed^het , but by obse^rvim 
the interaction of nurses with patients, Diana alsofaaw rew^. 
Diana realized -she would need post-secondary educ^r^on-^be a 

/ ' ' ' ' y ■ 

nurse. She did not ■ feel prepared for .higher education and did 
not desire it at that time. She was also J^ustrated by th^. ' 
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primarily observational i>Jl^pure of he 



r placetnent- Of thi^ 



Diana stated,. "For on'ceirll* wanted to do something. I. Wanted 

; »' V I . / ^• 

responsibility, noti just;/€o watch;/ other people. I wanted .1 i 

' ' ^' . ' { 

to help someone myself . J^.' A . ' v 

^' / ■ .^^ . ' 

At the end of this placement, Diana changed to a specialty!. 

v . • , . • \ 

firm dealing with mountain arts and crafts where she could 
hftve hands on experiences. . She had remies ted this site- - 
because of her artistic i:htere^§;t^^ It w^ ^||uccesS*. She- ■ - 
learned how to maJ^^^patchwork quilt from scratch which she ' 
particularly -eni<5yed because^sKe regarded knowing how to make 
her own th^Ulgs as. a ba^iTc survival skill. Diana liked thi^ ^ 
exp^r^^ce site because she was able to get involved. 

V- 

ally got into' the work and liked the people," she said. 

/ ' 

•In spite of this positive feeling,^ at the end of her scheduled . 
placement Diana requested a change as she felt that she had 
exhauste^'^^th^leaming opportunities at that site^^^evertheless , 
she^waa/^rateful for the' placement and pursues ^tih^/craft skills 
learrned there avocationally . 



" /oiana^s next placement was \t a day care cent^ for the 
d(ildren of low income working mothers'. Diana experienced 



/difficulties at this sitel Because both the staff a 
children at the center were primarily black, Diana f^t that^/ 
she exgerienced some- resen^yent and prejudicial treatment 
because of her race , and >^conomic background. JJow^^r, she d^id 
.'not regret the placem^t. "I gained real insight into how 



J.- « 



• ..• ^ \ ■. 



black children are;;raised p.<J what the problems of ghettcxV / // 
children a|e. I tfiinH I .understand them much better now. / ' f,/' 
This place^ei^t changed, somle o^ my .attitudes." 



^ When prana le^t ;t^e day' cai;e cente;r^' she express,ed 
interest returnii^g^ fto ai> arts and crafts placement. -Her / 
learnomg ^brdiA|pi^9f ^ the^ocal art, gaiuery because / 




ir 



\\\ 



of toe^ie^'^ona^. 2nrbp."^^ drafts on display there. Diana \ 




•pldce**. /l,t*W^s t^ls'^a<i*ment which led Diana td aigcovtelr her 
"^ateer in'feresrt. ^ \. ' \ V • 



: arE^gallery was oarb of/ a largeic organi'zation/which 



V 



hoxis^e d^J among pthep^ a children's museum. At/:the '.tiwe ^ 

P^^&K^S^tj^^ 'the art gallfery -was being ;Ua4'd ad an 



/d learn about? 




exti'erience siteVv DiaCna /liked her.JjXacement at^th^ijart gallery 
but took^ti^ to explore the Childfeh'^s Musav 

the programs there. She 'reqi3es€ed>EBCE/^af f Wmber^ to develop 

^^^t}ie Children's ^Museum as a jf>lac(em^t for )^ex. ; fi^ana experienced. 

linprecedented success ^t this* placlment'. She A?ecame involved* in- 
' ' ^ ' ' • / • : ^ ^ ' ' ; ' 

■*all aspects pf programs offere'd'/fcy the ' ChildtfehVs Museum. /^he 

tiught^-ar^^arid drafts to sit(all'^chj.ldren to'd/hel^ed organize 

incomihq^>^^^existing displ/aySi^y Hex World j^dultur^ credit was 



illed,l:hrcJiigh a-'program^^^aii^he Museum J-^ine ."sui^caise 'loan" 
..,uij.urj 1 — J -^tt^^ng up and coordinating, cviitural 



/ program, whidh.; involved sf 
displays from Various ;cb,unV#i6s"^ Diafia.'S acadeinic activities 

• t '-^ ^ i- tiiii '•■-71 " ■■ - ■ 
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The Museum staff werg supportive and delegated responsibility ^ 

to her. In addition tp her coordinating several programs^ at the 

Museum, Diana was also^ in charge' of orienting EBCE students who 

requested placements there. Diana was asked to accompany Museum 

* • 
officials on a trip to Philadelphia to, attend an educational 

seihinax on museum^ctiyities and programs! While there, Diana 

also ma>3e field trips to museums in the Philadelphia^ area to 

learn how programs wfere initiated and how displays were set up. 

She described her experiences In a lengthy and detailed log for 

which sh^ received partial credit in English/Communications skills. 

/ ^ 

Foliowiug her th'irteen--week placement/ at the^museum (the maximum 
time an EBCE student may^ remain at one site) , Diana was place^ 
in the media department of a private non-profit organization 
for eight days at her request to learn certain printing techniques. 
This Ssite proved unsatisfactory to her and she was then placed in 
the graphics and prirlting department of a large ;nanuf^cturing 
company f 6r^ two weeks. Her last placement at a local radio sta- 
tion was highly satisfactory. She said "(Here) not only did I 
find the t:]jcpe of graphi^^rk I was searching for, but I also ^ 
(was) reassured' (of) my interest and knowled^ in photography 

and fil^ processing." * ' . : 

• • » * ■ 

c.*^ Assessment ' ^ ' • 

Diana was extremely happy abouj: her experience? and very 

supportive of the EBCE Program.. "When I • came into EBCE/ my 

parents and I didn't ^get^along too well., I was lazy and >^-; 

' ' ^ ' r - 

y . \ , ^ ' ^, 

unmotivated and dijdn't want any responsibilities*. Now I'm \' 
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learning to accept responsibili^es and proving to myiparents • 
that I can get along. We have a much better relationship 
than we ever did before— I, can' talk to them now as a^' adult." 
. She also felt that "EgCE brought *me 'from my dream world into 

k 

the reality of existence in this .world, " 4 

On the Career Maturity Inventory, Diana registered Impor- 
taiv& g^ins on the Attitude Scale and on Parts 1 and 2 df the 
Competence Test^ Knowing Yourself' and -Knowing About Jobs,^^ 
Th| resource person at the museum rated Diana aa-«xcellent 
^ ^or above -average on nearly all personal qualities and work and 
performance traits. 
3. Future Plans 

After EBCE, Diana plans to attend the Portland Art Institute in 
Maine. In the future she hopes to work at a museum or similar/place, 
perhaps as an art. instructor. She pians to cite her humeroup' EBCE 
experiences and museum personnel recommendations as credentials. 
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Table ^5-1 



Period 



9/4-9/14 



7-9/1 



9/17-9/18 
9/19-10/5 
10/8-*lO/J.5 
10/16-10/26 
10/29-31/5 
. 11/6-1 1/1^ 

} 

11/16 

11A9-12/7 
12/10-3/15 • 
V18-3/28 ♦ 
4/1-4/11 

♦ 

4/12 , 
4/15-4/19 
4/22-4/30 
^5/1-5/16 
5/17-5/24 
/ 



Experience Site Assignments 
of Diana Merrill 
* Case #1 



Experience^Site AssigniQent 

Student .Orientation at EBCE (no site 
assignmenti) ^ ^ . 

No experience site assignment 

Hospital A (Pediatrics) * , 

No experience site assignment 

Mountain Arts and Crafts Finn 

♦ 

No experience site assignment 
Art Gallery. 

NG«j^xperience site assignment 

C.Qiranunity Day Care Center 

Children's 'Museum 

Erivate Non-Profit Organization^*.^ 

Manufacturing Company (Graphics and 
Printing Dept. ) 

No experience site assignment 

Spring- Vacation 

No experience site asSpignment 

Radio Station 

/no ek^erience site assignment 



Scheduled Day.^ on 
^Experience Site 



r 



f 

10 



11 

51 
8 
8 



' ' 10 
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'b. Case History #2 - Jane Donahue 

Jane Donahue entered the EBCE Program in the fall of 1973, the second 
year of program operation. Her parents are high school graduates, and 
own their own* home. Both her father an'd her mother work. Her father is 
a salesman-truck driver for a local dairy and her mo^er is employed in 
a service occupation. * . . ^ 

1. Background 

Jane was eighteen years old when she entered the EBCE Program. 
She has average intelligence and is somewhat shy. Her guidance 
counselor at the city high school which she had attended commented 
that she was "a very /lice girl*'. During orientation, Jane stated 
that her principa;L hobbies were swimming, skating and music, and 
that her three major goals Were to^ continue With her education, 
to go to work, and to buy a car.. * * 
' ^ Jane's reason for entering' the EBCE Program was that, she wanted , 
to "change some things". She- was Interested in, exploring all or 
some of the following careers : fashion merchandising, social or * 
; police work, dental hygienist', airline stewat*dess, business. - 

Jane's transcript revealed tha€ sh:e was an average student whose 
^' grade's had dropped f^m ninth grade through. eleventh grade. Latk of 
; interest in school may have been a factor in* this, .as Jane* s grades 
T^ere better than a>^erage%n two of her favorite ' subjects, science 
and music (band)\ Her high school grade average before entering 
EBCE seemed to be fairly consistent with her ll-th grade aptitude 
. and achievement test scores. Her Otis I.Q. (.96) -is close- to the^ - 
national average, and her composite grade level equivalent,^ as 



( 
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measured by the SljlJ^ducational Development Series, was found to 
be 10.3, indicating that Jane's achievement w^s considerably below 
her actual grade level placement of 11.2. 

Jane earned low scores on the Iowa T^st of Educational Develop- 
ment, which was administered during September, ,1973 , at EBCE. Her 
composite score was at the 22nd percentile when .compared with a * 
national norm group of twelfth graders. Shane's highest score on 

J 

any of the subtests occura:;ed in Language Arts, on which she scored 
at the 42nd percentile when cofnpared to the no group. Her lowest 
score was in mathematics, which was at the 10th percentile. These 
scores seemed to indicate that Jane^ possessed little ability or 
interest in mathematics, but had much more strength in re^(^i)g ar 
writing skills. 

The Kuder .Occupational- Interest Survey^ which was administered 

e 

to her during orientation, ""showed her interests to be most similar 
to persons working in health professions, service professions, or 
education. 

Analysis of the Career Maturity Inventory administered during, 
orientation provided helpful inf ormationT*- Jane's attitudes and 
feelings toward making a. career choice and entering the world of 
work were spmewhat below 'average when compared to national norms 
of other high' school seniors,; on the Competence Test of tlieHzareer 
Maturity Inventory, which is more concerned abj^t knowledge of 
occupations and the decisions involved in choosing a career, Jane 



did far better, scoring* especially high on two parts "Knowing Your- 
self" and "What Should The) d6". • ' * . ' \ 
2. Participation in. EBCE *' ^ 

During her fi^st two weeks in EBCE an.d again at micjyear, Jane, 

f * • ^ '< 

with the rest? of the student body, completed th^ following activities 

during orie^itation : /* • 

\ • Attended a brief overview of the EBCE Program 
* • Visited several experience-sites 

• Attended small group rap sessions with EBCE staff 
members to have questions answered about/th^ Program 

• Together with a small group of ot^ier students, attended 
• overviews on EBCE subject matter offerings prWented 

by learning coordinators 
#. Took standardized^ tests for diagnostic and evaluation * 

purposes ' » . ' . 

' f * -. ■ * 

• Make subject area^and experience si^fe selections based 
on expressed aiidfWeasujred needs. and ..^terests; and with 
the help of JLeaining coordinators, filj^edvout the 

) ^' 

necessary forms associated with^her seJfections 

. ' \ ^ ■ 4^ ^ ' 

a. Academic Experience ' . • , ^ 

PA entering EBCE, Jane's academic . requirements^ were one, credit 

... y..^. 

in twelfth- grade English^and two- credit^' in elective subjects. .To 
meet these requirements, Jane eijrolled in English Coftimunications 
11, Cai^eer^ Awareness, and ^arper Decision Making?^ In addition to 
. these required courses, Jane decided ^,to take three other electives 

" ^ • 

' . '* . * ** • 



Natural Science / Business Mathv and Typing. She dropped these ^ < 
subjects lat the end»of the .first nine weeks as the amount of 
woirk required 'to complete these three .courses ^satisfactorily- 



was too great, y * 

While in EBCE, Jane's grades , improved. considdorably. During 
the year she was in the program 'she maintained a B+ average. 
Jane's learning coordinator felt that she had shown improvement 
in both learning attitude and cognitive skills^. On the other 
hand, Jane's mother felt that, the academic pirogram at EBCE was 
"not as good as regular school". Jane's ITED test results 



changed relatively little from September, 1973^ to April, 1974. 
b. Site Placement ' > * 

Following orientation, Jane's first site placementr was a ^ ^ - ^ 

department store because she desired to explore thQ' career of V . 

fashion coordinator. This placement lasted 12 aa/& aind, wa^ _ . 



termfeted ^t Jane's request because' she did not 'feeP'-Sble /to 

. < '.^ - . 

see and find out the things I want to know." StDe.-^had^^eim time';^^ 
in the sales department and in thp stock Toom,. but:* the ,0shi.on - , 
^ coordinator was too busy to: answer most ^pf her qu^s,tiops about * 

thi's career. , - . " ^ ^ r ' /' .' ,^>.: 

\ ' Her next placement , at the clinicai laboratory of fei Charles- 

'-^ ! , . * ' 

ton. hospital, was far more satisfactory. This, placement was<"" 

* : ^ ' * -^^"'j ^ ' ' • .\ 

, arranged because i-'t was closely r^ a ted* to Jane 's me^^red ; :^ 
' int:e resits .\..Jane^^»i^nd^^^ she liked the kinCof work a lab0.^,a-, , ^ 



t .'tory technician doesf but as she stated in her Gari^er Exffloratiicvt! - ^ 



RJ.C 



^ ' ■ * Gui^e, she "didn't like being with sick people or working long 

/n- • ''hours and holidays, " ^ ' 

After spending several days doing in-house academic activi- 



^^^^ 



' ' -\ the Program site, Jane was placed for eight days at th-e 

"'^^^ X^ity police depalrtment. Heire the resource person Jane observed- 

^^s.a detective working in the mierofilm room. This site was 

somewhat unsatisfactory to Jane, ,She was bored with the work 

in the microfilm room because she was interested in beino an 

, . * undercover agent, Sfte also felt that due to discrimination on 

the police force, she wou\d haj^l^to^* fight to get such a job. 

• third site at which Jane was* placed' was another depart- , 

^ I • ■ ) 

' ^^^^ Store. Jane was still hoping to find out more aho^t a 
career ip fashion. She spent eight days ol?serving and working 
^^th sales clerks and th6 creator of window displays. Although 
• ^ " ' ^ experience was partly satisfactory /she gave, up the ide^'a 

of exploring a carreer in fashion since in her opinion, /'there's 
not much chance for a career in this field in West Virginia, 
' ' because it's backward when it comes to fashion." • 



^ ' ' ' ^ Sh^e was next placed at ' the hospital where she had beeji in 

\ ©ctober. This^ time, however, her resource person was the patient 
. ' . services coordinator, who is a social worker within the hospital. 

* ' . '. '.During her 12 days with this respurce person, she had many oppor- 
\ .\ A tunities to getr hands »on experience as we;i as to observe the / 
^ . . ;'^'w6rk the patient services' coordinator did. .At the end of the 
' ^4/ ' T*^ ' ; placS^ment, she decided that she enjoyed doing social work but 



Would no£ want to do it in a hospital setting because she found 

- • ' 

it depressing. S> ^ 

Jane's sixth ^ite placement,, which took place after the ' T 

Christmas holidays aoxi^^ we^k of in-house, wa^at a. specialty 

firm manufacturing high fashigri mountain arts and qrafts. She 

observeddthe pattern cutler /?since the fashion coordinator for 

this fimv is based iJi New -York City. She found that she would 

^ ' -J ' 

not want to enter the jbb of »cutter because, she "couldn't stand 

to sit still all day long." For this reason, the placement was ^ 

a short one, eight days. 

After this placement, Jane had one week in-house to allow her 

to catch up on her academic activities. She was then given the 



i 

opportunity to observe ap ^assistant at\a local dentist's office. . 
Sl^e stated that she would enjoy working as a .dental assistant for 
one to two years, but she was not sure about making it a lifelong 

career due to lack of retirement benefits . 

\ 

Since Jane was still interested in the t^idea of working in the 

i ~ ' ' ~ 

health field, she* asked to be placed in the hygienic lab of a 
government agency. She was able to explore many aspects of lab 
>7ork there. She ehjoyed her placement at' this site very much. 

the end of the placem^nt^ she decided that she still liked lab 
wgrk but was not sure aj^out what setting she likld. 

\ ' * 

Jane's learning coordinator arranged a placement for her at 
' another;, government agency where she observed and aided social 
workers, secretaries, and managers. She enjoyed the placement ^ 



p 



' - • . 145 



which was one of her longest. She wrote the employer contact*' 
person there a warm and detailed thank you letter. She rejected 
a social work care-ec because she "didn't waat to have to listen 
to other people/s problems" and found ofi^ice work **^o confining". 

'Jane and her leajrning coordinatpr with the help of all ' tests 
and othe^Tdata available to them, ^decided on a placement at an 



elementary school where Jane worked with a^ teacher. This was her 
favorite site assignment and she spent 40 days over six weeks.' 
During this period, sh^ntere^. the investigation phase of career- 
development. On leaving ^is site/ Jane stated that she was • 
seriously considering becoming a teacher, butTbe cause/ of the"^ 
poor job. market, she was considering going into special education, 
rather than another type of teachincf, * • 

c. .Assessment . * ^ 

Because of the ^otmdation'of experiences and insights built 
up djdring her first sixT months in the Program, Jarie moved steadily 

: • " . ' ' '1 

throug^; career exploration oh tq career investigation. She seemed 

to leam as much from her negative experiences as from her positive 

/■ ' " 

ones,. and as she explored careers, her career interests gradually 
narrowed, ' ' . ' . \ 

^ Jane feels that the EBCE Program helped her tremendously in 
P-'-^'^i^^ career,' She said, *'It has given me a chance to 
'Actually see just what the career is really like. It has gitren 
me a chance to talk to the people who are really dping the work. 
Through experiences, have been able to narrow down to what 

♦ ' - 

1,46 . * 



/ 



1 like or what I know I like«^*" She also believes -that, as a * 
result of participating un the Program, she ."deve^pped into a 
more independent person who is abl^ to meet and^-^lk to people 
,much better," Her, learning coordinator di<i not feel her social 
n\aturity had changed noticeably as a result of participation in 



the Program; however, he felt that she had developed morfe senie 
of self-confidence, hmor, and self-as^fta^rance.c^ 



Jane's mother felt that as^ a who.le,. the EBCE Program had been - 

»' . / 

a "worthwhile experience" fpr her daughter because it gave her 

a chance to ^e different kinds of jobs. As ^ result of the Program 

Jane became a more responsible person and had selected a career. 

On the Career Maturity Inventory, Jane showed gain^-on the 

Attitude Scale and on Part Two of ,the Comp^tencfe Test; "Knqwing 

About Jobs." - ^ " ' * K 

■^ost of Jane's employers *(four of the five who returned the 

* Student Evafuation Form) rated Jane as average or above average 

on almost all of the person*^.- qualities and Worjc and perf-Qinnc^nce 

traits, . . ^ , 

3, Future Plans 

' After EBCE, Jane plans to-at.tend West Virginia State College 

f 

and major in elementary educiti!on or special .education. She also 
wants to work part-time. 

5' 




Table 5-2 

Experience Site Assignments 
of -aape .Donahue 
' ' ' ^ Case #2* 



Peri-ad 



9/4-9/14 




/11/7-11/20 



Experience ^ite Assignment 

Student Orientation^ at EBCE (no site 
assignment) » ' - - , 

No experience site assignment" 

Department Store^^ • , ^ ' 

Hospital A„. (Clinical. L^oratory-) ^ 

fro experience site .assignment ^ 

City Police Department * ' 



^ Scheduled Days ori'^ 
Experience Site/ 



. 11/21-11/2*3 No experience site assignment 

11/26-12/(5 • Department Store B . > / 

12/7-12/10^;^ ..No e;q>erience site assignmeni;^ 

12/11-12/20 Hospital A (Pati^t Services^ 

..IJ^l. 

.12/24-1/3 

1/4-1/7 

1/8^1/18 
'1/2^-1/28 




' 8* 



/ : 




No' experience site assignmen|; 
Christmas Holidays- (no site' assignment) 
No experien ceo site assignment ' 

Arts- and Crafts Speciality St)op 

' ' \ ' /' 
No experience site assignment 



'1 



^ 5 




, 1/29-2/7/ Dentist 



2^/87^/9 ' , No experience site assignment' 
2/12-2/21 / Government Agency A (Hygienic Lab) 
2/22-2/25 • No experience site assignment 
.2/26-3/15 f ^Go^mment i^gency B* ' " / 

,3/18-»3/29 ■ No experience site assignment 



/ 



■HA-, 411 • • ; 

\'--\'.v,vl . ^' 



/ , 
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/ 



'4/2-4/12 
4/15-4/19 

a4/^2 



Table 5-2 (contM) 



/ Experience Site Assignments 
of Jane Donahue 



' ^/ Case #2 

No<:^«^erience site assignment , 
. Elemen^i^ry School A 
Spring Vacation 
No experience site assignment 



,/ 4/23-5/^,4 Elementary School A 



8 
5 

32 





1 



1^ 
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' C.-. Case His%c|y #3 f Ma^ry EHIs^VAa*; 



Mary Ellis 



are b$th college 



if/entered fiB.CB- in'janUa^;*' 1974^^ lier parents c 



graduates and%^n a' hpme'.in a;wealthly neigliKt>^Hoqd. H^r -fathei: is a. 



manager/ adminj:s]tra.tor for 'a 'io&al"m^ufacturln\ company; .'vV 
1. ' Backgr<:)iind ' . ; .-^ "^'j . * ^ * \ 

When ^^Sry came into EBCE/,her father said "Mary is aXsensitive, 
' ' ' ^. ' ' ' : 

• lazy impfessigpaBle child, v4io in spite of an excellent mind and > 

^ i-v!" , -* . , • • ' - • 

unusual tal^r^t, ;is /noncompetitive. Until hei: senior year, she was 



a 'Classic ^^eirpchiever. R^ently she has ,exhibitfi<J. at least the 

beginpiftg of spme maturity knd has begun/to exercise judgment which 

in most casfes ^as proved tolbe sound; /She feels that she has decided 

what she wa^'tsjto do with, her ^ life, become an .elementally or special 

' ' - ^ t' ' ' ' ' 

education 'geadfier, and may indeed have done so. 'However, I doubt 

that she kas.";.* - . ; 



/ 



He 2 

peyelo^l^t Series was 
sidera&j.y„ above her ac 
a*&ministration) 



Mary stated that^, after=\compI^ting high school/ sh^Vwan ted to go ' 
tq a college or university >r enter some skill jtraining pirogram or >go 
to work/' r , • ^ . ' - .* • • 

•4 1:' ■ : \t. ' . 1 

, Mary '.3/ hi^hischooi transcript indicated that she was an average 
stu'de'nt "whose graiies hMd fiuctuated "very little during her "high school 
' years. . That her .alf^iity was probably*. a good d^al higher than her < * 

- ' L ' x ' ' ■ ■ '■ . 

achievement wa^^hom hy^hep elevertthfgrade .Col legej Board Acinissions 

* 7 ^ ;"r ^ ; ' rh , ' - , - ' : ; ' . • v.-- 

Test scores ; she\ranked at th^- 91st percentile on tlie verbal^rtion 
df tK|,.-e?^jRation andW1:^.tl^e 97th^ercentile on th^-Tmath .potl^idn. ■ 

- 5' - . '• ■ ■ -^V"- '\i ■) : ■ ^ r' ' ' • ■ ■ [ ' ■. ' ^ ^- 

ler -cGmp&^ite' grade leMel'^^qryaae as measured, by the STS ' Edtfaational 
^^„i.T.^.^,v^S„^ '^"--■"-■wasul.'jv which meant that.hJr JchievementlvJi con- 

actual, :gtad!^' placement (11.2 at ' the time <Sf test. 

! '• > ■:• • , i.' V I///. 



I- 



15.9', 



Mary earned high scores on tne lov^a Test of Educational Develf 
It, which was administered to her, during January, 1974, at the EBCE 
Program site. Her composite score was/^at the 81'st percentile when 

compared with a national norm group of t^welfth graders, '^d she showed 

\ " ^\ • I' . 

special strength on the ^Redding (91st 'peircentilej.^'^d Social Studies 




I (93rd percentile) subtest-s. \ 



The .Kuder Ogcupationai; Ititerest Surve^:, which was administered • ^ , 
to Mary during orientation, &T;iOTed that he,E interests were highly simir 
lar to those of social workers;^r^lgious ^ucation directors, nurses, 
deans of women, physical theraf)asts, clinical psychologists and 



minis ters-:-all 
4 



.1 



people-oriented ^h^lping professions. This is a^highly 
importajrit indicator, especially ri^ji. light of Mary's sta;^e^ertt that she 
y^as interested in people themselv^^* ai)d waH*t€5§ to help them in any way 



i 4^ she could, if they would work v^itHilier toward at;mufcual goal.' 

Analysis of the Career^ Maturity Inventory ^tdm^nistered to Mary 
during 'orientation provicfed helpfbi in format i'ozj^: Mary 'si'^ attitudes 

and feelings toward making a career .choice, arlii lentering ~ ^ 

r work were about average when -conpafred with na±ipnal nor 



the world of 
orms of other 



1: / 1 

high* school seniors; <^ the Gonipetence Test o^ ■'he. Carjeer Maturity 
inventory, which is more concd^me'd 'about knowledge of occupations 



andjthe decisions involved in jdioosin^; a careejr/. Mary did far better, 
\ scoring about- average on -"Knpvfihg Yojjrfeelf" at^ 

"Knowing About Jobs"^ "C3;iQosing' a* ifob'I^^ "LookinVKAhead** , . and "Goal 
Selection". . » p irn;!. { ' ir ' 



l:t I - if 



■7 



t i 



2-. Participation in EBCE 



DuiLing her first two weeks in EBCE, Mary, with the rest of- the . 

student body, completed the following activitie^f^uring orientation:* 

> • / / 

\, • Attended a brief overview of the EBCE Program 
Visited several experience sites 

* I. 

• Attended small group rap sessions with EBCE- staff 
members to h'^ve questions answered about the Program 

• ^ Together with a small group of ,t>ther students, attended ' • 

overviews on EBCE sxabject matter offerings presented 
/ /^^y learning coordinators u » 

To^jc^tandardized tests for diagnostic and evaluation 
purposes 

• Made subject area and experience site selections based on 
expressed and measured needs and interests an'd., with* the 
help of learning coordinators, filled out the necessary 
forms associated with her selections ' "i^ -^'^ " - 



a. Academic Experience \ ^ / ' ... 

On entering EBCE, Mary required 1/2 credii^in" English 12 to^ 
meet graduation requirements. To graduate from EBCE , she also 
nee<5ed credits in Career Awareness arid Career Decision Mcb^i^g^ 
In addition to these reqiaired subjects, Mary decided to take 
Social Studies, specializing in Social Psychology .and Child Rearing 

-: / 

After joining EBCE, Mary's grades improved and she earned a B+ 

V . ' 

average for the semester that she was in the 'Program. * Her learning 

/ 

coordinator felt that she had shown som^ improvement dn leajming 



'/ V""' '^"^^ 



^3 

^ L. r , {52 



I 



attitude and cognitive skills ^ur^hg^^e time she was in the 
Program, On the otter hand> Mary's parents felt "she diijn't 
work very hard with stibje^t matter". 

b» Site^lacements i ^ ^ " ' 

Mary's first experience site placement wa^s at an elementary 
school beginning on February 6. This placement lasted 12 days » 
'"■^IpOe^Mary 'observed the job of teacher. After the conclusion 
of this period, Mary was no longer sure she wanted to become 
an element£i:y school teacher because she did not like tht pres- 
sures involved in this sort of teaching job and preferred working 
with people belonging to a variety of different age group4 rather 
than just children, i • V 

Next, Mary- was placed at a local hospital-with a physical 
therapist. Mary enjoyed this placement very much because it gave 

her^th'e- opportunity to help people of all' ages. She remained at 

' ^^^^ ' ' ' , 

this site for 16 days. Following this placement > she went to 

anoth/r °hospi»tal- to explore a nursing 'career- for a-period of 19 

da^s^r^^t the end of this period Mary decided that 3he would "not. 

like to becomeTaT^nur^e because she "didn't like' the idea of yioing 

the same thing every d'ay.''^ 

c. Assessment . ^ 

« " . ' - . 

* Mary's learning coordinator feels that she. showed great improve- 
ment in career .maturity as ^} result of .partici^)atihg in EBCE. Her 
mother felt that EBCE gave Mary the chance to choose a career 
(physical therapy) w^iich she h§d not considered before going into 

■ . 153 y 
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' J 



the Program becaUse she had not had tKe opportuni'-^ to explore 



on 



it. Mary believes that "this Program.gives • the st.ude'nt"y4ance 
to relate to adults as "equals. In EBCE the student jss^^iew a 

o * 

areerjbgfore entering it in order to find ou^ what really goes 

> ■ " ; A- 

^ the Cai%erv Maturity Inventory, Mary showed important gains" 
in her attitude toward^ making a career choice and~efttericg_the 
world °fxWo^' frbm the 52nd percentile t?»5^the 9,6th p^rcejitii^ 
when cxjn^jared with a^orm grov^p in her own "grade. She also 
registered improvements on the part of the Competence TesJ^-^ntitled, 
"Knowing Yourself". Initially, she had scored a^^^52nd percen- 

tile on this part/of the Career Maturity Inventory; after partici- 

^ * ^ ^^^^^^ 

patmg jin theyEBpE Program, she earned 9core wh|iph^as at the - 

88th pejxr^tile when compared with a norm ^ou^ qS high school 
seniors. «. 



resource person at the elementary school where Mary was" - 
placed said that Mary's duties were "helping .to get things ready 
for, activities and ITelping students who. needed h^lp and working 
•^ith small groups. Mary did ai^ excellent job working With boys ; 
and girls, and we enjoyed having her." f' 
3^ Future Plan^ i 

Mary plans, to. attend West Virginia University and major in physical 
therapy. jShB is -presently wolrking for^the Kanawha County Public". Library. 
It is interesting, to note that when she entered >the Program she' stated 
that she wished to go tcr college and become an elementary school teacher 
— a goal not f^r^emoved from her present one. :t 

• '•n ■ ■ ■ . ■ ■ 
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Period 

s 

1/39-2/.5 ■ 

f 

f, 2/6-3/1 ■ 
3/4-3/8 
3/11-4/.4 
• , 4/5-4/8 
' 4/9-5/17' 
^ 5/26-5/24 



Experience Site- Assignments 
of Mary Ellis 
Cass #3 



SchedUled^ays on 
Experience ^l^ite Assignment ' ' ^ Expe r ien ce i te 

Student Orientation,.aiV EBCE (no % 
site assignment^ ^ . <;/ . • 

Elementary Sclipo'l * ; . /y-' 

No experiM^ce Si\e assijghn^nt/' 




HospijAi^A •( -Phys'i<:^ai- ^^e^rap ' {K 16 

*^ " ' ' 

No ekgerdence'' sx'te.-^ssignmeitt : y*" - / > — 

Hospital 's (NiaxslngO V;v ' . /'v/ i^ 
No e3^erience..;Site .asisignmefit ' .y f — 




• ^ D.. .Cas-e. Hist dry #4 - Tpny Schwartz' 

? « ^ • . • ' • 

^Tony SchVartz entered the EB(?E Brogram at the start of the spring 
^ ^ * •, ' 

semester, of the 1973-1974 sch9ol year. His parents are high school 

•graduates. The family are -homeowners in a respectable middle income \ 
^ dieighborhoJd^/Tony's father is employed as an agent for a 'large insur- 
ance company 

/ 





1» ^Backgrc 

When/he entered EBGE,- Tony appeared to^be an articulate /sensi 
ti^^^omig man with little idea about which career he waited to^^ ''^ 

rsue. However, during orientation- Tony stp^d"that^e would prefer 
to work in a career involving the followiiig kindq of work activities: 
activities which bring personal satisfaction from working on'^r pro- 
|ducing things; activities of a 'scientific or techfticaX. nature; activi- 
ties of an unusual, indefinite nat^ire which, require creative imagination; 
activities which involve direct person;pd contact to help people or deal 
With them for other purposes; activities dealing with things and objects; 
activities involving the communication of , ideas. 

These activities were related to the following' Career Clusters or 

' t . * J ' ^ } 

Wois^ Trait Groups: (1) |iedical, veterinary, and related service^"; 

^^^^ V ' " "* 

(2) surgery*' and (3) guid^ce and counseling 



4v 



1^ 



•V 



Tony's tr^cript shovfed that he had beertCan excellent 'student < 
Since elementary sch<x>X. iflis high grade average was, consistent with 
th^' excellent scores whic^e earned on apti€trde and^ achievement tests 
For example; in the sixth^. gradeNbis 1.q\ score on the Otis-Lennon 
Mental Ability Test was 128,^ his con^s^site grade score on the STS 
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Educational Development Test, administered during the eleventh grade, 
was 12 ,6, ancj his, eleventh grade composite achievement ^scojre on the 
American^ Co ll.ege Testiag Program ^^A^ii^ was at the 89th ' 

percentile when^^^^con^a^e^ group of college-bound 

students* --^^ . \s,a , - • • 

Tony also^^amed high scores 911 the Iowa Tests of si^ducational 
Development adkinistered during January , 1974, at the EBCE Proqram 
site. His composite score^ was at, the ' 81st ^^centil^ when conpared^ 

• With a national norm ^oup of twelfth graders, TofTy's highest scores 

^ on if&D sub^ats occurred in U^te 'o£ Source^- , (96th percen^tilej^ and in 

p> * • / ■ / ' ' 

Science (90th percentile); however., all of his btHer sxjbtest Scores 

were also high enough to sug^gest ,tha^ "prii^ possessed the necessai;y . 

/ ■ 'A ' ; • ' ■ -flf 

aptitude 'to prepare to entzier almost anyl career in which lie was interested 

' \ iy\ ^ . * 

The Kuder Occui)atij2>hal Interest Sury^ which was administered to* " ^ 

» ' / ^ \ • ' • >^ ^ <j ■ \ 

him during orientation showed^ his ^^ifiterests to be most siftiilak* to ner-* 

sons .working in th^ -field' Of .'engineering/. forestry , ar<^hftecture, ^or 

tography ^ an^ c^ompiiter program^Din^, ' ' '• . • 

Analysis of thi, Career Maturity"" Invfentojy'-adminis-b^ed during 

* ^ . , / , \ • ^ / , * 

orientatiOT pjrovided helpfdl' in'f ormation : - Toliy's attitudes and feelings 

.towarS makijig a ca3^ier choice and entering the ,w6rld of work were con-' 

r siderably^ above 'average when -compared'', with .national norms of. other,. 

high school soeniors; on the Competence Tfest of the. Career Maturity 

Inventory, which J.^n^ore concerned' about knowledge of occupations an(5 

, t:he' deci'sior^ involved in dioQging a carepr^ "TJony performed almost as 

• well, ^'coring especially high on. three parts, "Knowing About Jobs";" 
^^^^^Ghopsing a Job"^ and "What Should They. DoV> and rather low oq^^the 

part, entitled, "KnowiSig Yourself." ' * " • ' » 



2, EBCE' 

During^ His f'^^^st two Weeks %«fffb:,, Tony /with' the*, rest of'^^ ■ • 

the" student" body, completea.'^tg^f & owing 'S^^^^ 
orientation:- < '' , _ \ . f) '^^r 

• Attended aj bJief overviei» of the EBCE pV^gram ' 

• \ I ' ' ^,r, ' • ■ ^ 

\Aisited seVeyal experience sites. * ' 

Attended smali^ group ra^ sessions with* -EBCE -si^^^ 
^' , ■ ' , . * ^ 

meTtibers to"' have/questions answered -^tout' the'T " 

- • V '^/^ ^"^-^ 
Program ► . . ' ^ • ' ^ .Vr^r'^^ 



•. -Together with .A' small group of othef students, ' i--? 
. attended overviews on EBCE subject matter off e5•ings^/ ' 
presented by learning coordinatcrrs . - ■ " . 

,• . Took" standardized tests for diagnostic'-and evalua- ' ' * 

; ( - " ^ ^ ' • - 

tion purposes ■ - ' ' - . • ■ 

• , Made sub^ect^area and experiencersite selections'- ; . - 
b'aser'bn expressed ' an^ measured nee^ds ' and interests; * 
and with the h^lp o'f learning co'ordi|iators, f ■"- 



out the necess 
a^ Academic E^perilnce 



ary forks' associated^ with his ^sel^ctic^^^"'^|,:::.^^ ' 



On ente^^ing EBCE Tcjhy needed 1/2 cre^ in''E^^^^3^2^^^ 



To graduate from EBCE, Tony al?o needed creclits in Ca^^^^K^ ' ' 



Awareness and Career Decision Making:. ■'in addition to these 



required couisefe, Tony alsof decided to^ take as 'electives 
^Social .Stucjies and Sciencd, specializing in, physics, whidh '^"''tS 



-had" bden taking at fiis home -high school . He alsafdid 
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independent study in trigonometry and typing, receiving 
no credit toward graduation! for work done in these ^areas. 

- ' While in EBCE Tony's grades were excellent as they had 
been at his home high school* For example, Tony * s learning 
coordinator said of his work in English, "Everything turned . 
•in has been pf excellent quality, beautifully composed, and 

* neatly tyt)^d — what more can I say except Tony has practically 
'mOnitcSred his *own program*" Tony's learning coordinator 
' believe that he showed great improvement in learning atti- 
"^"^tiuae/and some improvement in cognitive skills .during the 

' Vpferiod he? spent in the EBCE Program* His parents felt he 



'/"^Vr '"got moi3e"'Out' of instruction at EBCE than he would have in 
.school" duetto being able to choose his own program and 



. ^ 4.^-' . receivin^^ In^iividualized attention. 

*'b*\\S.ite Placements » ' ^ ' 

; After Tony^ completed Orientation, ^an-^xp^rJ-ence site * 
placement related to his -expressed interests was arranged 
" 'for him *at a local oral surgeon's of f ice '-^This^ placement , 
' ' lasted /.ten, days, Tony said* of the ^l-acement, "I wag. very ' 
'impressed with this experience* site* From What I^ve seen, 
I ,'feel^ I irould* Be very bappy working .in this type of dccu^- 




7^'^". pat^bnT hcl/ev^iT^' l-^.am noti yetf-^deciding anything* The' 

^ -| * . ' 

- V'"-' '-.Oral sur^adns were very helpful m shO^ing me exactly 
whe?t was going- on 'anci .answering many of my questioh^s* 



1. .\ V'^'-* 




/4 
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what was actually involved in working with any type of 
^ dental o6cupation." As a 'result of this pl^ement^, Tony 

stated that he was sure" that he wanted to enter the field 

« 

of dentistry and desired to be placed with a'dfefitist" as, 
soon as» possible." , • • ' 

, Next/ at Tony's desire a special placement was arranged 
forfihim with a local dentist. Tony spent eight days at this 
^^^xperience site. He s^d of the placement, "I liked this 
^ job site very much. I *found there was' muqh lab work involved; 
^hile that surprised me, I found it something I would love- 

o , * 

to do. I feel I would be very happy as a dentist and want 

very much to .achieve this goal*." " ^ 

Although Tony wanted another placement at an experience 

site in the dental care field, his learning, coordinator . 

^ believed that he should explore at least one career more 

• , \ closely in line w'ith his measured, interests. He convinced 

' Tony that ij^Ayould be inthis best infeerest^o try out such « 

a placement. Tony was placed with an ^architect for eight 

days. He enjoyed the i)lacemejit very miich and felt that' he~ 

would. )De happy iA.a job of this nature^^but felt that the . 

• ^. - I* 

't' ^ ' V " - / 

courses he would ^ave to^ take"" .in ordei; t§^ pass the test of M 

the West Virginia Boai:<i' orAxcKltec-ts wouldScb^^minterestfx^^ 



to him. \* 

. yAft6^,..spring vacation, at Tony's request, artother' 



\ special ^pracemeiif was* arranged for him at a dental 
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laJ>oratoiy.V- Tony remained'^at this site for four'days^ / 
, During this period he found that although the work ' ^ 
was interesting because it was new^ to' him, he might well • 
grow bored in time because It entailed doing the same 
* thing over and over again. 

41 Tonya's final experience site placemehtjfl^as at ^ . 
local elementary schools Although' no data are available 
on the reason for ^his placement;,, it is hypothesized that 
it t^ook place in order ^ give him €he .©pport|mity to 
explore a career in which he/ had the opportunity to 
interact with small children in a helping capadiiy * " S 

' ^ • - 

c. Assessment \ ^ • ' 

./^ 

Tony was very satisfied with all of his site plate- 

A- " ■ ' ; ' 

ments and thought the career education program was "fan- ] ^* 
tastic'\* His parents were equally enthusiastic about the \ 
r program. They described th^ EBCE Program as "the be^t 1'! 
^ thing that has ever happened to high school students" v ^ ' 
' because it helps students decide what they want to do. .1 ' 
Tony's learning coordinator felt he^^d "shown .^reat • . \ 
improvement in career maturity and social maturity dyiring 
the t:iiiie he was in the^ "grogram* ^ ' / 



On the Career •MattiiriLtyj^Inv^ntorV' Torty registered 



important gams the f ir^fe-^part of the Competerica Te st 



which is entitled, "Knowing Yourself." .He had scored at 
the 33:i^d percentile compared ^to a norm group^of seniors 
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on entering the EBCE Program in January, 1974, but* by April 
he stood at the 66th percentile whe'n compared with the same ' 
norm group, 

, .The resource f>erson at Tony's. first experienpe /sit^ a ^ 
local dral s\^geon, rated llony as excellent on all .personal 
*\ qualities and^in work and performance and stated, "Tony 

Was very cooperative, ah^''4t was a pleasure to have him 

^^"^ ^^^^^^^^ " 

' with us, " * / . • ; 

3, Future Plans ■ ' - ^ t ■ / ' ^ ' 

Tony plans to enter West Virginia University this f^l (1974) 
Re- has *clarif iefi his careei; goals as- a result of participating 
in the EBCE .Progranv and plans to t^e courses^ leading *to a fcareer 
^in dentistry..*: ' *' * - -* ' \ - x ^' ^ 



'x./ . I r/; \ " ' ' TaBle 5-4 



'\^'\ \ Experience Site Assignments 
f.-'' . of Tony Schwartz 

' Case #4 ' ■ ^ 




• ' A- 

, C ' Experience Site Assignn^Qnt 

Orienta1:ion at ,EBCE (no sitjg 
assignment) • ^ 



Scheduled Days on 
Experience *Site 



Oral Surgeo'ns ' ^ ^ \ ■ . ' fO 

No exp^rience^site assignment 



' Denti^ ' * - . , 8 

No -experience site assi'grineHt^-^v,^, • 
Architejit , , T' '• -- . 8 

v.V'- ■ 

Spring v^atidp ' ^ , , 7"*^"^^?^ - -> 



No exp^rfence site assignment 



No-experiei^e si^te 'assignment 
^Dental Labo'iiatory ' 4.^//Ok'- ^ *-Vi?r 



5/3-5/13 ' No ^xpefeL^rie^V.site a'ssignment 

> ^ '-^^vT'-^ V ' :K 

^ 5/14-V5/17 Elementary^S<5iioqiC^.\w - ^ % -4 
5/20-5/24 . No experience ^~site 'a^i^ment'^v-v.^ 




V. 



- « ■ i .■ r A'. 
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Case' Histo)Y.:':ft5;^V'^^pl!^^ 




Robert Sm|th wa;^ a membei/* of the .goiifp of 44'» stifdents who' *' * ^ -ll 



7/ 



entered the EBCE/ Program in September, /4'973, His '{parents afeAbath / 



college graduates who are-V^infuliy .^rq^loyed, Rpbert'g 'father .is ^ '// 
L ^^^^A^^^^ c-i, worH^/^n ^ 



professional, and hife toother wbrH^/^n a service occupatjfon. •'./ 
1. Background //•? / 

"Roberb'was qt^iet and ^hy-'it^t the time' he entered, EBCTv'*^This 
may have b/een'j/artially/due'^'to a bad case of acnd and /a somewhat 

/ ' *: 'A ' . ^ 

' , troubled homfe-^ituati^OT-; ' ' / 

/ /-••// / • 

^ . Robert stated that/.three of his reasons for^/^ntering the 
/ r ' ' - ^ . 

. ^ , / * • ■ 

/ < //.*.»/ * • / ^ 

Charle^tpn EBCE jPro^gram were to. obtain mbre/dnformation on / 

' ^areers, to'.Rre^^re for a 'job, anji^fo. meet people- in 'tife i)usines£ 

p- ^/:^M6tlA\ •Ifi4-^t^hx'eB'_'priitary pers<inal^gdal,s 



s were to continue with 
litar^^ service, ,or to leave home. * 
nistic, creative,, and social, ^ 



r 



I 0 




/'/-^ ^ ,,jii<^,/^xpressed^^ ip';j<xplo^ se^ 

// / /.** '^.r^involve WfJ^rig^^ite^ in a helpi 



ersLl career's' that would 
ng relation-shipL,(e-g . , 




.'•Ay .v/s. 



A transcript showed that at the start of 'his junior year \ 
when he.-^ntered EBCE R9bert was ^an- average student A^hose grades 
had 'dropped *sharply during his last s^me^$:Ci^|^^feb^.t m4ntl^ 
that one .of the most important reasons 



to hi^vdccision 
to 'join the EBCE Program was boredom witli school, ' Thia-is^ 
• 'supported by the faigt, that Robert's grafdef average priorHto "the 



v.. -1. 



.ft-' 
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. • 

last semester of his sophomore year (B4r;iwas fairly consistent 

; \>\^ 

with his achievement te^t scores. grade 9.2, his composite ^ 
grade level equivalent as measured by the STS Educational Devel- 
opment* Test Series, was 8.9. 

The Iowa Tests of Educational Development, administered during 
Septembet/ 1973, ^ EBCE/ indicated that Robert's scholastic 
achievement was low as compared'^to a national norm group of 
eleventh graders. His' composite score was at the 22nd percentile. 
He registered tp.s highest scores on 't^e Science and Reading s\ib-- 
tests of the JTED, where*^e scored' at the 44th and the 35th per- 
centile, respectively/ His lowest score was in Language Arts, 
where he scored at the 14th percentile. These scores suggest 
that RolDert possessed littlef abilitic- or ^interest in writing 
standkacQ English, *but possessed' a good deal more strength in 
reading and s<^a^nce. ^ ^ , : 

The Kuder.\ Occupational Interest Survey, which^ was administered 
..iio Robert .during orientation, showed, his, interes.ts to be roost 



^similar to* those working in certain health professions (i.e.," 

x-ray technicians^ ph'ysica-L. therapist, . osteopatih, and pharmac^ut- 

-» - ' z ' ^ 

icalt i^esman) , photc>gi;aphy, TV, repair, and computed- prdfcfraihming . 

His interesis-i/ere also 'simila^ .to male college stj^idents majoring 

in elementary education, mathematics, psychology, .and science as 

enrolled in pre-medical/pharmaceutical/dental progrpns. 

Analysis of the Career Maturity Inventory administered during^ 

orientation provided helpftil ilif ormation : Robert's^ attitude^'' 



and' feeling^ toward* making a career choice and entering the 
world of work were below average when compared with nationaW. 
norms of other high school juniors? on the Competence Test 
of the Career Maturity Inventory which is more concerned about 
knowledge of occupations and the decisions involved in choosing 
a^career, Robert's scores were below average on "Knowing Yourself 

(9th percentile) , and about average on the other 'three parts — 

• ^ ' * / , 

"Choos'ing a Job", "Looking Ahead", and "What Should They Do", 

2. EBCE Participation ^ ^ ^ - * 

During hia^^rst two weeks in 'EBCE, Roberts', yi-th the rest of 

the student body, completed the, following, activities during 

orientation: ^ 

' ' 41 Attended" a brief overview of the EBCE Program 

, • Visited sfeveral experience sites. 

• } • Attended small group rap "sessions with EBCE' staff \^/^ 

members to have questions answered 4bout "the Program 
^ Together with a small grbup of other students, : 
attQnd^ed overviews on EBCE ^ub^^t matter offerings - 
presented by ;Leari)ing/.eo^rdinators'/ ^ \ ' ^ ,^ 

• ^^ToQk standairdized te^tft for diagnpstic and evaluation 

' ' . . . • / 

* , Made subject area ;and experience site selections 

based, on expressed and measured' needs and* interests; 
* ' . and with the help of learning coordinators, filled 

oQt the .negessary forms associated with his selections. 



f 
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a* Academic Experience - . ^ ' 

/ When he joinedt^^the EBCE, Robert needed English 12 and 

/ ^ ^^.^ ' \ 

/four elective course^^i^ order to graduate from his home . 

high school.. In order' to foe^ \hese requirement;,s, he v 

enrolled in English/communications, social ^tudies, 

typing,-' career awareness, ^nd "career decision making. Jit 

the start of the second semester, ^Robert ajj^d natural 

science and mathematics to these courses. . . 

Robert's grades for the first semester .were simila'r 

to those. he had earned in ninth and tenth' grades; however, . 

duriijg his se'corj^i^semester in EBCE, Robert's grades showed 

marked impro\/ement although he was carrying a heavier course 

load. With the exception of one mark, his grades were all 

*As and Bs. In addition, Robert's learning coprdinator felt 

that" he had shown great improvement in learning attit^ade 

and soifte^ improv^ement in, cognitive skills during the period * 

h$ was in the EBCE Program. Robert's parents thought '^ti^at 

-I \ ' . 
he worker, harder, staying up late to read and study. They 

^ • * = . * ". ' 

felt. that the program was a real "shot* in the arm" for Robert 

and believed tHat he might not have finished school without it 

^. Robert's ITED test results chaiiged re^atiyefi^ little^ 

^ «. ■' * " ' ' 

from September 1573,' to Apriiy 1974; except^ in- two subject * 

• ;r ■ ' . • . • ' 

areas, 'Reading and Science. In both of these areas / Rob'drt 
registered large gains. ^ . ^ . 

h. . Site Pi^ements ' - ^ ^. ^ ^ ^ - 

I After orientation, a site plltcement was .arranged^ for 
Robert at the city police»''departinent. gobfert remaine'd at . 



this site nine days^ W^ile there, he kept a log ot his 
resource person's duties^^^as*^ communications and -social studies 
'activity. He said of a policeman's job,/ "I like the job ' 
^^ause it is very interesting, a^ a lot of peoplei^ook up. 
^ you. A police officer has a job to do- fpr the city at 
whatever cost to himself. A lot. of people look ^ a police 
officer as, the man who will arrest yoy 'if you do anything* 
and forget that policemen are people too and have problems 
like anyone ielse. People do not like to be told something 
is wrong even if they kr»w it is, but as long as you have 
peopae, you'll ^ve police," 

Robertas next' placement was ih the photographic produc- 
tion department of ^a local; radio station.'?. Robert was. very 



y satisfied with his experiences at this sil:e and remained v ' 

\ fof 24 days. While, there he completed allearning activity . 

M , . ' on film processing. At -the end, of the placement, Robert - 

«^ , ' stated ithat he , thought that photography w^^ very interesting 

\ work because "You. get to meet many different people and see 

many different^ things. Also, you have- the satisfaction of 

> ^ ... • • ' 

having people comment on your work." ^ • 

* * • ' At the ^nd of this placQmei\t, Robert indicated 

wanted tQ*e>cplore yet anQther career. J/ith h^^^^ag^ement ^ 

" — ^ • ' - i^d input, -a piacement: waa. ^arranged for him at the local ^ 

. - ; / ' 

, national guard' base. Robert was placed for rtine^. days-* '''"^r* - 

with^a-'nohcoromissioned off;Lcer in .^harge of'^^ifbrfft , » 
' . • ♦ maintenance. No data arie available concerning- what- 'Rob^^rt - 

•'■»•• • ' \ . .;. . ' ■ ^ 

'vj' .• .V ... '''•168 . • • ■ ■ > - 

ERIC . 'Z^-- : " ' V. - •• . •; \ 



did duringjj^ijl^i^, period, but^^-tfiis placement may have influenced 
hi^ decision^vto ent^fexanother branch of the service following 

^ . ; jM^^- ■ 

graduatioij- ^- A 



Robert-* s f ourtjTp exp^ience site placement took place after 

lic^lctivit^c 



a three-week period filled by EBCE-based academi 

and Christimas vacation^ This si te* placement was arrangedjat 

Robert's own dfesire ^nd gavef'4^im *the opportunity to ^explore 

yet another career — elementary school* feacher^ He greatly 

enjoyed his experiences at this s.ite because of his love^ for 

young childrerT; there fore , „ he^ remained' ther^ for a six week 

. .. - * ;r " 

pefiod and completed' a ,Career Investigation Guide there. 

. Robert's final experience^site placement was^ at a* local 
children's museum. While there, fie did much site relatedn 
academic work*. He did an' excellent illustrated^esearch 
p^p^r on the snakes o^CWest- Virginia. 'He also researcl)'ed . 
Jtrie dons ftuct ion and- use o1f 'marironettes and puppets, con- 
structed a puppet,' and wrote a, script^tor a puppet show^in - ^ 
whicft he acted tpgether with oth^ .^'CE- s'tudents. .Robert^ ' 
rem^\ned at this >ite %br a >3 week peripd--o~f caree^ ekj^'oi^a-: 
tion ^ahci' iTivestigatioA and;aften^meatio.^^ that -it was his 

^ ^'avvjij^uc CAj|JC i^j-civ^ciuciii-. jgpv^yv^a.vAj.n'^ >»(-v/ 

. ... 



^'favbrite exjpexlen'q4^'sit:e pracement. j^ccordin^ Jto Robert, 



this wa^ a site,, witK sometftih'g^^^ot r everyone , "Vh 
•cOul'd find something to- turn him-^oru". ^^-^-c-.^ * 



^ c. '.Assessment;*-., /'^ _ . ' *^ 



TVs a- Result of his ^Ite^ placements Robert f eels^^he* ' 

•":El:5jr^i5d his--career locals sgme^What. Robert* beqaine iiitereste^ 

''S^>^,^'*\^._ ,^ ' ■ \ ' • ' ^ - ;^ '* — 

' in radio and hopes to get„trainiog vi-n^this f ield ^in tfie^ . ♦ 



ervices. 



Robert's parents .were very satisfied with the sites at* 
which their son was placed and believed he enjoyed every ;; 
placement. Robert's learning coordinator believed tha,t he 
h"ad shpwn some improv^fnent in career maturity and great 
. ^ iwproyement'^n^..iiiter^ skifts during the time he was 

-^inlhe EBCE Program. 

QnJ^iie^ Career Maturity inventory, Robert showed large 
^.'^gain^^h the attitude scale. On two parts of the Competence 
*'^^t,J^fKnoying About Jobs" and "Choosing a Job% he regis- 
tefed large losses. Other differences were small* 

The resojurce pers.on at the elemental schoql where Robert 
w5rs^>^aced^^^ted him as excellent or aboi/e* average in almost 
^ all personal qualities^, and work and^ performance traits. 
Teachers at the site described him- as an "easygoing perjson" 
who -is "very responsible" and *"WQrks. well with little children" 
3. Future ^lans ' - ' \ - 

/^ter EBCE, Robert plans to-be a radio operator i^ tlie coast 
guaord. . , / ' ^3 . • 
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..0 . , ^ ^ ; - Experience Site Assignments 

of Robert Smith * 
, . - Case #5 

, * Scheduled Days( on 

Period ; Experience Site Assignment Experienc e Site 

*i ^ ^ 

9/4-9/14* , Student Orientation -^fEBCE (no site ' — 

^ assignment ^ ' r ' 

9/17-9/18 No experience site assignment — 

9/19-10/5 City Police Department - , '-9 

lO/B-11/16' Radio Station - 24 , 

-41/19-11/25 No experience site assignment 

\ - 

11/26-12/6 'Air National Guard . ' 9 ' ' 

12/10-12/21 No experience sitq assignment * — ./ 

12/22-1/1 Christinas Vacation ^ \' " ' — 

1/2-2/19^ / Elementary School * * ; ~/ 

2/18-5/24 y.ehildren'? Museuiji''^'^ , / . ? 5pW^ 



F. -ease History #t - Kirk Williams 



Kirk VTilliams Joined the EBCE Program in September, , 1973. His • 

^ - 7x~^ ' ' ' 

father is a college graduate en^loyed as an insurance agent, and his 

mother operates 'a small business concern.^ The Williams' family own ^ 
a home in a middle income neighborhood/^ • • • . ' ^, 

1. Background - " ^ ' 

Kirk enters EBCE at the beginning of ifis^enior year. ^He 
is a handspme, well-spoken young man whose scholastic achieve;^ 
ments had l:)eeji mediocre to poor in spite of above average 
,? intelligence. Dur:&ng the intake interview Kirk mentioned that 
he, joined the Program to help him find but what career would be 
- ;.^^est- for^Mm and to help him define ^iife~igo^ls. — He was interested 

* • ■. ■ - ' 

in exploring a career in. auto mechanics. 

Kirk's transcripts showed he had a C average ^uring tenth and 
. eleventh graSjes. !)uring the nihth grade, when^iis grade average 
- was even lower, his composite grade level equivalent as measured* 

by the STS Educational Development Series was found to be 8.1; ^' 

when compared with a national norm grbup, Kirk's achievement 

. ' - < '. . * • . 

was somewhat^ be iow his grade level placement. The major faoftor ' 

that contributed 1:6 this was his low* scores ort' subj:ei^|jp In- basic 

^ skills and solving problems, in s6cial studies. --v ' . , 

Kirk also earned low scores on the^owa Tests of E^^^tioftal' 

i^velopment administered in September, 1973 at EBCE. Ms^^mpo^gite 

'acore Vfas at th^ 24{jd percentile i^h^n compared with ^ natio^*' norm 

group of twelfth graders.' .Kirk's highest score on aViy of the sub- 

/ ,r-- ■ • • • . - 

^ tests^wa^-^n science,^ pn which he scored at C.^ 37^ percentile 



wheri-'compared to the norm g^oup. ^ His lowest scores were in 
Langu^e Arts, Reading, and Use of Sources. He scored at the 
14th percentile in Language Arts* and at the 19th percentile 
in'both-Re'ading and Use of Sources^ ^ 



",The -^Ku^der Occupational Interest Survey^ y/hich \^s adndn- 
istered .to Kirk during orientation, ifidicated^^^t his interests 
were .similar to thbse of persons wc^ijking in skilled or semi- 
skilled tra*des, postal desks, and policeifien.. Interestingly, 
his expressed interetgt correlated quite closely .with /^.on^ of , 
Hi^ measured ones, auto itiecHanics*. " 

^ Analysis of the Career Maturity Inventory administered, during 
orientation provided helpful information: Kirk's attitudes and 



feeling toward making a career choice and entering the world of 
wyk w^re below average when compared with national,-snorms of 
other high school 'seniors; on the Competence Test of the Career 
Maturity Inventory, which^is more cpncjsrned' about knowledge of 

' . 1^ . ^ 

occupations and the -decisions involved in choosing a caaieer, 
Kirk' scores Vere much better^ He earned quite high^sco^es 

e * * 

C 4 » ■ 

on two subtests, "Knowing About Jobs" and "What Shoui'd They Do" 
and'iie registered average or aear average scores on the, other* 
•three. mparts. * ^ * * ' • ^ . ^ 

2 , ■ EBCE Participation ; • ' 5' ' . ' .. 

- ^ . - ' , , , ^ 

'ouriag hi^ first two weeks in EBCE, Kirki with the f est of/ 
the student body, completed the following activities d\i^ii)^ 
' orxentationi ' ^ ; ' • ' » A 
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^ Attended a "brief overview of the EBCE Program 

• Visited several experience sites * 

7 - 

Attended small group rap sessions with* EBCE staff 
'Hiembezrs-^ to hav^' questions answered about/ the 
Prdgram - ' j , ^ . // r 

• Toget^her with. a -smalj *group of ottier students 
' ^attended overviews on EBCE subject mat^^r offerings \ 

presented, by learning coordinators 

• Took standardized tests for diagno^ip and evaluation 



purposes ' ' • - • 

• Made subject area and experience site selections based 
on^ expressed arid meastired needs and. interests; and with 
. the hel^^;^ learning ^.coordinatprs, filled out the ' \ ^ 
necessary forms associated with his selection^* 

0 » • • • 

"a. Academit: Experience ' . ^' ' . 

On ^entering EBCE, Kirk required one^ credit in English 12/ 
^four-^tenths of a credit in physical- education, and dne*credit 
in an elective subje^ct* To meet these requirements, in : 
September Kirk enrolled in English Vconrounication^ , career 
•awareness, and career decision making and arranged to satisfy 
his physical education requirement through participation in 
a bourse in Xarate, He also decided tp take mathematics as 

^ • ' ; ^ ' \ 'J 

an, elective subject, but dropped it at the start of *the second 
semester. 

r While Kirk was in EBCE^ >ie performed satisfactorily in all 
areas except mathematics. Jn this area, according to hi-s ** 

• 174 ' ' ■ - • 



learning coordinator, he demonstrated»lack ^of initiative and 
f^iledto turn in ' homework assignments Kirk's le»iy»i>g • 



co^rdinator"lfel4: that he had shown no noticeaBle change ift 




cogni-tiv.^ skills whme he' was \|.n EBCE, but 'that he had\sH( 
sqme improvement in lear;ning attitude. His p^ents^ feltyv; 
that^Kirk had "learned tp like school again" d^^' to jgartid^pa 
ting in EBCBs^ but as a result of . his EB^E exjperieh^ce , he ' 
I' seemed'^ to getNUzy with his aca4emic work". 




Site Placements 



' ' Afte'r- orientation, Kirk was placed at the poXice\«depart- 

, . * ^<^« 

ment at his own request. ►iHe remained' at, this exp^rJ^ence 
. site for the maximiam 13 weeks during which\ti5pe he fep'ent 51-' 
. days there. He ^bs^rved the work of' pblicemen^in the/ju^venile ^ 
division and the 'traffic division. He rode with^^^^rolman ^ • 
'x-Oand kept -A deta'^ted log of- all activities in which that ffatrol- 
man was involved^fo^^ period of 'one week. Kirk r^^eo^ded^all 
calls coming in and"^1:he^ime*^ ai>S specifics of eacfi call, Late^; 



he classified them and explaiited'^what action was- taken l>n eachi- 



Another^site-relat^d activity involved interviewing .a deteetiv^ 



on changing ideas and procedures in juvenile law and reporting 
' in writing on the results of the intlryiew* --Kirk produced , - 
excellent products in botfh^instaiices'. He vbeoame ^xtremely^ . ^* 

. - ■ ^ ^ . ' "^.-^ ' , ' 

- interested in' police work and even vplui^teered, to work 24* hours 

of overtime fbr the .police department and, ' accbrding to the 
* resource person, ""was responsible^'for breaking a burglary ring." 



• - / 

-/ 
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s KirJc's second experi^ce site' pl^cdfient was-wft^.a cx)m- '\ 

' . ; * ' - 

.pany which sold and repaired motorcyclea*^^^ He' rejnained at this 

/. I s^te^fbrai day^,;, at this po^int he decide^ he did not^w&itCW'- : ? A'^.v-'V; 

to explore, this sort of^job further "because there is lib- ' v/HV^C- 
future in motorcycles 'because (of the) gasoline shoAa"^:^^^-^^^^^^^ 

Also, Kirk found out that although be like&^pi^M^ ^ ^ . 

cycles he did not like to IvorJc on. them vand ;;:tW pay *<for this' '- - V^y 

5 b). isij't very good^^"'* "-J- v. '''"J" - /* - ' - 



cycles he 
sort of j-ob) 



A government agency involved w^th -rjecreation and priStection 





,^ very much because it is a very boring job 
fire department every^ third day and sleeping 



/ 

/ 



V. .x^^rH*^a;JjPLna^^^ experience was at a local station, 

i^,, remained here for a t(5tal of nineteen placement days 
' ' '-"-'-^^se he requested an extension of his placeritent. While 



l/>'i>VV//7.'''^ 'V '}//y i.^-//>j^t 'the- radio station, he cpmpiled a short film and wrote 

^ '^V-^^^ aacpmp'aiiying scriptfaround a topic of his choice. At 

Kirk said, "I think it was 
been on this year. I 23&de 




also went on 
track meets and 



My last we,ek ,.there I was seat out on my own 



^^7. ^' -'^ ^ ^/''r ^^'.Vi^l^-sport^ M: 
^^'//■i/ f / ;^ '' Y ' ' cissighment .with a camera fco/qet ^n interview. I also worked 

^Jj£r A'/ ^ .ti /r , ' m the-tControl.Rooin for^^abolit a day." Kirk would have liked 
• '/ * v/^-'V^'^A ;;'/,*'^ ' to explore this "experfenpe" site or other similar ones for ,a 

lojtg.er per^ioja 'but.'JJecause the scjiool year had erided> he was 



/--'/" • '^XthQiS&;^1d2fk;.did e^xperiences as 

^' ^,jyj^. ¥ /sV r .talked abbut''-tftS^r.V^iJji;Ws/p parents 



felt posi- 




careers" at his home high school and- because 's^li^rh^d. a 
definite effect in helping him form career plaChs^ ' • 

Kirk's learning coordinator also, believed he had made • 
satisfactory progress in career awareness and decision 
"^making.- ^ she said, "We have always received excellent 
• , reports from experience sites about Kirk. He has had 

excellent attendance and a ver^ good attitude at all job 
sites. Kirk turned in excellent Career Exploration Guides 
^and has. always seemed to enjoy his sites .thoroughly. " 

On the Career Maturity Inventory, Kirk 'registered large 
gains on the Attitude Scale and on Part Five of the Compe-^ 
tence T^st, "Knowing About 7obs".^ His scores dropped 
sharply on .Part One of the Competertce TeSt/^^^"Knowing Your- 

self". , \ ■ ■ 

"■.*■. 
3. Future Plans 

Kirk plans to go into the field of r^^io communications and 
is now working full time at a local radio^statioh. It is; interesting 
that' such a ca^er is quite divergent from both his expressed and 
measured interests at the time of intake. 



Table 5-6 

/Experience Site Assignments 
'of Kirk Williams 
Case #6 



Period , ExperiencefSit^ Assignment 

9/4-9/1,4 Orientation af ESd^ (<no site 

assignment) . . * 

9/17-12/14 Police Deparianent^ 

12/17-1/18 ^J^otorcycle Dealer ' 

1/21-1/25 ' No* experience site assignment 

1/28-2/7 ' ^;;_,Government Agency (Environmental 



2/8-2/18 
2/19-3/1 
3/4-4/5 
4/8-5/13 
'5/14-5/17 
5/20-5/24 



V-'Protectlon & Recreation) 

""Nq experience site assignment, 
* . 

«F.i^rt Dfepai^.tment 
•TeleVi'sion Statidn 

'A * 

No ^kperietice sife assignment 
, Television S'jSation (extension)' 
No* , experience ^site assignment 



Scheduled ^Days on 
* Experience ^Site 



51 
11 



8 
15 



1g. Case History #7 - Anna Glidden 

j Anna entered the EBCE Program for the first semester of the * 
1973-74 school year. Her parents are not well educated. Her step- 
father is a high school dropDut^ and her mother completed elementary 
school. Anna's parents own their own home in a lower middle income 
neighborhood in a suburban area.* Her father works as a plumber/ 
and her mother is not employed, , ^ 

1. Background / v^' 

r When Anna, who was 17,^ entered EBCE, she had lifble inclinafej 
to study; she enjoyed sports. She tended to be a showoff, \f, 
possibly to compensate for ^ feelings of inferiority, ] 

In her jxinior year Anna said that after completing^high 



* school/ she planned to work in a facto^ or in a social service 

occupation. She did not plan any higher education^ but^rii^g 
1 > ^ \ ^, . 

her EBGE orientation she mentioned that she planned to enter 

some sort of skill training program after high school- She also 

\ ' ' I ■ * 

I expressed interest in becoming an airline stewardess. 

Arlna's higa ^school transcript showdd that she was a below^ 

, ^ ' I 

average student/ probably in part due to a: lack .o-f interest. \ 

Her» transcript showed many withdrawals from courses / indicating 

failure to fpllow through on activities to ^^npietion, Her 

achievement test scores were- slightly below average in most 

areas; her composite grade level equivalent^ as measurell by 

^ the S.TS/ was 10.7^ meaning that when compared to* a national 

norm group^ Anna's achievement was ^^ghtly lower tfian her 

r 

. actual grade placement, 11.2 at the 'time of test administration. 
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Anna^ had low scores on the. Iowa Test of Educational Develop-- 

ment, which* was administered during September, 1973,-* at EBCE. 

Her composite score was 'at the 24th percentile when compared' 

with ^ national norm group of 'twelfth- graders; however,, she 

shov^^d a good deal more strength on three subtests — Lan^age 

Arts, Use of Sources and Reading, on which' she scored'^at^ the v 

48th, the, 44th, ^r>d 38th percentiles, respectively. \f ^ ^ 

•<> , ' 
The Kuder Occupational Interest Survey, which was admin- 

istered to Anna durin'g orientation, -showed that her interest3 

were most similar to persons working in cle'rical', sales, and 

service occupations. " , 

Analysis of the Career Matuirty Im^ntory also administered^^ 

during 'orientation provided helpful^nformation: ^Anna's atti- 

/tudes and feelings toward malcingya car^erx choice and entering 

the world oS work were about average when pompared with national 

nQrms of other high school^ senior^; on the Competence Test of ' 

the Career Matiirity Inventory,! which is more concerned with 

• ! L-' ^- 

knowledge of occupations a-nd the( ^ciecisioris involve^d in choosing ^ 
a career, Anna earned higli scores on Part 1, "Knowing Yourself," 

•anci Part 5, "What Should They Do?" .Her score on Part 2, "Knowing 

^ ' b' , ' • . 

About Jobs," was about' av^jrage, arid her scares on Part* 3, "Choosihg 

^ Job," and Part 4, "Looking Ahead," were below average. 

^ . . ^ ' •'• ' . '. 

I 2. . EBCE Pclrtic^pation 

» Dur^ihg her first two weeks in EBCE, Anna, with the rest c^^ ; 
f . • • ! 

tMfe stHidep^^lbody*, completed the following a^ctivities: ^ 

• A^e^ded a brief overview of the EBCj: Program \ 




• Visited seyfer^l experience sites 

• • Attended small group rap sessions ^ith EBCE staff 

members to have questions answered about thfe 
Program ' ^ 

Together with a small, group of other students, 

gnded overviews on EBCE ciiVj^t TnRtt.fi^^^f f cringz 
presenteox^ learning coordinators 

Took stand ardig^ 'tests for diagnostic and evaluation., 
purposes ^ ■ . . i 

.Made sul?ject area ai:id experience 'site selections based 
on exi^essed anc^ measured:.^(^ds and interests;; and with 
the help of learning coordiliatjiors,, filled jout the 
necessary forms associate witfH Ber selections. 



a, Academ^-c Experience^ 



When she entered €:BCE , Anna required three and one-half 

..^/^trredits, including one credit in English 12, one-half credit 

(' ' 
in social studies (American studies) and > two credits in elec- \ 

Ik. 

tive subjects to meet high school graduations-requirements. 



She ajl|o needed crg^dits in career 'awareness and career 
decision-maj^g to graduate from EBCE. ^ For. the f^rst 
semester !Sin|, on the advice of - he^ learning coordinator, ' 
♦ , enrolled in ^cial studies, English/ communications, tvpinq 
'^ /j*c;areer Awaifefti^and career decision making. ' ^At .the 



s^^^ of .the *sebond semester, she found she was de'ficient 
in basic mathematic skills and also added^math as an Elective, 

' '■ ,.v •■ ■ ' ■ ■ ■ ' 
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, ^ - - After joining -EBCE Anna's grades improved a good, deal. 
^ She earned a B+ average^ for the year she participated in 
the Program., Her learning coo^inator felt she had showed' 
great improvement in learning attitude and some improve- 
ment ih' cognitive skills during this period. Her parents • 
rat^d the quality of instruction at EBCE as "excellent" 
, and felt that the EBQE Program provided their daughter 
,Vith a much better opportunity for leatning than. regular 
schools. ? • \ 

b. Site Placements » ' / 

Anna's first experience si£e placement. was a$L the city 

polrce department where she spent six days. She -observed the 

^ . .... \ J ' 

work done an the communications department and learned, to ^* 

work the telet^^pe machine'. Shfe'did not like this placement 

because she was \anable to become involved in y-^he work that 

\ • ./ 

was being done and felt that s'he yas'"not wanted there". 

/' 

' ' " *' \ * 

6\ She requested a change of experience site^. 

Her nextr placement was. at a travel /j^Sureau where she 

remained for 30 day^. She answered/the telephone, made 

reservations, ^nd did' some cleric^al wor^. She said/ "This 

was one'^of the best placements I went to. jE enjoyed it very 

much and hated, le'a^^ing it. I was* treated just like an 

- ■ ' - % , .-^ ■ 

employee and in som6 cases even better. When I needed help', 
I could turn to anyone that was there. I feel I got along 
with evexyone. /' ' • 
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Anna's third placement w^s esfiecially developed 'for her in 
an auto l»dy shop operated by a government training program. 
■She says o£ this site, ."l did body work on cars, removing \ 
oar parts, sanding, welding, painting and putting parts 
back op cars. I enjbyed this placement also., I was 
treated exceptionally , well . i took' pictjares of a car I 
helped fix yp, and I took pride in my work. I received 
compliments when I did good work and was. told when things • ^ 
■ were not done right, i feel I learned a lot from this place- 
menti:;> I was happy that they accepted me.' I just wish tljit 
other students could Have attended also as i know they would ' 
have enjoyed 'it as much as I- did." I was mixed in with other'" 
Students who- would • Help -me and show roe or tell me what I ^ 
'wanted -to^know and be ^ble to' do." while she was placed- at 
the auto body shop, Anna did an excellent illustrated report 
on. the process of body wotk.' ■ ■> . 

Aimarwas then placed at elemental^ sfchod'l. ' During- 
this six day period .she helped ta organize and' conduct 
classes for grades 1 - 6 in physical education. ,,She en,joyed ' 
this placement "because it is a rewarding experience to s^ee 
the kids learn things. Also, there neyer w^s a dull moment ^ 
because every, half ^hour/ there was a different gym, class/' • 
^In addition, Anna lik^d the resource person at this site ^\ 
because she was "a' good physical education teacher to work 
with." Nevertheless, Anna decided not to request an extension 
at this site, p'robably because a college degree would be 



V 



r 



3 " 



required to pursue a/ career as a physical education 



teacher. 



/ 

' / 



Anna was tljen placed at a local motel with a switchboard 

6perator. She was interested in exploring this career. Here 

she liked "meeting new people and talking to all sorts of 

people on the phone." sllie likfed thi;5 placement because of 

the variety of experiences it offered. While there 6he 

■ . 'if 

observed the woirk done on the switchboard and explained the . 
procedures irj^a detailed report ofj e'xcellent quality, for 
which she received both career- ed^cati6n and fenglish'/ 
coinmuni5:atiojis credits. At the end of this placement Anna 
decided that -she liked the job*-af operator, but would like 

the same job in a somewhat^^di^ferent setting. She'vas - 

' ^ \ ' . ^^"^^^ . 

^placed brief ly , at the telephone/ pompany. Here she wais 

intrQ<iuced to the direct dialing long distafnce operator 



and/the Charleston toll 'operator. Sho "was'^shown and taught 
everything they had to of fer ^^v^'ich\ was a whole lot."' She 



felt "it was reall3^,a fantastic, plaice ^ see 

. During the last month she. was' £n the Program Anna^ had 
rijo site placements but instead remained at^ School to complete 



her academic leapiing activities- 
c. Assessment. 

•A1ina*s . learning cobrdirfartor jHought isheg" enjoyed the 



X. 



majority of^her site placement&l " She saM; "She has done 
well in/caxekx decis4on making. ■ I think she enjoyed the 
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majority if her job placements. She recei^ved verjr favor- 
abl^ evaluations from tM^^mployers. She is a hard worker 

J ' • ''■ 

and accepts responsibility well.-" ' 

Hey mother felt^that as a result' of her d^ghter's , 
participation -in EBg^, "mixing' with' people'^i^tte-'^as^y f6r 



AnrtW.^^ She changed 'in manyN^^ays, all^for^ the^;b6tte^7^he 
taiy(^^ about, everyone and everything in EBCE,-'" -she l<ived 
ev^ry minutVof it^** ' ' ^ "^'^ 



1/' • 



On ^tWe 'Competence Test of the Career 'Maturity Inventory 



na registered iitifo^ftl? ^ins oh ^art 1," "I^^i^ing Yourself-" 
^^^V "^^oosin^ a" Job;" knd E!.art 4, "Looking Ahead." Her. , 



scores on the c^^hef* parts , with^ the exc^^ptio'n of Part 5, 

• f V ^ • ' ^ ^ ''"^ 

"What Should Tifey Do?*; remained about the same* \ 
3. .Future P'^§ns ' ' • - 

Anna plans to join the Air Force or to become aji airline- 
stewardess. This is one pf' ^e career interests which ^e had 
expressed durdng;orientation but was .unable to explore.- . 

■' » ■ 



V 
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Table S-r" , 

^'^Ixperience Site Assignemfents 

. of Anna Glidden • |\ ^ 
' ' Case #r 



Period 
9/4-9/14^ 

9/17-^9/26 

9/27-10/8' 

10/8-12/12 

^2/13-1 2/21 
* 

.12X24-1/1 
* ft/ 

1/2-1/25 ^ 



P. 

2/2.1-2/22 



2/25-3/6 
\2/f'i/21 
3/2'8-4/ll 
4/15-4/^9. 
4/22r4/^3* 



E^perienc/e Site Assignment ^ 

student 'Orientation at EBCE (no 
Site assigmnent^)* • 

City Police Department ^ 

No ^perierice 5j.te a^si^nm^nt 

Travel Bureau ^ . 

Wc;^ experiejfif^e, gllfe" assi:^nirfen^ 



's.'Vac^ti^ 



ChriS'tma's .'Vac^ti^n 



No experience site' assignment 



JL/28-:2/20 • ;&i&'Bo<ay ;Shop ^ 




Nd experier\pe ^i-te ass^nment 

Elemept^ry School 

' N6 experience si't^ assignment 
■ ^. ; ^ V ' ^ \ . 

Spring yacat^-qn^^ , . . ^ 
No experience sit6. assignment 
4/24^ 'V.^* Telephone Company ' 
4/25^5/20^ ,j J" No experienrcev^ite assignment 



Scheduled Days on 
Experience' Site 



30 



a2 



« 

1 



s I 

\ 
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H. _ Case His^jfr^ #8 - , Russell Francis 

Russell/ pjrincis entered the EBCE program in January, 1974.' His 
Vidowed.ano^jr is a college graduate who is -not gainfullij^ employed. 



1* Background ' ' ' ;* 



\ 



V When Russeli: entered the^ EBCEJ^ Brogram, he was a reserved, 
^ sincere young man 'who enjdyed outdoor activities', hris reason ' * 

K ^ » 

^ for entering thj^ .EBCE Progtam was to get "help in finding 
. * , the job I ^Would^^like-io have'^v^ien. I g/et'out-of school,"'' He 

va.s interested in exploring aip. or some of the following ' 
^ careers; fprestry, welding, flight training, and counseling 

After high school, he planned either to go to work, enter 
^ ^some skill-training program, or^to ejiter a college^ or' university. 
^ Russell *s transcriptr.reyealed-that he was -a student of average 

ability. ivHi& i)^. score on the Otis-Lennon Test of Mental ^Abilitv 

> ..ft - * » s / ■ ^ ■« 

wasaOO at a 1967 testing. ^ In his senior year the STS Educational 
- development Test showed his total ability in terms of grade level 
score to be ^ 12.0." ■ ' .* ' , 

■ ^^' In spitfe' of the "amount of ability indicated by these test 
scores, Riisseil's educational achievementf had been below average, 
^^ack o£.n!otivation could t)e. inferred assuring the first semester 

^ of his' s'enior year Russell had an excessive number of unexcused 

***.•• ' * 

C absences. • His, learning'cbordin^tor said '^lAt first he was capable, 

r ' "* ' ' 

S ^ut not very well motivated although he was friendly and polite."- 

. ' ,* ' ^ * 

^ Russell earned low segues on the Iowa Tests o£ Educational ' 

Development, administered in January, 1974;^. at EBCE. His. composite 

score vas at the ,^lst percentile wh^n compared with a national' 

•* 188. - "' 2(\fl V 



i ■ 
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tioxm group of twelfth 
subtests occurred io mathemati 
at the 34th and the 35 percent! 
with a national "nqnn group of 




scores were earned on social stijdie'S' and us,e of^: Sources.?' ^ on 
these subtests he scored at the/ninth -and ten'tfh percentiles. 
These, scores seem to indicate that he possessed >5:it?tle ability 



or interest in the_ latter areas. 

The Kudef Occupational interest Mnventory which was admin- 
istered to him' during orientation showed -his interests to be 
most similar to persons^ working . in the ^killed' trades or clerical 



and 'sales occupations. 



Analysis-sof the 'Career Maturity Inventory administered during 



orientation proyiQed h^l^tul information: Rus3eli;'i attit:.udes.^ 



and' feelings toward, making' a career choice arid/ entering the jgx>jf!^'S - / 



of work vei;^ /slightly abo^e average wheh/.pic^^aired with. national 



norms of 'other high school seniors.; on.^^h^-Competeace Test of 
the Cajfeer Maturity Inventory, which o/s morg /concerned- ajDout, 
knowledge ^bf occupations and the dec;^ioi>s inyblvjed. in choosing'' 



a Cc^re/er/ Russail earned .average or/blose jtt^' average scpres-' on- 



il/'^tibt^sts /except on art 2, ' "Knotting' AlioUt Jobs/*'/^ / 
i'/zf^^bcEy^aj^icipation ,', f ,/ •/•'! I: 'v' ' '\/ 



ail'' 



-/ . 




/- / / 



, { ^ ' ' i r ' ' - ' . >wr- - 




/ * 



V evalu^tTom -purposes' * ; . 

iv \ .\ p: \' : ♦ 



• . Made-^subjectjarea^ and en$'loy-er "siite selections. 



-.. .0-; ;. • , - . •.. . ; : - i'/7',-:Av / -7. :^ 

based.ion- e^resse&y and mea^iired' ne4ds and interests 7' -il-'t 

'and y^ith* tlje^ihelp'A^^^tJearning cooVdinatofsP 'filled- ''^yjf/ // v j 
•out "^e^.^neqessai^ associated with his select^ohs.^/^'/?^/ .""r.^ r-.:-.; 



a". Acade'mi,'^ E;dp^rience 



if/4 ^'''"^^ 



. •Russeilt.'tequired one-half credit in English i2/,ih- or^bi^. td'^'^ ,• ' • 
I ^ graduate from hi^ home high schocl, and also, needfed,^pre<^^t^^ % , 



V />• decidQd"jbo^^t^^'''a one' semester courW'iilJ^'soci^l ''^iuSife/ ' \. 

^ : V ^'KNi , .4 ^ ^ v sjpecilaiiziilg' in howev.manXgenierit'. , > , ^ - 6 ^- >{ /f '(M^/ . " ' ' K 



,/;:H^^r-^ that,i^e^Jh"^^^^^ imprbvern^nt in' ^lea^rni hg:La%£a£l^3e^^ %hV r r 

y;-,' , — 15[^|D\'Shr9we4 < large V-aintaip thei" Reading subte'srKsma^^a^^ 



'J ^\ ' ./ < /./ ; 4n Science , but no other important gains or losses whenScompared . , ^ ' 



• . , . / ; ' 'to^ a national norm girpup of s%nioi;s* ^ .* - - ' >' 

ViV / > -^-'"^ /. / / /•* '•/ -'//' • ' ' 

. . ^ At orientation Russelrl had menti'qned tha^ he weTs -"^rttej/ested 

-,d'id 

npfe'patt;icularly like this placemenl^' because). /as' he, -'s^idi ;"!^ '\ 
• ' ' , • d9n!-tj:kn^y,ftitich abput electronics." He requested -another .-type 

/ of sales-piaceiTient .after the initial tv^ - 

i^'^^t - ' ^Hi'S' tiexlf placement was with a salesi 



two week placem^t per-io^^' 



salesman at a local department 
y. .' store^. Russe^Ll^^^oyed' this placerient/very much and requested 



V^:*" , ^-.'^o'e-x^ensj^Qfifl'.:' hls jC^r^ex Exploratipji Guide ^ 

. ^''^ ' that he s'til'l lifeeid^*the''^oi^ /b€/$alesm'an'be?au^ are a lot 

^ V . . "of r>ice people .to •work'^with- al-^oughythe ^morfei^ 4-s .not that good." 



' His resource person in the- Woa?S3"iof his learning coordinator 



>^*was, very happy'.with him- and .re|>ort3^d 'no problems/^and gpod 
♦ / ' exp^^riehces for-*him." Tt/t- fl#'"v'/v;. 

^.^-^ ^N^SRusse 11 'S'.. third placement w.a<a''at a local - hos^i,t^l*,whet^*'fte V^^ 



K>^?^ussell*S'. third placement w.a<|''ajt; a local - hos^lt^l*,whet^*'fi*e w^s 
placed in the pharmacy departmefit*. '! -ile liked the»'placemeht , .retnain- 

■f WW if^w 10 J-^.vr^ W<«4- JX^^^ JX^JX ^4- ^< •«' M<>»^^ 4- A '^Ur^ ^■^'•^AfJy^J *■ /- V - 



tg for 19 days, but decided notHo .investigate the ca:reBj:/of 
pharmacist 



^through 



i 



ist "because there is so muclvs,C5hooling yoti'have -to-go^ ' \v 

' . ' ■ ' ' //-'cV ' /' "'v '.V.^ y ^:\'^, 

' • • ' : '> ^ . • V 'A" ^ ' ■ \ % 7/ 

,./and- I don't think I could haft'dle it." * \ ' > 

^ ^•:•r^. -V ^ J - 
-His final- experience site was a Chair^ston radio st^tion^ ;wh^re : ^'V 

Russell explored? the career of disc jockey^" He remained /oJ only 

\ .V^o weeks.r.because he felt^"it is not a very exciting job.*'. 

c; Assessment . ' * • ' ^^^^--'^ 'u^ 



' 1 . ^jecause of- hi's site placements, Russell: 



.*;£e-lt -that he hadY^e^^ne^^^^^ ' ! 

^^^J^^^^^^^ do when he gets out of school and also alDt^ut ' * 



.^^^^^w^y 



/Russell •'s. le.afming* coordinator believed he showed some improve- 
tient in interpersp^nal skills as a result of participation in the 

r- ^ .On tlie^pareej^^ Russell showed important gains 

" ' iOn-tfere^ parts 'bf.-tJie^^^ Part 2, "Knowing About 

\j ,Jobs;'" •PaJT.t-B'^ "Choosing a Jpb;" and Part 4, "Looking Ahead." 



No 

-ffipprtantr-g^ins or losses occurred on other parts of the Career c 
Mati^ity" -Inventory; * - , ^ ^{-^ 

3. Future Plans * , 

■.vRuss^liv,pdans to study .business admin ist.rat ion at Fairmont State 

College starting in the fall, 1974. ' ' - " 



Table 5-8 

Experience Site^ Assignments 
of Russell Francis 

Case #8 > 



f Scheduled Days on 

Period Experience Site As^gignment Expe3;>ience Site 

f ^ ' ^ ' 

1/28-2/5 Student orientation at EBCE (no 

experience sijte assignment) 

2/6-2^15 Orgarfization selldng electronic . 6 
\ equipment 

2/18-3/15 ^ Department Store: . , ' 

3/18-4/26 Hospital * 19 ^ . 

4/15-4/19 Spring vd^abion . , ' * — 

4|'29r5/6 ' ^ No eo^perience site assignment ^ — 

'5/7-5/17 Radio Station \ 8 

5/20-r5/24/ No experience site assignment ' • ■ " 



I, Case History #9 - Caroline Jones ^ " ^ ' 

"Caroline Jones entered the EBCE Program in January, 1974. Her mother 
and stepfather, both college graduates, are employed in professional .or 
managerial jobs'. The Jones moved to Charleston from .Greenbrier County 
in 1972. • , * , * ' 

1. ^ Background 

^Caroline joined EBCE principally because she was unhappy at her 
' \\cm\e high school and also because s^ie didn't have any idea about 'What 
she wanted to do after graduating from high school. 

Caroline's high school transcript indicated .that when she entered 
EBCE^she was a C average, student whose grades had dropped from tenth 
through eleventh grades^ Her test scores suggested that .she was 
capable ,of better grades. Her composite grade score on the SIS 
Educational •Development' Battery^ ^administered at glrade 11-2^ was 
13,1.» Also, her composite test score on the ACT Program Battery 
was at the 94th percentile when compared with a norm group qf college 
jDOund students. ) , ' . 

Caroline also earned high scores on t:he X^fa Hests pf Educatiol^al 
Development, which was administered to her during January, 1974,. at 
EBCE. Her composite score was at the 86fel\ per,centile when compared 
with a national norm grouj^ o^ .high school seniors. She, showed the 
most strength on the Language Arts and Social Studies subtests of 
the'5TED. • * ' ^7^- 

The Kuder Occupational Interest Survey, which w^s administered 

to . Caroline during orientation , showed that her interests! were highly 

. * • . . * » 

similar to persons workir]^ health and mathematically oriented careers 
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(i.e., computer progrannne'r^ high school math teacher, matheirt^ician, 
physical Ijherapist, dietician, dental assistant, optometrist, pharma- 
cist, physician, dentist; etc.).- 

finalysis of ' the Career Maturity Inventory, also administered 
to c;aroline during orientation, proyided helpful information: 
Caroline's^ attitudes and feelings toward making a career choice cind 
entering the world of work were above average when compared with 
national norms of ^ther high school seniors. She scored at €he 
71st percentile on this section of the CMI : on '€he Competence Test 

of the Career Maturity Inventory, which is^more concerned about 

* 

knowledge of occupations and the decisions involved in choosing a 



career, Caroline's scores also far surp€l^S(ed ^ose. bf o^6r high 
school seniors. ' * > 



2. EBCE Paifticipation. ^/ r 

• 'V , 

*' During her first two weeks in EpCE, Caroline, with the rest of- 
the student body,' completed the following activities during orientati 

• Attended a brief overview of the EBCE Prggram 
♦ Visited several experience sites - 

• Attended small group rap sessions with EBCE staff 
members to have qjiestions answered about the Program 
Together with a small group of other students, a1:tended 
overviews on EBCE subject matter offerings presented 

by learning coordinators ' 

• Took stan'dardize'd tests for -diagnostic and evaluation • 
purposes ^ 
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• Made sulpject area and employe r* si • selections bas^ ' 

on expressed and measured nee^3 and 'interests; 'an'd*'^ 

/- 

* (J « 

with the help of learning coordinators, 'filled .Out ' 
the necessary forms associated with her selections*, 
a. Academic Experience * ' j 

On entering the Program, Caroline required ope-half credit 
in English 12 and one-half credit in social studies to graduate 
from W|r home high school. To graduate from EBCE, she also 
needed credits in oareer awareness and career decision making. 
In addition to these reauired courses Caroline also decided to^'^ 
take an elective- course in mathematics, specializing in college 

J ' : . ' ' ' ' >/. 

**algebra. " ' , 

After joining I;bCE, Caroline's gr5j4es improved, and she earned 
a B average for the semester she .was enrolled in the Program." She 
did especially good work in math and English in which she wa^^ most' 
interestep. .Her learning -coordinator said, "Caroline* a writing , 
ability is above average. Her Vork in Ehglisb has been' of fine 
quality and she is on schedule in '^college algebra."" Her learnincf 
coordinator further stated that'^Caroline completed eight activ4.ties 
In algebra, all Qf wfiich were of exce'llent quality^, but that- she 
"never committed "herself too much to social studies And did not do 
a sufficient amount of activities in career' awareness. " It seemed 

^ ^' ^ - - * .'V ; 

as if Caroline foiond it very difficult to complete activities in 
required ctreas in which she had little interest. 

1 

On the. ITED, she registered an important ^ain- in one airea-.-Use 
of Sources. Her composite score ^showed very little improvement 
when compared with a national norm group* . ' ^ . 
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b.' S^te. Placements ' 

^ * • • ° <j» 

Caroline's first placemejit was arrange^., with executive ^ 

' ' ^ * ' ' V .0 ' , . 

s'ecre,tary of a chxirch ccHincil, an autoncanoiis ,bqdy yhose m^jor 

\ ' ' " • >^ 

purpose is to facilitate cooperation "With Congregations, agencies, 

and^ovem^nts which further the coira^bn purposes' of ''member diurches. 

She' did not. like this placement- beckuse she wSs not. allowed to 

Observe co\anseling sessions and only^i^emained there two days. 

Her next placement was at an alcoKQlisin ana drug, abuse treat- 

"ment facility/ She remained there for ten days, but did not like ' 

this experience site 'either. She said, "Whil^ at this site, si 

learned very little about 'comseling^ the^<^nly thing I 'learned 

was* how the program works. I knowC as, little about. '<|oxinse ling as 

before I went there. I cannot truthfully say whether o)c not I 

like, this- type of job. ^ ^ . • 

1 ''^ , ' 'h - 

Caroline's third placement was^ith an elementary school group 

counseling project. She collected |ciaterial$ and. information on .the 

project and developed an infQfmatiy-e' brbcljure describing the 

history and^goals of • the project.^ .'Sh% ^^id not turn in .a Career ; 

Exploration ( Suide' related to this placement, but described it to 

' . - " ^ ■ • V ^ < , ^ . ^ 

her parents as a good ♦experiences'' , ' ^ > . 

Last* Caroline was placed for 22 .Hays atg.a local hospital in the 
laboratory. Here she observed the job 'of medica| technologist.' -She 
said, "The job as whole is very interesting, r learned., something , 
pew every d^ or so in the field of med^jine'^^uch as* viewing breast, 
cancer or learning how a v^ine^ranalysis i^ perf6rmed^ The only ^ 



thing that I am more or less afraid of on the job is the life 
and death responsibility put upon a lab technicain." In an 
Activity Sheet, she elaborated further on what she had learned 
at this ^perience site and compared it with other sites where 
slje had been placed. She said, "The lab at Hospital. A has ' ' • 
proved to be very interesting and ten joy able! ' By being in the 
lab for the past three weeks , I have, learned that I am even 
more interested' in' medicine than I once supposed, but I still 
have the desire to work With people. In the past^ two job sites, 
I learned very little. I either sat around doing nothing, or I 
did work that the" resource persOT should be dojLng himself. At^ 
the.l^, I was 'able to observe and learn a lot about something - " 
in' which I -was interested. So far^ the lab, has been the best job 
site for me. " 
c. Assessment 

Caroline's learning coordinator felt that she showed some - 
improvement in Dudgment, self-confidence, and self-assurance as 
-a result .of participation in EBCE; but no improvement in learning 
attitude or cognitive skills and some regression in motivation. 
Her parents 'felt that as a result^ of her participation, Caroline' 
•became happier^ worked harder at her studies, and ch9se a career, . 
area, health work of some (type. 

On the Career Maturity inventory, Caroline registered some 
gains on both the Attitude Scale and the Competence Test; however, 
it is doubtful whether these, gains wjsre significant. 
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4 



The only 



student fr 



ivaluat^on Form turned infeon Caroline rates 



her as average or above average- on personal qi 
and performance traits. ' " - 



alities and ^ork 



Fixture Plans ^ 

'»qaroline plans to attend Marshall University a|^ probably will 
majorf(in nursifJ^. 



/ 



1 



ERIC 



.Table 5-9 



\ 



Period 
1/28-2/6 

- .2/7-2/8 
,2/11-3/1 

37^-3/8 ■«. 
3/11-3/29 

4/9-5/24 



Experience Site Assignments 
of Caroline Jones 
Case #9 * 



* , ' Experience Site Assignment \ 

Student Orientatipn at EBGE XnQ>ite 
^assignment n 

Church Council 

Alcoholisiff' and Drug" 'Abuse Treatment 
Facility 
• » - 

No experie*nce sTte - assignment 

Elementary School ^qroup Counseling - 
Project- * 

No experience site assi^ment 

Hospital A > 



Scheduled Days on 
Experience Site • 



2 
10 



12 



22 
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• / * - " IV^ SuSmnary and'Qonclusions e • ^ 

•A* Introduction""--'..^^ * . ^, * ' ' • * • 

The purpose of this' secjjtion is to summarize the results of the nine ' 
case histories and to generalize among the nine students whose records 
were. analyzqA. Five full-year and-' four half-year students were studied^ 
All learning coordinators -wqre represented by at least one student. An . 
effort waa.-made. to . includef studenta of all ability levels in the sample. 

" * . ' ' ' * «♦ . ' u 

'B. Bafi^round Information ,* . , ' 

Six 6f the nine students who were selected to be si±>jects of case , 

♦ histories were from , upper-middle class or middle class homes. (Their 

parents were i::ollege graduates working in professional, manageA^ia-l , or ^ 
* ^ . \ ^ 

s^les occupations.) Six'^of the student, studied' had C or ET grade avei^ages 



at their Home high .scnbols , two had a B average', and one had an A average 

,v^The nine students represented demonsti^ated a variety of needs and 
interests; however^ it, i3r known that a 'large proportion pf them, joined 
EBCE either because they had np career plans or because they were unhappy 

1 ■> • ' . • ■ ■■ . * 

at .their 'home high schobls. 

4 



On the career Maturity , -Inventory students, tended t(| score lower on 
the Attitude Scale *th^ they did on the Competence Te^t as compared with 
a norm group of* twelfth grader^. '(All nine students earned average o^ 



iabove average scores on the Competence Test, but four students earned ^ 
h^XcM average scores on the Attitude Scale. | 

C* AcadeifHc Program . \ • . 

1. Orientation . ' 

Standardized orientation, procedures were useci for both full-year 
and half-year students; however, the orientation of full-year and 



half-year students differed somewHat, since some changes were made 

in orifex^tation. methods atMdyear, < 

^2,^ -^ademic Requirements and^Subject Area Selections 

^Full-year students (5) required an average of 2.9 credits, while/ 
» • \ ' * 

the requirements of half-year students (4) averaged ,63 credits • 

students' subject area selections generally included only thoste * 
" subjects needed for. graduation o^ to acquire senior ftatus, plus 1 
the reqiiired courses in career awareness and career decision making, 
>3. Academic Achievement * / ^ 

Four of the nine students ^improved substantially academically 

.during the period in which they were. enrolled in the^ EBCE ^rqgraih, 

( ' 

The ^ five other EBCE, students, whose case histories are given received 
; mixed ratings regarding^ their academic achievement while in th# EBCE 
Program, (Ratings were based on data from le^imiiig coordii\ators, ' . 

parents, and the students themselves^) 

* <■ 

History of Career Exploration at EBCE . 

Most Students (5 of 9) were very satisfied with their site placements,/' 

b'ecause,most were con^j'atible wit;h their expiSessed and/of measured interests. 

' ' * ^ 

Four students were either somewhat saJAs'fied wi.th all their placements or ^ 

we^e totally satisfied with certain (experience sites and totally dissatis- 



fled with Others, Six students have made specific carfeer cdioices as a ' 
result of their experiences in the EBCE 'program; of these ^ four intend to 
enter professional or managerial occupations,. and two plan to enter techni- 
cal jobs.^ .Five students have decided to enter cpllege. this fail and two 
are going to. Undergo advanced technical education • 



v. 



Siammary arid 'ijonclusions of 



ExperienceHBased CSireer Education 



■ \i. 

September ir\l973 
' Through » , 
• Jilne 30 V iWiT 



V 



r 



' ■'' •/^r^V -ffdm USDE was to develop -a -comnHfnity-based-alteirnatlve edudatidnaV^ V. " • ^ ' 



• :'// -ills 

I .1* / Preface • ^ j; - ^ j \ , :{ 

The Appalachia Educational' Laboratory 's ExisV^fience-^^^^d Caiee'arv-^ ^ i Y ' 

, Education. Program has been in existence for two y^ats. / Originaliy, 4^' \ 

the project was funded by*the United ^tiataK^OSfice^f/Educatton-^^^ ^ 
later , by the; Na'tSprigi^'^^^^^^ (NISV- TheV.direHtive^* ^ ' - T^^V 



program. for high school seniors. 



The first ^ear of ; operation of the AEL/EBCE t>rbgrain^c^si6ted of 

developing an^ expanding the Experience-Based Career EcJucJ^tion concept.-, j.. 
/- ' ' .1 . ; ' \ - ^ " * 

The project started that J^ear with 22 students in th^" faVl and, recruited 

' ^ ' . ' • : 1 . ' . . 

-23 more studen^ts iA January. At that tii^'fe 35 ^xperien.d^ sites we^e, 
> J . I . ^ ' ' . ^' 

'participating.; Djaifing the '^irst year a ;great ^ount -^'ff time and)efWt 

; was- spent in developing the curriculum and 'bt^ier dtompjbnents of "the ; 

' . ^ ( : ' J »^ ' ' • ^ 1' ; ^^ 

project. r i . • / • \ *^ 

r The second year of operation had a^ it's' goali the iefinemerft-of ^a-Ci^ 

'/'^ processes and^dociaments so that by: June*/ 1974 the -project r4)\;ld be' ' ''^ 
' « stabilized. That is, the fSrocess by wliich EBCE delivers Wcademlc. ^ 
^ . , training and career exposures would be* constant acrosV aia 3tudehts 
^ : : The prpje;ct started the second yfeat with 44 stud^^^^i^'t^e'falV 

recruited 44 more students in January.? At that tlm- SCf^eiperience sites 
w^re^i^articipat During the ^econc? year approximately 40 more sites 

. r : • agre'ed= to^.parHcipate giving a total ^idf about 12o'.ex'6e^VphrP tt^ 



and • 



r ; • agreed= to„par.fcacipate giving a total ijqf about 120\#XM£Vehce sites. The 

I . ^ ' '■ -I— ! • • 

, t first semester ^of the sec&rid yefeiE' wa^{used , f or fihaii revision, .vnriting 

needed documents, aij,d;-having Hih4si. ctodum^ printed^ i Tjie second ' 

:ii .semester] of \the second year was usi&d t6 test the aLn'structional Delivery 

Svyjsyst^, plus support- subsystems;: / . .;■•-*/ ' /• ' 



ft 




II. Description Suitpnary of-. Studertt T 
•There^.vex^e fi3?e ^i^^xi^;;::j3^6tipsr:^f^ttid"en which contributed to 



^-kb:^!j^sr^$tion of the AEL/EBCE Program in FY74. Three of the fivje groups '^v *o — 

' - . ' ' ^ V > ' \\\ 

were experimental and two groups were used for comparisons. The five 

: groups of students, were identified as follows: # ' ^ ' 

^' ^ EBCE.-I: Those exp'efimentatl students who wefe, classified as \< 

I l5th (grade and who participated in the EBCE'^ogram the entire 

' V, year.' 



% 



•EBCEtII-: 'Theses experimental, sttidents who vere* 'classified as 

J ' .\ V ' • <1 2th grade arid who participated fn fth^^EteitCE 

\ .1 * * ]• V • * ' ** ^ * ' * *..."r^ 

, . ^- . ' * second '^eines|ier/ ' . f 0 - 

EBCE-»ili:" Hiose 'experimental "Students who were classifi,ed as , 

\ ; . . , . . ■- 

^ ^ i' llth grades and who participated in the EBCE ^Pi^ogram the entire 

» ; * * . 'J 

year./. ' ' - ' . ' . . . - 

' ' - - ' f ■ ^ * ' ^ . ' t 

.v.COOPj • .A random sajtrple of Kanawha Covmty students who were ' 

'-•classified as •12th f grade and wfio -were enrolled in a Vocational 




riassr^lid 12th grade and who were enrolled irLrihe^^nawha \^ 
v^. County Sdiojjlfe,- ' . ' * . 

■ • ^' r. ' r . .• " 

] Questionnaires' and standardized tests were administered to; ail stu-V 

'/ - * i 

dents to establish the * comparability; of the students-. • Students- were v . 



compared on the following var jLal:;>l^ ^ ^ sex, race, parental background/ .1 
^ade point average, a'ttendance retjords,, achievement 'test history, 



and on student gpa:ls.|'^;. - . • ^ 



K 4 
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/ • The five groups, of students were similaij;^^' th^ sex, race, and par- 
ental background variables. '- x l 

■■: . A multivariate analysis of variance was u^ed t^ compare* the groups 
pn^ the grade point average, attendance records,- and." on the achievement 
test variables. A 'significant difference was foun^ between the four' 
groups of students containing seniors. The EBCE-I "students were con- 
sistently lower in grade point average and in.£ttehd^ee than the other 
three groups of seniors. The RANDOM group-studeiits were consistently 
higher in grade point average and attendance but not significantly dif- 
ferent from t3ie EBCE-II or COOP students. < •'• 

Long-range goals for the four groups of seniors 'were similar. 
• ' i • 

Reasons given by the EBCE-I students and iSBCE-Il students- f-^r • 

..-'■^■f' joining t^e experimental program were dissimilar. The.*EBCE-I students 

vwere more disenchanted with their home schools whereas tRe EBcfE-II 

^^^■-*|u4?ivts--were more interested in learning .about careers. ■ 

- Summary of Formative' and Summative 'Evaluation Findings 

'■^Ir- " ' ' • 

^^'^^ ^epo.^ts the major accomplishments and' if indings of the ■■ 

--S^" ■ ' ■ ' - ' , 

\"'' V V°"^^^^® summative evaluation. Wherever pos^sible, flndi 

:vV: V; ' - ' 

integrated with both the formative and summative evaluation. - 

\A.N^i^iiSs;^^of the,, Formative' Evaluation Accomplishments and Findings 
"^^^yeas^he. formative evaluation was divided into two parts : " 
develop^-^^xthe ,p3A?, develop'ing instrtunents, establishing ^ 

timelines;.- and carry^^w c/ut the plan. The Format ive Evaluation Plan • 

V -'jJi^X - ' ' ' ^ 

was ^eyla^^uring Septei^er arid October; instruments were developed in" 

1 ■ •'•rv'lj-^- ' " ■•■ \. " * . 

November'^^^;.3^ Plan cpn£ainM-a general overview of the project',"' a 



detailed description of each component or subsystem of the AEL/EBCE 
Project and proposed ^valuation e[uestions with appropriate respondent 
groups, proposed instruments and a priority assigned to each question 
for each o'f the subsystems. The plan was viewed by N»I.E. and AEL/ 
EBCE Project s^aff as one of thfe most comprehensive and defiled forma- 
tive plans ever submitted. Probably the major fault with th6 ^lan 
•was its limited amount of flexibility to ^respond to every-day type of 

situations, / a . ^ ' 

The intent of the formative evaluation for the FY74 contract ye^' 
was to evaluate the interrelationships between subsystems and^^to" 

determine if' and when those subsystems stabilized. ^ ^ 

The formative ^valuation analyzed '^tlTsubsystems inherent tp the 
EBCE Program in terms of whether the subsystems had stabilized or not. 
The term, stabilized, is defined as: the subsystem is understood- by 
those using ^t, is consistent across those using it, and does what it • 
was designed to do. 

• The information in Table 6 describes the^findings of each subsystem 
in terms of: the particular subsystem and whether the subsystem has% 



stabilized. 



I 



^Table 6 
^ Subsystem Stabilisation 



Subsystems 



Stabilized 



1. Experience S 
tion and Req 

2. ^fixperience 




Identif ica 
tment ^ 

J. 

An'alysi^' - 




\ 



Yes 



Yes 




3. -Recruitment and Selection yes 
of-;-^tudents - . . 



. 4. Delivery of Instructional . Partially 
Services 

5. Support Subsystems * 

a. Materials ybs 

b . Transportation • y^g 

c. Learning Center y^s 

The Experience Sitfe Identification and Recruitment Subsystem 
was viewed as stable by the evaluation staff of AEL/EBCE. That is, 
the subsys1;em met all the criteria of stabilization, it was understood 
by those using it, it was consistent across those^ using it., and it 
did what it was designed to do. • 

The Expedience Sitfe Analysis Subsystem was viewed by the evaluation 
■.staff -iDf AEL/EBCE as stable. That is, the subsystem ipet all the 
criteria of stabilization, it was understood by those using it, -It 
wa^_ consistent across those using it, and it did what it was designed 
to do. ' - ' 

. The Recruitment and Selection of -Students Subsysteih- was viewed 
^ by the evaluation staff of AEL/EBCE as stable. That is the sub- 
system met all the criteria of stabilization, ,it was understood by • 
those using it, it was' consistent across. those using it, and it did 
wh^t it was designed to do. (Even though this subsystem was considered 
to be stable, it .was not considered to be^ef f icient. The Wration-Sf— 

-K.. •-^■^ ' ■ ' ' 'i / 

this subsystem required a great deal of staff M:ime over a period of / 

— * » ' ' ' 

several months. The inefficiency of the 'recruitment strategies 
did not relate totally to the project but was partially due to EBCE 
being a Research and Development effort, entailing late or uncertain 
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funding, heavy emphasis on testing, imposition of cpontrol grpup(s)*, 
and experimental program. The Recruitment and Selection subsystem 
will also be analyzed for the FY75 qontract year. One unique aspect 
of this test will be the. study of recruitment and selection |)ractices 
f9r the KCSS/EBCE project. This will help the AEL/EBCE evaluation - 
staff answer the questions related to recruiting and selecting stu- 
dents for an EBCE project located within a school). The Delivery of 
Instructional Services Subsystem was viewed by the evaluation staff 
of AEL/EBCE as partially stable. That is, all but one cqmponent of 
the Delivery subsyi^tem, Placement of Student at Experience Sites, 
met^all the criteria of stabilization. The rest of the Delivery of 
Instructional Services Subsystem was understood by those using it, 
it was consistent across those using.it, and did what it was designed 
to do., (It was impossible to adequately analyze the placement of 
students due to the inadequacy of the evaluilsi^n instrument. An 
^evaluation of the placement of students will be done during the 
FY75 contract year.) 

i Support Subsystems: Mat^ials, Transportation and Learning 
Center were viewed by the evaluation staff of AEL/EBCE as steible. 
That is, all components except transportation met the criteria of 
stabilization, they were understood by those using them, they were, 

r ' • ' .- 

j consistent across those using them, and they did what they were 



designed to do. Even though thi^^^support subsystem was considered 

stable, the transportation component was of questionable stability. 

This system was the hardest to evaluate due to lack of sufficient , ^ 

adequate low cost public transportation. The ,geographic region from 

which the project draws studerits extends approximately 40 miles 

Q (radius) from the EBCE learning site. Because public trj^spprtation 
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in Kanawha County is minimal and expensive, transportation- to and from 
^ the site causes a large expense to the project. (It is anticipated by EBCE 
project staff that. -the transportation issue will' be handled more , - 
efficiently when the program is housed within a school and only 

students from this school are enrolled in EBCE. -This concept will 

; . ^ 

be addressed during* the, FY75 contract year.) 

B. Summary of Suiranative Findings 

The primary purpose of the summative evaluation activities dxiring 
FY74 was to gather, valid and reliable data to tesfe the fifteen EBCE " 
hypotheses. Hypotheses were generated concerning sibudent achievement, 
student attitude, parent attitude, and employer attitude. 

The same groj^s of students depicted previously contributed to ♦ 
the summative evaluation efforts. Ther^ were -fliree distinct EBCE 

♦ 

groups and two comparison groups. Students .were administered 
achievement tests and. Career Maturity Inventories on a pretest-post- 
test basis. Attitude data ware gathered from students at mid-year ' 
and agaUn at the end of the year. 

Eleven, of fifteen hypothesis were either completely or partially 
accepted, three were rejected" anS one w^s not tested. EiBCE students 
performed as well as thfe com^rison students on awareness skills and 
in fact, displayed a greater gain in self-concept than did the compari- 
son group studer^isi. • . - 



lmi)ortant gains were made by EBCE students on certain aspects of 

\ • • . • ' . 

Career Maturityf ag measured by the/ Career Maturity Inventory. In those 

parts of the Career Maturity Inventory in which the EBCE students 

did hot show important gains, they did as well as th!e comparison 

^roup students-. EBCE\ students had important gains over comparison 



group students oh the attitude scale of the' Career Maturity Inventory' 
and in their ' capability to plan for their ^future as measured the 
Career Maturity liiventory. EBCE stxidents and^comparison group students ' 
were similar in profexem-solving ability, ability to choose realist:ic 
career goals, and m. their ability to kn9w themselves as measured -by 
the Career Maturijby Inventory.' Although there v#Qs jp/idence that' FY73 
graduates had very little difficulty in finding a job or school, there 
were no data available to make comparisons. 

The case histories revealed that full-year s^tudents averaged 2.9 
credits and half-year students averaged' .63 credi|.3. 

Four of the nine students studied improved siibstantially academically 

during the period in which they were enrolled in the EBCE Programl 

The five other EBCE students whose .case histories a^-e given 3;eceived ^ 

mixed ratings regarding their academic ac^i^Vemei^t^^v^ile in thfe EBCE 

Program. (Ratings were based on data j/rom'^Jfe^arning coordinator's, 

parents, and the students themselves.) " ' 

. Most students were yer^y satisfied witlj their .site i)lac4ments, 

because most were compatible with their expressed and/or measured 

* * .* » ' ■* • 

i"te&^sts.\ Some students were either somewhat satisfied with all , their 
pl^einents or were totally satisfied with certain experience sit^s^'and 
totally dissatisfied with others. Six students have^ipaSe specific 
career choices a? a result of their experiences/in the EBCE Program. 
, EBCE students and graduates, EBCE pareiVfs and .cooperating > employes 
were very positive *in their expressed attitude toward the EBCE Program..* 
Kanawha County School officials and officials from^thc^West Virginia 



Department of Education have publicly -endorsed and' are supporting 



the EBCE Program. 



IV* Conclusions and Redoininendations 

Part IV of the Final Evaluation Report for Ai>palachia Educa- 
tional ^bor a to ry' s. Ejjpe^rience-'Based Career Education Program reports 
all conclusions and recoitiraendations deemed important the AEL/EBCE 
Evaluation staff. ^ ^ 

The conclusions are as follows: 

' The AEL/EBCE Program was judged ve^y successful since it 
did successfully serve as an alternative educational 
program and an overwhelming majority of the hypothesis 
were' met. ^ 

The AEL/EBCE J>r'ogram has 'stabilized during PY74^ 
contract year except for student' recruitment and 

' y ■ 

the transportation silbsystems. 

^ ' The AEL/EBCE Program has demonstrated an individ- 

ualized personalized program. 

• ' \ ■ 

It is recommended: 

A follow-up of graduates and comparison groups be donpl 
diiring FY75. It is extremely important to f o^ow .th'^e 
groups in oriier to test hypotheses, obtain longitudinal 
impact data, and to increase the knowledge base of career' 
education. 

Instrument (s) be identified or be developed, tested, 
and validated in the following- areas: Interpersonal 
Skills and Career Maturity. 

A projection study be conducted looking at o|>^rprtional 

f staffing and* organizational patterns during FY75/ ' 

Projections should te made or a simulation conducted 

211 . ' 



/ as to' the nmfiber of students ^each learning \coordina tor 
' can handle and how many students can be handled by a 

urogram such as ESbcE- "^^^^s ^ 

It . ^ ^ ^ 

'Ia study be conducted, i&entifying the t^^s of students 



who benefited the^ most from a pxogram like the Experi- 
ence-B^,sed Career* Education Program, 

A comparative study be conducted to identify which types 
of students would-' benefit the mpst from various types of 
alternative educational pro<^rams, ^ -> 



1 



I 



4 



/ ' • ' , 21Z 



APPENDIX A 
e 

Number > Title, and Authors 
FY73-74 'EBCE Evaluation Reports 




No. 



36 



37 



38 



Niao^^rf^ .Title, and Authors of FY73-74' EBCE Evaluation Reports 



Title 



Bnployer-Based Ccureer Education; Evaluation Summary, 1972-73 by 

* Dr. James rf".. Sanders and Dr, Charles' L. Bertram ^ 

Etoployer-Based Career Education; Selected Danographic Data from 

Students in the 1972-73 School Year by Dr. John T. Seyfarth, ^ . - 

* Dr. James H. Sanders, anS Dj. Charles L. Bertram 

Etoployer-Based Career Education: Analysis of Scoges^ on the Career 
Development Inventory by Dr. John T. Seyf^th^ Dr*. Jam^s H. ' 
.Sanders, and Dr. Chcurles L. Bertram « 

Etoployer-Based Career Educ^feion ; Analysis of Scores on 1±e Iowa - 

Tests of Educational Developjaeiht by Dr. James ^. Ranson, ^ ' |t • 

Dr. James H. Sanders, and Dr. Charles L. Beirtram 



39 . ^Ito ployer-Based Ceureer Education;^ Changes in Students' Attitudes as 

M^sured by a S^antjc Differential Instrument by' Dr. Je&neg T. . 
^^^^ Ranson, Dr. James H. Sande,rs, and Dr. Charles L. Bertram ^ ^ 

40 ^ Employer-Based Career Education; An Investigation of Students* 

Scores on the Kudeif Occupational Interest' gXirvey as an * 
Indicator of Program Outcomes' by Dr. Ermel SJt^pp, Dr. James 
Sanders ,^nd Dr. Charle^ L. Bertram ' \ ' ' 

' : ^ • . " ' • , 

41 ' Enyloyer-Based Career Education; Analysis of Data from the Student )\ * 
' \ Information System"" by .Dr James T. Ranson, Drv^cunes H. Sanders, - ' 

j..^ an.i Dr. Charles L. Bertram . 

42 Employer-Easdd Career Education; Students' Attitudes Toward the Program 
> as InVlicated by an- Analysis of 'Interviw Data by Di;, John T. 

Seyfiartii, Dr. James H.- Sanders, and Dr. Charles L*. "Bertriun 

43 Bnployer-Based Career Educati6n; Pcuretnts' Atti-tudes Towcurd the Program^ 

as Indicated by an Analysis of Interview Data by Dr. John T. 
Seyfarth, Dr. James H. Sanders,, ahd Dr. Charles L. Bertram 

44 Employer-Based Career Educgition; An Investigation of^the Use of 

' ^ Student Activity Sheets by Dr. John T: Seyfarth, Dx. Richard F. 
< , ' Meckley, Dr. James H. Sanders, and Dr. C^iarles L^r Bertram 



' Experience-Based Career Education: Interim Evaluation Repprt by 

• Dr. John Cpwetn, Dr. John A. Hild^rbrand, and Dr. James H. Sanders • 



: <1 // 



7 



Student Infortjnation Questionnaire 




7/ 
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/ / 



Api^alachia^ Educ^ional Laboratory^ ln)B. 
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Charleston, Wost Virginia 
Septenr^ber 10, 1973 , 




. ■> 



A. -1 \. ; ' J'^/ ' .J' 



/J 



/ 



my 



DATE * .{//>v. 



^1. Are youj^J ' 




/ 

Female 



' ^.D Male 

Ar^ you: 
I I White 
' D Black 

.-^^1 I Oriental /" /r/^ 



■ r 



I f Spanisii De'scen^ (Chicano, feuferto Rican, etc.) 

I t Native Ain4.4i,caji ' ' . "' ' - 

qther .('sD^ci'fy')' ^ \ • 



,..1 



.7 / 



3. What- is yo'^i^puffeht grade level (as ibf September . 1973) ? 



1 , 



A' 



0 



llth'grade:^; 



12th -grade/ ( , 
4. What is, youx'iS'ixth date? 




'I, 



YEAR 



Ml 



4 
-I 



S.^ vmafc.is ybur .father's -h^^^^^ le.vel of formal education complefed? ,« 



. • •. . ' jLilJ' None . " ' 

E l^^t^^^c::f'Scho ql 
j:;^ l^J^ome Hi^gh-'School^ 
V- ' ..--^^ ^ .LZj'^gH Scl)x>ol^raduate ' 

• •''^'-'•':'"'V post-secondary {£o2^.e3^pl^, sojria college, junior college, 

^ business school, trade or technical school) 

College graduate,- (four-ye^^ degree) ^ 

Some graduate work ' ; • " , / 




□ 



Advanced^ degree (sp^ca^'fy) ^ 



What is your mother's highVst^'level.'oi.fonnal /ducation completed? 
I L None A- J " . , ' ; // 



rn Elementary School'- .' 



Some. High. Schbo]?:"*.' 
L — I High School. /Graduate 

. .' So"»e Ppst-^ec^ondary (for example, some-Wl|ege, j unioi^dflege , 
' ..business pmp\, trade or technical schcSA-} V. ^ 



^.business f^^^^Vf trade or t;echnical schc3j^.>V: 
I 1, college ^^^'te (four-year degree) • ' ''^."^^^t^V, 



f — 1 

L — I Some gi;adu'ii:te' work 

•Advanped'dfegree (specify) 



ERIC. 



1 ; 



?• Wxat are your long-range goals-? - Check 6nly one, 

□ 1. ; CLERICAL" such as bank teller , bookkeeper, secretary; typist, mail 
carrier, ticket^ agent - ' , £ ^ 

I I 2. . CRAFTSMAN s^ich, as baker, automobile mechanic, machinist, paiViter, ^ 

plumbe^:,, teLjephone installer, carpenter . -V 

I I 3. FARMER, FXiii MANAGER • ^ ^ ' jl t : ' • 

I I 4/ HOMEMAKER^^ll HOUSEWIFE * ]'\ ''I:,'' , 

( I 5 J- LABORER as construction worker, cat washer, s^itary workferr,' } 

4/. farm laboi^er • ! \ / 

f— 1 ; ♦ ^ br." r , V'. 

1 1 6;.'. MANAGER, ADMINISTRATOR such as sales manager, office manager, schoql 

^ a'dministratbr buyer, restaurant manager, government official 



7. MILITARY such as •career officer, enlisted man or woman in the armed forces 



I [ 8- OPERATIVE such as meat cutter; assembler; machine operator; wfelder; 

' taxicab/ bus, or truck driver; gas station attendant 



D 



9l PROFESSIONAL such as accountant, artist, clergyman, dentist, physician, 

regis tere'd nurse, engineer, lawyer , 'librarian, teacher, writer, scientist, 
social worker, actor, acjtress 



10. PROPRIETOR OR OWNER such as owner of a small business, contractor, / 
restaurant owner - " . ^ . . 

I f 11. ' PROTECTIVE SERVICE such as.^detectiye , policeman or guard, sheriff, 
fireman , 

12. SALES' such as salesman, sales clerk , ^advertising or insurance agent, 
• ' realvestate broker * ^ ^ " 

13. SERVICE such as barber, beautician, practical nurse, private household 
worker, janitor, waiter " . ^ 

a 

14. TECJfl^ICAL such as draftsman, medical or dental technician, computer \ 
progranuner 



V 



□ 15. ' OTHER (specj.fy) ' \ 

] I 16. DON'T KNOW 




8. What do you expec:t'to be doing one year after completing high school? 

Working full-time ^ ' \ 

Entering, an apprenticeship or on-the-job training program 
Going into .regular military service or. to a service academy , 

o 

Being a full-time homemaker ' 

Attending a vocational, technical, trade or business school 

u 

Taking 'academic courses at" junior or community college 

Taking technical or vocational subject^ at a junior or community college 

a 

Attending a 'four-year college or university 

Working part-time 

I ' ' ^ 

I 1 Other (travel, take a^ break, no plans)' 

9. ^ What is. your major field of study? 

General Curriculum 
Vocational Education Curriculum 

□ 

College Preparatory Curriculum « 

■ a Other (specify) 




Under FATHER, circle the one number that best describes the work done by your 
father (or male guardian). Under MOTHER, circle the one number that best 
describes the work done by your mother (or female guardian) , The^exact job 
may not be listed but. circle the one that comes closest. If either of your 
parents is out of work, disabled, retired, or deceased, mark the kind of 
^work that he or she used to do, 

(Circle one ntamber in each column,) 

f • -Father , 'Mother 

CLERICAL such as bank teller, bookkeeper, secretary, 

typist, mail carrier, ticket agent ' dl 01 

CRAFTSMAN such as Tpaker, automobile mechanic, machinist, 

painter, plumber; telephone installer, carpenter 02 02 

FARMER, FARM MANAGER /03 03 

HOMEMAKER OR HOUSEWIFE L 04 A - 04 

LABORER Such as construction workar, 'car washer, sanitary 

W9rker, farm laborer V^V^* 05 ,,,05 

MANAGER, ADMINISTRATOR such^ as sales manager, office 
manager, school administrator, buyer, restaurant 

manager, government official 06 06 - 

MILITARY such as career officer, enlisted man or woman 

in 'the armed forces ',.07 07 

OPERATIVE such as meat cutter; assembler; machine ^ 4 
operator; welder; taxicab, bus* or truck driver; gas 
station attendant -, • 08,,,.' 08 

PROFESSIONAL such as accountant, artist, clergyman, ' ^ ^ 

L._dentist^physician , registered nurs^^,^ engineer, . 

lawyer, librarian , teacher," wri^er-^, "scientist, social ^ ^ 
worker, act6r, actress, j. 09,.* 09 

PROPRIETOR OR OWNER s'ubh as owner of a small business » 

contractor , restaurant owner , . . . 10 , , 10 

PROTECTIVE SERVICE such as detective, policeman or gua^d, 

sheriff, fireman 11,' 11 

SALES such as salesman,-. sales clerk, adverti^ng or 

insurance agent, real estate broker w,.,, 12 12 

SERVICE such as barber, beautician, practical "nurse, 

private household worker, janitor, waiter * 13/. 13 

TECHNICAL such as draftsman, modiclil or dental 

technician, computer programmer 14 14 



( 
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Career Maturity Inventory 



ERIC 



PAH 



Name of Instrment ; Career Maturity Inverrtory'^ (CMI) 

Rationale/Ob j ec tive ; The CMI was designed td provid^^an inventory 
on career choice attitudes, and on career choice competencies. 

• # ' 

Respondent Group s The CMI was administered , to all ex|)erimental 

(11th and 12th grade) and to all compaarison group (12th grade) 

* students as a pre and post- test measure from the Kanawha County ' 
School Systems. \ 

History of Development ; The, CMI formerly was entitle'^ tjhe Voca- 
tional Development Inventory (VDI),-f^fhe Attitude Scale , of 
the VDI was first administered in 19^1-62. ^he CMI was 
• , published in 1963 and is a result b/r^esearch and evaluation 
U'Pv findings of the VDI and of addi'tionar^career maturity ' 

,^ research and definition. , > ' 

Item Content; / The CMI providers- two types of measures; the* 

Attitude' Sca^e and* the Competence Test. The Competenc^b 'test 
contains five 'parts. The six p^irts to the CMI and thexr^ 
descriptions are as follows; ' ^ 

/ ^ ^* 

Attitude Scale . 'This is ar measure of the feelings, the siibject- 
ive, reactions,, the dispositions that^the Individual has 
• toward making a career chpice and entering the world of 
work. Five attitudinal plusters are surveyed; involvement ^ 
in the career choice probess; orientation towards work; 
independence in decisicy{ making; preference for carreer 
choice factors; and conceptions of the career 'choice 
process. , ' 

Competency Test . * * ^ 

Part 1; Knowing Yourself (self appraisal) 
' This provides an inventory of a student's ability to 
p- assess facility in self-appraisal. ' 

Part 2; Knowing About Jobs ' (occupational information) 
^This provides a,n inventory of the student's knowledge of. 
the world 9f work. * 

• i- ' 

Part 3; JSioosing A Job. (goal selection) 
• . . This provides an inventory of the student's orientation 
to the world of work and how to progress in it- 

Part 4; qooking Ahe^d (planning) ' ' 

This provid^ an- inventory of the* student's ability to 
plan, for his>her future in the wQrld of work. 



) , ' ^ Crites, John 0., Career Maturity Inventory Administration and. 

Use. ^^anual, CTB/McGraw-Hill , Del Monte Research Park, Monterey, 

'.palif<:>rnia. 1973 • ^ , , . 
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Part 5: What Should They Do (problem solving) 
,^This provides an inventory of the student's ability to ^ 
/sol-jje problems which may confront him in pursuit of his' 
career- goals* * ^ . • . . * / 

istration Procedures ; The CMI may be completed by any* . ^ 
^dent in grades six through twelve (senior* yeai:,,of college 
for" the attitude scale) . The CMI can be administered in ^ ^ 
approximately 2h hours (each part takes approximately *20 ' v 
jninutes).. The instrument can be administered o'ri ah individual 
a's well as. group basis, The^complete CMI battery or ahy subset 
of the six pa;i:ts pf the CMI* may be administered. 

Scoring Procedures : The pxiblisher furnish'es a scoring key for 

hand scoring or the answer sheets can be sent to the^ publisher' 
for scoring. ,^ Percentile conversiqp^^tables are available in 
the manual. 

Reliability ; Test - retest re^^bility coefJidients ''were calcualted 
for each of the six siibtjists and for the'(bompiete CMI battery. ^ 
A total of 205 pairs, oc pretest' - post-tesi^ubjects were used 
"to calculate the reli^ility coef tici^^tsX^ . 

Test 

^ .Altitude Scale 
^ Part 1- Knowing Yourself 

Partfp - Knowing About Jobs 

Part 3 - Cho<5>sing A Job 

Part 4-- Looking Ahead 

Part S - Ighat Should They Do 

CMI Bat^Jy ^ ' , 

Concurrent Validity ; The AEL/EBCE staff "ran some correlations over 
J- ^ specif ic-x;^teria .collected ta determine conci;u:rent' validity of 

^the siibtest^ of -the CMI With -other" stales iidminister^d to 
EBCE students. .The significant correlations are presented 
below. • / ^ 
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No. of Items- 




r • 


..50 


• 


.6?' 


2Q i 




.62 


^0 ^ / 




.61' 
.58 


20 




.^8 


^•20 




(.62 


^ M50 c 




•.39 



Scale 



attitude Scale: 



ITEp - Science , • " ' .34** 

Use of Sources ^ * , t ^ . 22* 

EDS - Science . # ' , .17** 



J: 



USA in the World ' . - .14* 

Solving Problems ^ ' . 16** 



Scale 



Attitude Scale (cont'd) 

Sia-CSQ - Cognitive Skills'" 
J^earning Attitude 



> 



Sopial, A^jusfinent 
Maturity's 

Personal Adjustment 
Vocational Readiness 



Part 1 - Knowing Yox>yself ; 

' \ ^^^^ \ 

ITED \- ^^ding ComprehensioYi 




ProbJ^em Solving 
- if SIS-CSQ*'^^* "Learning Attitude 
Social Adjustment 
. Maturity 
Vocational Readiness 
Par€. 2 -^Knowing Ab6ut Jobs ; 

ITED Reading Comprehension 
Total Reading 
Totjal Language Arts 



4f 



\ 



.16** 
.15**' 
.16** 
,12* 

•-13*- 
.11* . 



.24* 

.18* 

.26** 

.20* 

.11* 

.21** 

.13* 

.20** 

.11* 



.16** 

.13* 

.15*.* 

,27**. 

.23*^ 

.19* 
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Scale ^; 
' Part 2 ~ Knowing About jobs\ (^coryfeV^a) 
ITED ~ Mathematics ^ ' 

Science i • >^^;^* . 

Use of Sources \ 
K EDS - Science 

USA in the World 
. Problem Solving . 

SIS~CSQ - Social Adjustment ■ 
I Maturity 

Personal Adjustments'^ 
'Vocational Readiness 
\ Part 3 - Choosing A Job : . ^ - 

ITED - Reading Comprehension ;\ 
Total Reading 
W ' Language Usage 

Total Language Arts 
Mathematics ' * 
Social Studies . ^1' 

Science x 
EDS ~ Reading 



f 
\ 



^ I I Mathematics " ^ 



; Mathemati^cs 
Science 

USA in the World 
Problem Solving 



Scale 
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Part 3 - ChoosiM A Job (cont'd)* > 
SIS-CSQ -1 Cognitive Skills 
Learning Attitude 
, ' . Social Adjustment 
' . - Personal AdjtiSSTent 

Vocational Rea^diness 
Part 4 - Looking Ahead^ 

ITED - Social Studies 
Science 
Use of Sources 
EDS, - Mathematics • ' 
USA in the World 
Problem Sblving 
• ^ .SIS-CSQ - Cognitive Skills 
^ Learning Attitude' 
Part 5 - What Should They Do; 
IfED - Social Studies 
Use of Sources 
EDS T Mathematics 



Science" 
USA in the World 
. Problem Solving 
SIS-CSQ* - Cognitive Skills 
Learning Attitude 

€ 

Social Adjustment 



. .12* 
L 21** 

.10* 
.13* 



.20* 
.2.2* 
. 27** 
.13*' 
• 1-3* 
.29**^ 



,11* 



.16** 




Dissemination : The AEL grouf) i^ examining the CMI as a potential 
. outcome measure to detect growth in various* aspects of career' 
maturity. ' ♦ 

, • ^ ^ ^ ^ - 

. ^General Comments ; The Instirument does appear ^o provide valid and 
reliable data on various aspects bf career* maturity . The 
attitude scale* appears to be particularly reliable and valid. 

..\ . • . ^ ^ • 



r 




; Probability level = ,05 
** Probability level = .01 




r 




\ 



1 

3 
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S 
» 1 



■'^.4; What is your mother's highest level of-^fcrmal education completed? 



M^le . 
Flhjale\ 



xe yoU' 



■'\ M I I'! . I. 



,1' « ' 



{- 



'Black ' ^\ 
Oriental.;, 



_ ■ S£ianish%!escent' (Chiodno, Puerjto Ricsnl,, etc,;)'*^ : ^ » » 
_,-"'Native"^e£ican' ^: - f , • • • V:?; f- •■♦M;'^ 

Other (/peaify) ■ I ' \- ' > \ .. v,^'v' *; V\t 



'A 



3. What is youf father! 3 high^t Ievei.,pf fennal ^education; completed^ 



■ ^ - f . 



Don't Know — 

^ None ^ ^iiir^ • 

' Elemen^s^School^- r-^-^ uj 

Some Hisfif^^jeol, "\IL. V^ 

High Sdm^JpS2^^uatd.v 

' Some Poi ^^eco ndary, (fi)r'"ekarn^e/ some ^collegeT jvtniof college, 
busine^^P^Epol, trade .oi;^^4inical school) ' " • 

College' %6aiiaLt_e. (fouVyea^l<^'i^ee) . 

Some Gr^dusSg* Work ----.''w _ 



Advanced^ Degr^gf-Jlspecifyf'. ^ 



"^'JC_ Don't Ki^ow 
^ None 

cy fiV / Elemen^:ary School 
■ ''V vk' Some High. School ^ 
''^^ -^^-^^^igh School Graduate"^ 



' i 

li 



i 



'Vy ^j^oWge^ graduate^ (four- 
' - vy$^»B^Grad Work,. 
>-V* i^^^ Degree (spe'ci: 



^'cify) 

5.' In which df ''the following courses, will you receive cfe'dit duiring the 
1973-H' schboi year?"" ! ^ \ > - {. t^;/ 

" Engli3h/Literature ' n -^jt 

'Mathematics-; 
Social Studies ^ 
. Science ' , 

4 ' Foreign' Language p 

Career 'Educatiion twork experience, etc.) 



9 



1? 



'^-^ 



'■•// • 

f 5 



I 



1- 



-3. 

4- 



; 6*1; .What are yol^r long-range goals? Check only one * 

1» CLERICAL/ such as bank teller, bookkeeper, secretary/ typist, 

mail carrier, ticket agent 



n 



2. ^CRAFTSMAN, such as baker, automobile mechanic, machinist, painter, 

V^lumb^r, telephone >^ installer,, carpenter 

3. FARMER, FARM MANAGER . \ 

4.' HOMEMAKER or HOUSEWIFE H ' v ^ ' ^ - 

5. ' LABORER, such as constructix)n worker, car washer, sanitary worker. 



farm laborer 



6. ^ MANAGER, .ADMINISTRATOR, such , as sales manager, .office manager, 

school administrator, buyer, restaurant manager, government official 

7. MILITARY, such as career officer, enlisted man or woman in the 
armed forces 

<^8. OPERATIVE, such as meat- cutter, assembler, machine operator, welder, 
taxicab, bus, or -truck* driver, gas station attendant 



9. PROFESSIONAL,' such as accountant, artist, clergym^, dentist, 

physician, registered nurse , engitieer, lawyer, librarian, teacher, 
writer, scientist, social worker, actor, actr^s 

10.. PROPRIETOR pr QWNER, such as owner of a small business, contJractor, 

restaurant owner ' ' 



11. 



PROTECTIVE SERVICE, such as detective , policeman -or guard, sheriff,^ \ 
fireman ' 



12. SALES, such as salesman, sales clerk , advertising" or insurance agent,j 
real estate broker 




rse, private 



13. SERVICE, such as barber, beautician', pract 
household worker, janitor, waiter 



14. TECmijlCAL, such as draftsman, medical 9r dental technician, 
computer programmer 

•15. OTHER Cspecify) ' 



1 



16. DON"T KNOW 



7v "How certaih are you of your long-range goals? ' 



Ver y un ce r t ai n 
Somewhat certain 
Very certain^ * 
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What' do you expect to be doing one year after completing high school? ^ 

Check only one. , ' ' ' 
z * ^. 

-\ 

Working full time ' . ^ * 

Entering an apprenticeship or on-the-job training program 

Going into regular military service or to a service academy 

Being a full time homemaker " * 

Attending a vocational, technical, tradei/ or business school 

Taking academic courses at a junior or community college 

Taking technical or vocational subjects at a junipr or *community 

college - - . 

Attending a Vour-year college or university • ' 1 tf > 

Working part time ^ - ' \ 7 

Other (txavel/ take a break, no plans) ^ , ♦ 



During this school year, have you worked on a regular basis, outside of 
home, for money? 

No ; 

Yes, less than 10 hours a week 

Yes , between 10 and 20 hours a week 

Y^s, between 20 and 30 hours a week . 

YeS/ more than 30 hburs a- week ' . ' > 

•V ' * • • • 

Use the following list o^ adjectives for questions^^lO, 11, and 12. 



1 (a) good ; (f) meaningless 

\ "(b) »bad ■ (g) relevant 

V \^ (c) valuable ( ' (h) irrelevant 

(d) worthless - . , (i) exciting 

(e) ijieaningful • (j) boring 



10, Please pick (from the above list)^ the three adjectives which best describe 
\^ how you feel about your educatiorfal" program during the 1973-74 school year. 



^-^ f First Choice , Second Choice. Third Choice 

i \l. Please pick (from the above list) the three adjectives which best describe 

• how you think your training* has prepared you for your chosefT career;" . 



First" "Choice ' - Second Choice Third Choice 



1 1 » 



12. Please pick (from the above list) the three adjectives which best describe 
. how well prepared you think you are for post-high schoo^l training. 



First Choice Second Choice Third Choice 



i 



APPENDIX" B-4 



Educational Development Series 



Name of Instirmentt Educational Development Series'"- (EDS) 

Rationale : The EDS was designed to provide a comprehensive * 
assessment on student academic achievement. 

. Respondent Group; A matrix sampling scheme'was used to' administer 
the tests to the EBCE-I, COOP,, and RANDOM students as a pre 
and post test measure of student achievement. 

Item Content: Six scores can be identified, one from each of the 
SIX subtests. The subtests are identified as follows: 
Reading, English, Mathematics, Science, the USA In the World, 
and Solving Everyday Problems. 

r 

Administration Procedures: The EDS was administered -to the par- 
ticipating seniors using a matrix sampling scheme. All .par- ' 
ticipating seniors were administered one of the - following 
four combination of subtests on both pretest and posttest: 



(1) Reading and English 

(2) Mathematics 
(3> Science 

(4) USA In the World and Solving Everyday Problems 



No student was tested less than 40 minutes or more than one 
hour. ' 

Scoring Procedures: Scoring keys and machine scoring are available 
from thfe publishers. Tables are available in the manual for 
converting raw scores to standard scores, grade scores or ^ 
percentiles. 

Reliability: Coefficients of reliability are available from the " ' " 
EDS technical report^ and range in value from a low of .84 to 
a high of .90 for the 12th grade. The test --irdtest reliability 
coefficients, calculated from 40 FY 74 students, are as ^ follows : 

Scale " ' ^^T'^^'---^ ) 




Reading 

English ' " • .90 

Mathematics . . * 

Science 

USA In the World . 80 ' 

Solving Everyday Problems . * .79 

^Scholastic Testing Service, BensenviJle, (lllinois. 

2 ' \ 

ScholasticJTpsting' Service, Educational Developnent Series ^ 

Technical Report - Senior Level - SpJing 1967, Bensenville, 



\ 



/ 

\ - 'V 
Validity : Evidence of content, crrg^rion-relat^^^d construct. 
- . validity is presented in, th^x/recjinical Repol^^ 




Ibid. 



^'^ f— 
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Iowa Teats of Educational Devleopraent 
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Name of Iristrument: Iowa Tests of Educational Devleopmdnt^ (ITED)' '- 
^ For^ X5 ■ ' . 

Rational|: The ITED was iesigned to provide a comprehensive assess- 
ment on student acad^lc achievement. * \ 

Respondent Group ; The complete lattery of the ITED ;as administered 
to nail EBCE students as a pre afjd post test' measure of student 
achieven^ent. 

History of Development; Development a^d tryout of. the ITED-X5 began 
. in 1964 and continued through 1%6^. "All exercises constructed' 
for use were written by subject-matter experts or experienced' 
Item writers. The following criteria were considered in • 
selecting the exercises; (1) the content discipline from 
^ which the exercise w^s drawn; (2) the process or skill lised 
•by the examinee in responding to the exercise; (3) the dis- 
crimination between good and poor students as measured by 
corresponding scores on a previously valijdated instrument; 
and (4) the overall difficulty of the exetcise and' the change 
m difficulty €rom grade to grade. The tists are designed to 
be essentially power .tests, not speed tes^s., , 

Item Content; Eleven scores can be identified from the eight * 

subtests of the ITED. The eleven scores are identified as ' 
follows; Composite /sum of standar.d scores for -Reading, 
• -Language Arts, and Mathematics) ; Reading. Comprehension; 
Vocabulary; Reading Total (sum of scores from reading ' 
comprehension and vocabulary) ; Language Usage; Spelling; ' ^ 
Language Arts Total (sum of scores from Language Usage* and 
Spelling); Mathematics;" Social Studies Total; Science Total; 
and Use of Sources. . 

Mministration Procedures; The ITED may be completed by any 

student in grades nine through twelve. The complete battery 
takes about four- hours to complete. The national norms were 
established from group testing' situations. ' 

^Scoring Procedures; Scoring keys and machine scoring are available 
fronj the publishers. Tables are available in the manual so 
that raw scores can be connected to standard scores, per- 
centiles or growth scores. 



""■Science Research Associates, Inc., Chicago', Illinois. ' 



Reliability ; Coefficients of reliability are available from the ITED 
technical report and range in value from a low of .^Q-to a., 
high o^f .97 for the twelfth grade.^ The test retest 
reliability coeff icientS/ calCualted from 78 F^- 74 EBCE 
studentes/ are as follows: * 



Scale: 



Reading Comprehension • , ^ * .73 

Vocabulary • ' * j . , ^ .^2 ' 

Total Reading \ ' * * * .87 . 

Language Usage- » ' * ^ .85 

Spelling ' ^' ' . • ' * .92 J 
Total Language Arts 

Mathematics • . .84 

Social Studies ' .76 

Science .84 

Use 'of Sources - " * .89 

Validity ; Evidence of content, criteriort-related/ and construct . • 

validity is presented in the SRA Assessmeht Survey Technical 

Report.^ • * . 




^Science Research Associates; Inc. Iowa Tests of Educational 
Development / SRA Assessment Survey^ Technical. Report . 
.C 

^Ibid. 



r 

i Chicago/ Illinois: Science Research Associates, Inp. ;i972.* 
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Student Inforroation System 



Student Confiden-Mal Questionnair^ 
' . it 



i 
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Name of I nstrument ;, Student Confidential Questionfiaire - Level II 
(CSQ-II) • , 

I^t>jhaarg/^b jective : The questionnaire was developed as one 
>componerft of an approach to systematically collect data on 
^ student learning behavior. The questionnaire is designed to 
. obtain student descriptions .of interests, attitude^, and 
^ ^ plans. o There are two parts to the questionnaire. Part I is 

designed to obtain descriptions of students in terms ol back- H' ^ 
i grouhd and inte,rests. ?art II is designed t^o provide data . 

on the students perception and attitude toward various vty-^ 
, aspects of themselves. ' ' 

^ ^ . t ^ 

■Respdndent Group; • The -CSQ-il was adnlinistered to ^all experimental 
(12th grade) and comparison group (12th grade) students as a 
pre and jgost test measure from the Kanawha Coun;ty School System. 

History of Development/ The CSQ-II was developed in three phases. 

Personnel with skills in system analysis, data processing, school 
^administration, ^teaching, ^learning theory, psychology, social 
work, occupational guidar^e/ personality theory, educational 
measurement, and curricurEm were involved and participated 
• in the development and theory behind the total student^ information 
system. A large number of traits -hdve been validated through 
extensive research by the developers, (Behjivi»oral Consultants, 
312 Atlas Building, Salt Lake City, Utah). Eight of the traits 
were identified bi^JVEIt evaluators as having potential fpr 
evaluating aome of the EBCE goals. 

Item Content; Descriptions of the eight traits used by vAEL are 

given below. .The i^tems-which are. used to identify. these traits 
are all found in Part II of the questionnaire. ... 

^- Cbgnitive Skil^ls . This is^ a measure of basic learning 

, ' ' aptitudes and highly correlates^ wiBi aptitude measures! 

. The" trait includes generkt coii^rehension, reading, 

/ . speaking, and general learning skills. 

2. Learning Attitudes . This i^ a measure, of a student's 
affective attitudes toward- learning*' as demonstrated by 
such items' as concentration, organization,, dependability, 
and willingness. ' ' 



"^Manual I of Student Information' System, Behavioral Consultants,, ^ 
312 Atlas Building, Salt Lake City, Utah. 

» ■ . .. ■ . . 



'■■ 'I 




:3^ Personal Adjustment . This includes such items as order- 
xuiess, pleasantness, good /judgement and ha^ppirfess. 

ffS^;- J^^'="i"-l"<3e^.such items a^not yelling at 
... others, fighting, and losing teniper. ~^ " 



: 5.. . social Adjustment .' This includJs- such" item^ as Confidence' 
leadership, well-lij/ed' and concern for -others.. 

.6. flexibility . This includes, such items as being free fro, ^ 
a need for praise, sensitive, stubborn, easily offended, 
and ynpredactable. - ' ' 

7. :j^jiity. This includes such'ttems as absence of excessive 

crying and giggling, self-criticism, , and guilt feelings ' 

8. Readinesg r This scale Measures work attitudes 
and habits which are conducive to success on the job. 

Administration Pracedures : The CSQ-II may .be 'completed by -an^ 
student in grades seven through twelve or that particular- 
equivalent age. The questionnai^^ takes about- 30 to 45 
minutes to complete, it can be administered in small or large 
groups or individually. ■ i -• ' '"^-^-^^^ ^arge 

Scorij2^^ocedy£e^:_ Each item in the questionnaire is ";;;\wered on ' 
either a_ f ive or seven point Likert scale. " The scoring of' 
each scale has been determined by the developers using a factor 
analysis procedure to determine clusters of items: Scoring^ 

'"""""^ available from'the developers. 
Summing the response values yield^ scores^ on each 'of the , ' 

Si:.ici^t:chni^^L^^ '-^^'^'^ ■ 

^^^^^tfrSl' JSr'^'r' ^^^i^ility coefficients were calculated 
for the eight scales. A total of 208 pairs of protest - ppst- 
test subjects ware used ^ calculate the reliability co- "r" 
efficients. ' \ . "-^.^^^ 



Scale 

Cognitive Skills 
Learning Attitudes, 
Perso'nal Adjustment 
Maturity 

Social Adjustment 
Flexibility 
Reality . 

Vocational Readiness 



- '^lo. of 'items f 


r ' • 


* 


8 


.63 






.45 


9 


■ 121 


, .50 




• * 7 

\ 


.53 

* 




.7 ' . 


.51 




•6 






• 7 ' • 






^ . lo: '/r>i 


.53 ^ ' 

s 


^ : 
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Vilidity^ The authors of the CSQ-II have developed a proe:edure 



for validating the traits by identifying those students who 
> are nupst likely to' be observed in the 'behavior defining the 
\ teait and those ^ho demonstrate the least observed behavior 
(Tefining the trait. Statistical procedures are uspd to 
identify the items, which have significant impact on the 
. trait. . \ ' • . ' 

The AEL-EBCE s,ta,ff^ran some correlations over specific ^ 
criteria collebted to determine concurrent validity of the 
QSQ-II traits with other scales administered to EBCE students 
. ^The significant correlations are presented below, 

^Scale \ > • : 



»^nitive Skill s; 
-"7^= ' • 

Educational Development Series - (EDS) - 
Mathematics Subtest' 

Iowa Testes of Educational Development - (ITED) 
.«»l3se of Sources 

Career Maturity inventory (CMI) - Attitude Bcale 

career Maturity Invent^^ - Choosing a Job 

Career Maturity Inventory - Looking Ahead 

Career Maturity' Inventory - What Should They Do ' 

^Learning Atti tudes; 

EDS - Reading, • ' ■ ' 

. *^'Eps T Mathematics 

CMI r Attitude Scale . '"^ 

C^Iv- Knowing Yourself' » ^ 

CMZ - Chopsing .A Job' , ♦ 

* CMI - Loo*king- Ahead . • ' 

CMI ^ What Should' They Do " * 

Social 'Adjustment ; ' ^ ^ 

EDS -Mathematics 

CMI- - Attitude Scale 



.15** 

.18* 
- .16** 
.12* 

.13* 

.12^. 

.16** 

.15** 

.11* 

.21* 

. .16* 

^ .1^* 

.11* . 
.16** 



/ 



Scale 




.d jQstihent (conK* d) 



.CMI - Xnowing /^ourself 

' Knowing /About Jobs 
Chpoi^ing A Job/ ; 
' ,^at/ Should ^They Do 
Maturity : ' 



'A- 



• 16** 
.20** 
.19** 
.18** 



. ^DS - English • , 
//CMI - Attitude;. Scale 



CMI - Knowing -Ypurself \. 

CMI - KiKJwindj \Sbp^Y. Job ^ 

* * ' • * \\ V ^ 

fersonal Adjustment ; : V«?^- ^SV- V»y' 

• » > ! Rn.q - Mathematics -. Vi • '. • 

- USA In ■ThVvWoVld/>l * 

■ \v-'''v ■ V - 

- Personal Adiustnient* ' ^ .X\ \- 




- Attitude ScaFe '. - 



Knowing About J6hh * ^ [} ^\ 
Choosing A, Job , : l }t 



4*5** 

.12* 
.13*' 
.11* 

.12* 



.15**; 



.11* 
.li* 

.17* 
.10* 



. , !jb\s igni f icant corre la^ionsr -/ 
Realityj;-;^ 



EDS .^-SSc ience 
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V - A'A Vocatiojial\?fea5iness 
■\\!£kX-,\ EDS - Ert#liSh4 



- ■ ..\ \ -/^^H 



U;{ij'|'^;^^|V.-.\cMI - .At4jb\ud^,;^cale ' 
• N'il'?r? -A- vKnowi^i^ Yourself 





CMI - Knowing>^ About Jobs ? -^113* 

^ Choosing A Job * / . ' ''il3* 



Dissemination; The AEL group is examining th^ .CSQrll as a fip'tential 
outcome measure to detect changes in attitude* due to pfogj^am 
effects, ' -J^, ' 

.General Comments; ^The reliability and validity estimates- the 

^strument have been primarily calculated; from data ccyllected ' 
, in .a* reg-ion in and around Utah.. The instxument does appear to 
have potential as anNinobstrusive measure of affective' traits. 
The traits we^e validated with students ik traditiohal' class- 
;:oc^ situations. ' - I 

>I?ecoiniBend ed Revisibns ; The items, identified vjith the ;traijs need 
to be re-examine4.and validated, for the "i^EL region, .^ome of ' 
the traits (particularly Vocational Readinessj-v ap|tea±.nto be; 
incorrectly ^abeled. • . , * ', • « •"'^ . 



. ■ ' PARENl^INTERVIEW .INSTRUMENT ' 

Setting Up Appointment 

1. ^ Phone and introduce self. * ' — 
^ 2. -Identify purpose of study. * - ' 

. a. End-of-year Evaluation 
*b. ' Program revisions FY-75 -r 
' c. ^Provide project staff with, information ^ 

d. Increase comnunications' with parents 
3. Set up appointment, r 

Interview Procedures 

1. Introduce self. 
,2. Review reason for study. 

Note: (Maintaih a very relaxed informal atmosphere 
throughout the interview. .The parents should 
be free^to^ ramble if necessary.) 
; 3. Record information that answers specific questions 

plus any additional comments jrou feel are important.' 

'^ Questions • ' * 

^ 1. How did you first hear about the EBCE Program? 



\ 2. Approximately hpw'.often have you met on an individuaOJ 
with program staff? ^ 



PARENT INTERVIEW INSTRUMENT 
Continued 



Probe: Who initiated the contacts or why wasn't there more? 



7^ 



3. How would you rate the quality of instruction at EBCE? 



4.^How woul^Vou rate your overall relationship with learning 
coordinators, counselors, etc? 



5. How would you rate this enthusiasm of the learning coordinators 



in the EBCE Program? | , ' 



4-^ -. , - 1 . , ■ ^ 



6. What is your overall impression of the EBCE Program? ^ 



m -2- '"'(-'7 » 



PARENT INTERVIEW INSTRUMENT 
CbijLtinued 



7, What do you like about the program? 



44 



8. What do you dislike about the program? 



9. would you suggest any changes? (Get specif ic example , -if possible.) 



■ A- 

— — — »*! 



J. 



Do .you think you understand what EB<<^ Program is all abTut and 
hbw it works? Yes No__. How would you describe it? 

. ^ 



Has the program had a^iy' effect on your child? (Get specif ic^ ' 
examples'. ) * 



•fi^a^ kind&i 



PARENT INTERVIEW INSTRUMENT 
Continued 

Worki^ hkrder/less hard/about the same? 



Learning? (Reading, writing, interpersonal skills'y ifi^.ormation 
about careers, information about self-learning ,about acadenJic"; 



subjects?) 



More, responsible? ' • ' 



More interested, curious? 



More confident, etc.? 



Has ^he clarified his own career goals? Or is he thinking more 
about the future? 

> — * . - ■ 

If you had it. to do over again, would you encourage, allow, or 
forbid your son or daughter to go to EBCE? ' . 



How well does the EBCE Program compare overall with - the past 
school experience ^of your son/daughter? * " 



PARENT INTERVIEW INSTRUMENT 
Continued 



14, Have you received enough information about your ^spn's or 

^ y 

daughter's progress' in the EBCE Program:^ ' 



^> 15, In comparison with regular schools how much opportunity did ' 
the Career Education Prog^»r-provide your daughter or son for 



learning about occupations? 



.16, What effect, if .any, lias the .Career Education Program had on 

0 

•helping your son or daughter form career plans? 



A 



17, In comparisoO' with regular schools how much opportunity did 
the Career Educati^ Program provide your daughter or son for 







general learning? 












V 


>* 














' .r 




ft 




•> 








m 


I* 


< . : . . !_ 




* 






-** * 


, y ' ' . 
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^PARENT INTERVIEW INSTRUMENT. • , 

Continued f 

» 

fr 

18. What' positive changes have you noticed in your, son or daughter 
that might be a result of participation in' the Career Educa- 
tion Program? ' [ ; ] f 



19. 



What negative chang'es have you noticed in- your daughter that ^ 

might be a, result of participation the Career Education 

^ - ' J 
Program? ' ; 




20. 'How often does your son or daughter talk 'to* you about what's 
going, on in the Career Education Program? ^ 



21 . What do you think of the occupational plan^ of ]your daughter 
or son? • 



a. There aren't any firm plans yet. 

b. The plans should be changed. ♦ 

c. The. plans seem to be good.^ ^ . 

d. ^ We haven't xeally had a chance to discuss the plans. 
. 22ir What do you 'think your son or daughter will be doing a year 

after high school? . 

a. Working ^ 



< 



PARENT INTERVIEW INSTRUMENT 
Cpntinued 



22. b. Attending scxne kind of colTege * 

ct Going to a business or trade schooX 

d. ^ Military 

e. Other (please specify) . 



23. When you were first; contacted about EBCE, did we provide you 
with enough infoinnation? 



•^v— ^ V 

24. Has the\p3^ogram been v^at you expected it to bgr? 



25. Have you been satisfied with the employer sit^ your son/ 
daughter has been placed in? Yes ^ No" 



If ho, probe: 



John A. Hilderbrand . . June 5, 1974 



; ^ 
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EMPLOYER immvim instijument 
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EMPLOYER INTERVIEW. INSTRUMENT 

Setting Up Appointment . '* :J 

1. Detennine who should be called (contact person) 

2. Phone and introduce self 

3. Identify purpose o# study * ^ . ' 

' ° > 

a. End-of-year evalNaation ' . 

b. Program revisions FY-75 

. c. Provide project staff with J^ormat ion ^ 

4. Set up appointment ^ . ^ 

Interview Procedures ' ' ^ , 

— • 

1. Introduce self . i • . I' * 

2, Review reason for study * ' - 

Note: (Maintain k very relaxed informal atmosphere ^ 
» throughout the interview* The contact person 

should be free to ramble if neces^^aty.) 
.3. -Record information that answers Specific questions 
plus any additional* commentSv you feel ^re iSportant* 

Questions ^ ■ ^ ^ 

. !• Dici^the EBCE stafff provide you with the 'necessary information 

• ♦ .- , . - ■;• 

. ^ to help you. direct students ^activities at your site? ^ ^ , 



Y^'s No ' Sometimes ' * 

.Probe: 

Did 'the EBCE staff usually show you the: 
^tudent -Activity Sheet (s) 



JStudent, Program Profile (Explain^ if necessary) 



jType of produces expected from student ^ 

^txplain reason for the particular placement ' * ^A^^ 



'.^/ ' Provide you with feedback on 'student^gg progress 



,W?re you ever shown or 'given the EBCB Public Relations Packet? 

Yes . • No X dqn't remember ^ 

If yes, how effective was it? , . 



Why did you agree to participate \xi the EBCE Program? 



Do you think the, EBCX studei>ts have been interested in your 

site?^ - Yes No^ Don't know V 

(Probe, if you think the contact person would like 'to con- ^ 
tinue talking 4^out thj.s area.) 



Based on the EBCE s^den-ts placed at your site, do ypu feel ^ 
these students were interested in the concept of EBCE? 

Yes No '-Don' t know ' • . 

How have employees at your site reacted tq the EBCE students • 
placed at your site? j ; ^ > 



How has top level management reacted to the-^^BCE students ^-^^ 
placed here? . . 

^ 

Have you been satisfied about the^ feedback received a^out. -* 
what 'happens to the student ^fteir he leaves your site? 
Yes No* ' . 



(Probe, if you can.) - • 



9. Dq ycm thinjj'your cqmpany -will continue working with EBCE 
^ project during the ne^^t couple of years? ' ' 



Yes 



No 



-Don' t know.' 



10. Based on* the students *and staff you've met, how effective do 



you; feel, the program was? 



11. IDo you feel .the, program functioned' as you were led to believe 



when you were ^recruited ^as etn emi) layer* site? 



Ye^ 



No 



^Don't know 



12. What dd you feel the str^engths of the EBCE Program are? 



13. What 'do you feel^the weaknesses o'f/the EBCE Program ;§re? 



s < 



John JK* Hildefbrand 



May 28.;. 1974 



